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No-nonsense
bullying prevention
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By Ronald D. Stephens
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Bullying is perhaps the most underrated
yet enduring problem in American schools
today. A bully does not simply terrorize a
single victim, but often terrorizes an en-
tire class or school. This issue of School
Safety is designed to arm educators and
parents with a variety of strategies for bul-
lying-proofing their schools.
• Make a commitment that bullying and
intimidation will not be tolerated. Most
serious problems of school crime and vio-
lence begin at the bullying level. Enlist the
support of staff, parents, students and  citi-
zens in ridding schools and the commu-
nity of that small percentage of behavior
that constitutes bullying. Creating a dis-
trictwide bully prevention program is a key
component of a broad safe schools plan.
• Assess the situation.  When youngsters
are victimized by bullies, they typically do
not report their victimization to any adult.
Among strategies to help determine the
scope of a school’s bully problem is first
admit that bullying is serious. Second, sur-
vey students, staff and parents to get an
idea of the campus climate and determine
kinds of offenses that may be occurring at
school. (See the sample student survey on
the inside back cover.) Third, review po-
lice reports and media reports about vio-
lent incidents. Such information will en-
able educators to take proactive steps to
eliminate specific acts of school violence.
• Establish clear behavior expectations.
Review the student behavior code. Ensure
that student behavior expectations are
clearly communicated, consistently en-
forced and fairly applied. Once the types

of code violations have been identified, de-
velop specific strategies and sanctions to
rectify problems. For instance, identify
name calling and “stare downs” as action-
able offenses. Clearly distinguish between
disciplinary matters and criminal offenses.
• Empower students with problem-
solving skills. Behavior expectations must
be supported by more than sanctions. Stu-
dents must be taught the skills of resolv-
ing conflict in peaceful, nonviolent ways.
Include in the school curriculum student
support programs such as peer mediation,
conflict resolution and law-related educa-
tion to assure that students learn to prac-
tice proactive social skills. (See page 16,
“Conflict Resolution Training: Peace be-
gins with prevention” and “Children are
capable of learning skills to settle disputes”
on page 33.)
• Provide adequate supervision. The
single most effective strategy for manag-
ing student misbehavior on campus is the
proximity of  responsible adults in class-
rooms, on playgrounds and in hallways or
other potential areas of disruption. Adjust
the ratio of adults to students according to
your school’s setting and demographics.
• Focus on prevention. Research tells us
what has been suspected for years:  Stu-
dent misbehavior and school violence oc-
cur in predictable locations and times.

A 1996 University of Michigan study by
sociologist Ron Astor  reported by  U.P.I.
concludes that high schools that resort to
metal detectors, video cameras and secu-
rity guards to combat school violence might
be better served by asking teachers to su-
pervise known trouble spots.  The survey
of  five Midwestern high schools found that
incidents often occurred  in  locations

where few adults were visible. U.P.I. quotes
the researchers in the study: “By far, the
most effective violence intervention de-
scribed by students, teachers and adminis-
trators was the physical presence of teach-
ers who are willing to intervene, coupled
with a clear, consistent administrative
policy on violence.”  The study pointed out
that caring teachers saw their role as reach-
ing beyond their classroom walls to all the
areas of the school.
• Provide support and protection for vic-
tims. The problem of bullying will never
be solved until bullying incidents are re-
ported. Student victims will not report  bul-
lying unless they believe they can report
incidents of bullying without fear of fur-
ther intimidation or retaliation. Combat-
ing school intimidation requires the sup-
port of the entire school supervision team,
including administrators, counselors,
teachers, staff and community volunteers,
working both with the bullies and their
victims.
• Emphasize student responsibility and
parent accountability. State legislators are
redefining student responsibility and par-
ent accountability. During the last three
years, several states have passed laws low-
ering the age whereby young people may
be tried as adults. In addition, several states
now fine parents for the criminal misbe-
havior of their children. Parents should be
closely involved with schools in working
through appropriate restitution strategies.
• Enlist the support of the court. The pre-
siding juvenile court judge can be particu-
larly helpful in ensuring that bullies and
their parents receive the training, the skills
and the support they need to create a more
positive environment in the life of the
child.

The best schoolyard bully prevention
programs begin with recognizing bullying
as a problem, then empowering students
to resolve their conflicts peacefully, train-
ing a caring staff and involving the com-
munity in working together to help bul-
lies, victims and their parents to acquire
new pro-social skills.

(For a more comprehensive list of sug-
gestions for dealing effectively with the
bully phenomenon, see “ Bully-free
schools: What you can do,” on pages 13.)
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BY ERNEST V.E. HODGES AND DAVID G. PERRY

Victimization is never
just child’s play

Recent research has drawn attention to
the problem of children who are chroni-
cally victimized by peers.1,2,3 Approxi-
mately 10 percent of children in kinder-
garten through high school are attacked
by schoolmates on a regular basis. These
attacks include verbal aggression (e.g.,
name-calling, threats of physical harm)
and physical aggression (e.g., hitting,
slapping, extortion, robbery, threats with
guns and knives). Boys are only slightly
more likely than girls to serve habitually
as targets of peer abuse. Victimization is
also highly stable, meaning that the same
children tend to be targets of bullying
and aggression from school year to
school year.1,4,5

The experience of chronic abuse from
peers has been linked to a wide variety of
adjustment problems, including depres-
sion, anxiety, low self-esteem, loneliness,
rejection by peers and a lack of friends.4-9

Especially notable is Dan Olweus’ find-
ing that peer abuse during middle school
was predictive of depression and low
self-esteem 10 years later in adulthood.10

Furthermore, Olweus noted that some

children who are dehumanized over sev-
eral years with regular insults, harass-
ment and beatings become so depressed
that they commit suicide. Indeed, in
1982 a Norwegian newspaper reported
that three boys between the ages of 10
and 14 had committed suicide owing to
their receipt of relentless verbal and
physical abuse from peers at school.11

The article prompted a public outcry in
Norway, leading to a nationwide cam-
paign against bullying spearheaded by
Dan Olweus.

Despite the fact that childhood sui-
cides have also been linked to victimiza-
tion in the United States, relatively little
attention has been given by the United
States government or school administra-
tors to the plight of victimized children.12

  In addition to affecting subsequent be-
havioral and social adjustment, chronic
victimization by peers interferes with
children’s ability and motivation to
learn. The experience of peer abuse can
be a degrading one, causing children to
become fearful of school.

In a recent study, kindergartners who
were victimized early in the school year
showed increases in school avoidance six
months later.13 Chronic victimization has
also been linked to poor performance on
standardized achievement tests.2,3 Fi-
nally, approximately 7 percent of chil-
dren in sixth through 12th grades re-
ported that they skip school for fear of
[their] safety.14

Qualities of victimized children
Victimized children as a group share cer-
tain characteristics. They are physically
weak, they are quick to submit to their
peers’ dem ands,15 and they often reward
their attackers by displaying signs of dis-
tress (e.g., crying easily) and by giving
up desired resources.16,17 Victimized chil-
dren also tend to be low in social skills.
That is, they tend to have difficulty per-
suading others to engage in social activity;
they use inappropriate group entry tactics,
and they lack humor and pro-social
skills.18 These qualities are likely to invite
and reinforce maltreatment. Indeed, recent
longitudinal work suggests that certain be-
havioral qualities (especially physical
weakness and manifest anxiety) lead to in-
creases in victimization over time.4

However, not all victims are alike.
Some victimized children are passive,
withdrawn and nonaggressive and rarely
fight back when attacked, whereas other
victimized children are argumentative,
disruptive and sometimes even highly
aggressive.2,3,5 Olweus refers to the
former type as “passive victims” and to
the latter type as “provocative victims.”2

In contrast, we prefer to use the more
neutral terms “aggressive victims” and
“nonaggressive victims.”

Regardless of terminology, important
differences exist between aggressive vic-
tims and nonaggressive victims in family
background, behavioral characteristics
and peer relations. For an overview of

Responsibility for correcting the problems of victimized children does
not rest solely with children themselves — adults are responsible
for children’s safety at home, at school and in the community.

Ernest V. E. Hodges, Ph.D., is employed
by the Broward County (FL) School
Board. David G. Perry, Ph.D., is cur-
rently a professor of psychology at
Florida Atlantic University. Both can be
contacted at the Department of Psychol-
ogy, Florida Atlantic University, Boca
Raton, FL 33431; 561/367-3364.
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boys had tended to be distant and critical
of their sons, and the boys had tended
not to want to be like their fathers.

Maternal infantilization and discourage-
ment of autonomy may especially dispose
boys to be victimized by peers, because
such parenting may not only interfere with
boys’ development of behaviors that are
valued by male peers (e.g., confident ex-
ploration of novelty, risk-taking), but may
also shield boys from developing the con-
flict management skills necessary to avoid
exploitation.

Finally, parental hostility (i.e., harsh
and inconsistent discipline, abuse, ne-
glect), interparental conflict and high
levels of stress are factors that have been
found in the family backgrounds of chil-
dren who are both victimized and ag-
gressive.25,27 These family conditions are
commonly found in the backgrounds of
aggressive children, even those who are
not also victimized. Thus, these factors
probably promote the development of ag-
gression and other externalizing tenden-
cies (e.g., disruptiveness, lying, stealing)
in children. Some children who experi-
ence these family factors may become
bullies — aggressive children who are

Family backgrounds
1. Insecure attachment Yes Yes
2. Parental overprotectiveness Yes Yes
3. Parental hostility Yes No
4. Marital conflict Yes No

Behavior Characteristics
5. Externalizing behaviors Yes No

(e.g., aggressive, disruptive)
6. Internalizing behaviors No Yes

(e.g., anxious, depressed)
7. Rewards attackers by showing Yes Yes

pain and suffering
8. Physically weak Yes Yes

Peer Relations
9. Number of friends Very few Few
10. Rejections from peers Yes Yes

Factors Aggressive Nonaggressive
Victims Victims

Table 1.  Profiles of Aggressive Victims and Nonaggressive Victims

cate that preschool and elementary
school children who have histories of in-
secure attachment, especially anxious/re-
sistant attachment, are more likely than
securely attached children to serve as tar-
gets of peer aggression.

Children with anxious/resistant attach-
ment express a strong need for the parent
in novel situations (a need which im-
pedes the child’s tendency to explore),
have trouble separating from the parent,
cry easily, are manifestly anxious and
have low self-esteem. Children may
carry these attributes from the home set-
ting to the school setting, where they
probably signal vulnerability to aggres-
sive peers.24

Maternal overprotectiveness and other
family factors that inhibit the growth of
independent, autonomous functioning
beyond the family are also common in
the backgrounds of both aggressive and
nonaggressive victims.2,25,26 In a retro-
spective study with middle school boys,
Olweus found the mothers of victimized
boys had infantilized them (i.e., had
treated their sons as younger than their
age) and had been highly controlling of
their free time. The fathers of victimized

the similarities and differences between
these two types of victims, see Table 1.

Sharon Pierce, in a study of elemen-
tary and middle school children, exam-
ined how children perceived aggressive
victims and nonaggressive victims to be-
have in the classroom.18 Although both
aggressive victims and nonaggressive
victims were seen by peers to be alike in
certain ways (e.g., to cry easily), peers
also perceived important differences to
exist between the two types of victims.
Aggressive victims were seen primarily
as exhibiting several indices of external-
izing behaviors. That is, they were viewed
as highly contentious, always having to
have their own way, ready to blame others
for things others did not do, pushy when
trying to play with peers who did not want
them, disruptive, dishonest and likely to
react to teasing with anger.

Children perceived nonaggressive vic-
tims as exhibiting primarily internaliz-
ing problems. That is, they were seen as
withdrawn, depressed, anxious, avoidant
of conflict and likely to stand by watch-
ing others engaged in activity rather than
try to join them.

In this section the behavioral profiles
of two prototypical types of victims have
been discussed: those with externalizing
problems (aggressive victims) and those
with internalizing problems (nonaggres-
sive victims). However, some victimized
children may possess both sets of attri-
butes, while other children may possess
neither set, but are picked on for other
idiosyncratic reasons (e.g., obesity). Nev-
ertheless, it is important to re-emphasize
that victims of any sort, even the aggres-
sive ones, tend to cry easily, to be ineffec-
tual fighters and to lose disputes.17,18

Backgrounds of victimized children
Some family factors are common in the
backgrounds of both aggressive and
nonaggressive victims, but other family
factors are specific to only one type of
victim. Studies reveal that an insecure
attachment to the primary caregiver
(usually the mother) has been found to
figure in the backgrounds of both kinds
of victims.19-23 These cited studies indi-
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rarely victimized — but others may be-
come aggressive victims.

Other factors may also affect whether
or not a child becomes a bully or an ag-
gressive victim. For example, if a child
coming from a hostile home is physically
weak, the child may become an aggres-
sive victim. In contrast, a child coming
from a hostile home may be more likely
to become a bully if the child is also
physically strong or if the parent is
permissive.

Friendlessness
The quantity and quality of a child’s re-
lationships with other children at school
are likely to play roles in victimization.
Some children are fortunate to form
close friendships with one or more of
their peers, whereas other children go
through school friendless and left out.
Recent theory has proposed that friends
serve a protective role against victimiza-
tion in the peer group.9,28,29 Aggressive
children, it is argued, prefer to attack
children who lack friends because the
aggressive child can commit such acts
without worrying about retaliation or os-
tracism from the children’s friends. In-
deed, children with few friends tend to
be most at risk for victimization.9,28

The fact that victimized children tend
to be relatively friendless means that
these children are also missing out on
other benefits that childhood friendships
can provide. For example, childhood
friendships are contexts for acquiring
new relationship skills and are sources of
self-validation and emotional support.

Although victimized children, as a
group, have fewer friends than
nonvictimized children, aggressive vic-
tims tend to have the fewest friends of
all.30 The peer relations of these children
are especially problematic, and a likely
result is that aggressive victims are at
greatest risk for long-term relationship
difficulties.

Subpar peer relationships
In addition to the absolute number of
friends a child has, the behavioral quali-
ties of a child’s friends may affect the

likelihood of the child being victimized.
A child with friends who are weak or are
characterized by internalizing problems
such as anxiety and depression will be
less well-protected by his or her friends
than a child whose friends are more ca-
pable of support and protection. Indeed,
this hypothesis was recently confirmed.28

Furthermore, this research found that
when victimized children made friends
with other children, the victimized chil-
dren tended to choose friends who also
were victimized, physically weak and
characterized by internalizing problems.
Thus, the friendships of victimized chil-
dren are unlikely to be very helpful in
providing a deterrent against aggressive
behavior.

Another social risk factor that very
likely contributes to victimization is peer
rejection, or the state of being generally
disliked by the peer group. Victimized
children do tend to be rejected by peers.3

Children who are disliked by a large pro-
portion of their classmates may be per-
ceived as fair game by aggressive chil-
dren. When a child is known to be
disliked by many classmates, the child’s
status as a victim may be legitimized.
Even nonaggressive, mainstream chil-
dren tend to express negative attitudes
toward rejected children;17,31,32 aggressive
children may then perceive that attacks
on rejected children will go unpunished
and may even be rewarded by the peer
group. These findings strongly suggest
that peer rejection is a social condition
that invites, disinhibits and condones at-
tacks against children.

Social and behavioral risk factors
To summarize, three social risk condi-
tions are likely to increase the likelihood
of a child becoming victimized: having
few friends; having friends who are inad-
equate providers of protection; and being
widely rejected by peers. We need to em-
phasize that these social risk factors al-
most certainly act together with the be-
havioral risk factors previously reviewed
to enhance the likelihood of a child be-
ing victimized. That is, children at great-
est risk for peer abuse are those who

qualify as having both (a) one or more
behavioral risk factors (e.g., internaliz-
ing problems, externalizing problems,
physical weakness) and (b) one or more
social risk factors (e.g., friendlessness,
peer rejection). Social risk conditions,
then, may encourage attacks upon chil-
dren with behavioral vulnerabilities. Re-
cent studies support this theory that be-
havioral risk and social risk are conjoint
determinants of victimization.9,28

The three social risk factors discussed
above involve children’s relationships
with their peers. However, the attitudes
and actions of adults can also be consid-
ered risk conditions for victimization.
Teachers and parents who are uncon-
cerned by chronic harassment of certain
children or who believe that such experi-
ences help weaker children learn to get
along on their own may allow aggression
and victimization to continue unchecked.

Successful interventions
Many intervention strategies have been
developed for the nationwide problem of
antisocial or aggressive behavior in the
schools. Interventions range from treat-
ment for the individual aggressive child
to community-based group interventions
in which such a child can participate.
Although some of these interventions
have met with moderate success, chil-
dren often return to their previous levels
of aggressiveness after the intervention
has been terminated.33

While waiting for the day in which a
highly effective program to reduce ag-
gressive behavior is developed, one
should consider the above cited research
findings, which suggest several factors
that intervention programs might well
take into account. For example, the re-
search reviewed earlier indicates that
children at greatest risk for victimization
often display behaviors that elicit or rein-
force aggressors (e.g., the child is sub-
missive). Therefore interventions geared
toward improving a child’s social skills
may be helpful, especially skills such as
assertiveness training, which can help a
child ward off attacks from aggressive
peers.

HODGES AND PERRY
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The reviewed research also implicates
poor peer relations as a factor in victim-
ization. Hence it is advisable to teach
children friendship-making skills as well
as the social skills necessary to be more
readily accepted by peers. For example,
peer-rejected children tend to be unsuc-
cessful in the ways they initiate contact
with groups of peers whose play they
want to join. Teaching children how to
do this more effectively may help the re-
jected child become more assimilated
into the peer group.

However, the ultimate responsibility
for correcting the problems that victim-
ized children face does not rest solely
with victimized children themselves. The
responsibility for children’s safety at
home, at school or in the community lies
with adults.

Adult roles in prevention
The research reviewed here suggests sev-
eral ways in which adults might reduce
the probability of a child being victim-
ized. Earlier it was noted that victimized
children tend to have common family
backgrounds which can foster the devel-
opment of behaviors that elicit or invite
abuse from peers. A secure attachment
relationship with the child can be estab-
lished by being warm and consistently
responsive to the child’s needs.

In addition, because parental overpro-
tectiveness may impede children’s devel-
opment of autonomous behavior and
thereby contribute to victimization, it
may be wise for parents to encourage au-
tonomy and independence in their chil-
dren. Also noted was that interpersonal
conflict within families may contribute to
victimization, perhaps by making chil-
dren experience anxiety that they then
display in the peer group (thereby invit-
ing victimization). The anxiety-arousing
effects on children of interparental con-
flict may be reduced if parents work to
resolve their conflicts amicably and if
they explain to children that they are not
to blame for parents’ arguments.

Parental support and intervention
Many parents may be unaware that their

child is being picked on at school unless
they are notified by a teacher or other
adult. For a child, establishing secure re-
lationships and developing new skills
that may be recognized and valued by
his/her peer group can take considerable
time. Often children struggle alone with
problems of peer rejection or with vic-
timization, never letting parents know
about difficulties at school. Keeping such
a tendency in mind, parents can assist
their children in the following ways:
• Show an interest in hearing about

what is going on with your child at
school.

• Ask children if they have any trouble
at school with their friends or others to
determine whether the children may be
victims of peer abuse.

• Isolated incidents may not be a cause
for alarm, but if a child reports con-
tinual harassment, take the child seri-
ously, listen with empathy and then
take appropriate supportive action on
the child’s behalf.

• Discuss with the child the locations at
school where abuse takes place and
help the child identify safer locations
(e.g., proximity to teachers or yard
duty assistants), at least for a period of
time, to see if the abuse diminishes.

• Offer the child advice on how to take
insults lightly and how to respond with
“comebacks” or humor instead of pro-
viding aggressors with the rewards of
displaying fear and submission.34

• If the abuse continues, request a con-
ference with teachers and with school
administrators.

Parents have every right to suggest
that school personnel keep a watchful
eye on their children and to discuss ways
to improve a child’s social standing in
the peer group. Perhaps teachers can
give extra praise to the child for accom-
plishments or give the child responsibil-
ity for distributing desired resources to
the class.

An effective intervention
One highly successful adult-based inter-
vention program was developed by

Olweus to reduce bully/victim problems
in entire schools.11 A general prerequisite
for the program involves the acknowl-
edgment by school officials that victim-
ization does happen, that victimization is
a serious problem, and that involvement
by adults is needed. Information regard-
ing the extent of bully/victim problems
in schools can quickly be gathered by ad-
ministering an anonymous standard stu-
dent survey. The Olweus intervention
takes a multipronged approach. At the
school level, results from the student sur-
vey are presented to all staff to apprise
them of the situation and the steps which
will be taken. Such programs should in-
clude all teachers, lunch workers, janito-
rial staff and administrative staff. An-
other step, which is also relatively
inexpensive, includes increased supervi-
sion of nonclassroom areas (e.g., hall-
ways outside classrooms during class
change periods). At the class level, in-
volvement of students is elicited to help
develop and implement firm rules
against bullying, disciplinary action to-
ward aggressors, and teacher and peer
support of victims. Finally, at the indi-
vidual level, adults have serious talks
one-on-one with the aggressors, the vic-
tims and the parents of these children.

After two and a half years, the Olweus
program reduced bully/victim problems
by as much as 50 percent in Norway.
Other positive outcomes of the interven-
tion were also observed, such as reduc-
tions in antisocial behavior (theft, van-
dalism, fighting and truancy), improved
student attitudes toward schoolwork and
fewer “new” victims.

The success of programs such as the
Olweus program — indeed, the success
of children in schools — rests on the in-
volvement of adults, who are ultimately
responsible for the welfare and safety of
the children in our schools.

Endnotes
1. Kochenderfer, B.J., Peer victimization in kinder-

garten: Stability and its relation to school ad-
justment. Poster presented at the biennial meeting
of the Society for Research in Child Development,
Indianapolis (March 1995).

(Continued on page 30)
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Bullying among
schoolchildren

BY SUSAN P. LIMBER

 A schoolwide program to mitigate bullying reduces aggressive behavior
among schoolchildren and increases children’s sense

of social responsibility.

Ever since entering middle school, James
was a target for harassment by the “in”
crowd of boys. A shy fifth-grader and
small for his age, James dreaded facing
the daily taunts and threats of his class-
mates. Recently, two of the boys had be-
gun to steal his lunch money and force
him to do their homework. James was re-
luctant to tell his teachers or parents
about being bullied, fearing the boys’ re-
taliation, but after being beaten up one
day in the locker room, he finally dis-
solved in tears and confided in his gym
teacher. When interrogated about the in-
cidents, his tormenters said that they
picked on James “because it was fun.”

Jackie, age 10, found it difficult to
make friends with classmates at her new
school. Somehow, she had gotten off on
the wrong foot with Kate, the most popu-
lar girl in their grade. At Kate’s urging,
the other fourth-grade boys and girls
made fun of Jackie and excluded her
from their games at recess. Soon she
found that nobody would sit with her in
the cafeteria or on the bus. Although
Jackie had always been a good student,
her parents noticed that she seemed dis-

tracted and depressed, unable to concen-
trate on her course work. As Jackie ex-
plained to them, “I used to like school,
but now I hate it!”

Unfortunately, situations such as these
are all too common among schoolchil-
dren in the United States and elsewhere.
Although bullying among schoolchildren
is not new, recent research and media at-
tention is focusing on the problem and
searching for effective solutions.

What is bullying?
Bullying occurs when one or more chil-
dren repeatedly hurt another child
through words or actions. Bullying may
involve direct physical actions such as
hitting or shoving, verbal assaults such
as teasing or name-calling, or it may in-
volve more indirect actions such as so-
cially isolating a child or manipulating
friendships. In bullying incidents, there
is an imbalance of real or perceived
power, such that the victim has a hard
time defending him/herself against the
tormentors. A fight between children of
fairly equal status or power, although
cause for quick action on the part of
school staff, typically is not considered
bullying.

Why focus on bullying?
With increased attention to severe vio-
lence among youth in our schools and
communities, why should parents and
school personnel be concerned about bul-

lying behavior? There are several com-
pelling reasons. First, significant num-
bers of children are bullied by their
peers. Some of the first comprehensive
studies of bullying among school chil-
dren were conducted in Scandinavia by
Dr. Dan Olweus, a world-renowned ex-
pert on the topic. Dr. Olweus observed
that 9 percent of students in primary and
junior high schools reported that they
had been bullied “now and then” or more
frequently; 7 percent admitted that they
had bullied other students at least “now
and then.”1  Studies in other countries
such as Great Britain and Canada have
revealed somewhat higher rates of bully-
ing. For example, researchers in
Sheffield, England, found that bullying
was quite prevalent among middle
school students: 27 percent of the stu-
dents said that they had been victims of
bullying at least “sometimes” within the
past school term; 16 percent had admit-
ted to bullying others.2

Our own survey of 6,500 middle
schoolers in South Carolina revealed that
one in four children reported that they
had been bullied at least “several times”
in a three-month period; 7 percent re-
vealed that they were chronically bul-
lied — several times per week.  Approxi-
mately one in five children admitted to
bullying other children within a three-
month period.

Not only is bullying quite common
among schoolchildren, but it may also

Susan P. Limber, Ph.D., is director of
School-Based Family Services at the In-
stitute for Families in Society and assis-
tant research professor of neuropsychi-
atry and behavioral sciences at the
University of South Carolina in Colum-
bia, South Carolina.
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have very harmful consequences for the
children involved. Children such as
James and Jackie who are victimized by
bullies may suffer both immediate and
long-term effects of being tormented. In
the short term, they may become de-
pressed, lose interest in schoolwork or
try to avoid attending school. In a recent
long-term study of male victims of bully-
ing, Dr. Olweus found that by age 23,
victims of childhood bullying were more
depressed and had lower self-esteem
than peers who were not bullied as
children.3

Occasionally, victims of bullying react
violently to their situations by attacking
their tormenters or harming themselves.
In fact, it was as the result of suicides by
three young victims that Norway
launched a countrywide effort against
bullying. Although such events are rela-
tively rare, it is not uncommon for the
emotional effects of being bullied to per-
sist into adulthood.

Another reason for focusing on bully-
ing among schoolchildren is that the be-
havior may be an early warning sign of
serious trouble for the bully. Children
who victimize their classmates may be
heading down a path toward more anti-
social behavior and delinquency. A long-
term study showed that by age 23, about
60 percent of the boys who were identi-
fied as bullies in middle school had at
least one conviction and that 35 percent
to 40 percent had three or more convic-
tions. Conviction rates were substantially
lower for young adults who had not bul-
lied other children as middle school
students.4

Characteristics and signs of bullying
Typically, children bully classmates who
are in their own grade or who are some-
what younger. Boys report that they are
most frequently bullied by one boy, al-
though many indicate that they are vic-
timized by a group of boys. On the other
hand, girls are bullied by both boys and
girls alike. Unfortunately, many children
are reluctant to report bullying incidents
to adults. Our study revealed that ap-
proximately half of children who had

been bullied had never talked with a
teacher about their plight. Although chil-
dren appear somewhat more likely than
not to talk to their parents about being
bullied, still, one-third of those in our
study had never done so. Boys and older
children appear particularly reluctant to
tell adults that they are being victimized
by their peers.

Some warning signs
Since many children hesitate to report
being bullied, parents, teachers, counse-
lors, physicians and other adults should
be alert to potential warning signs. Chil-
dren may be victims of bullying if they:
• have few, if any, friends with whom to

play;
• seem afraid to go to school or com-

plain of frequent headaches or stom-
achaches to avoid attending school;

• seem depressed, anxious or moody;
• are quiet, sensitive or passive;
• have poor self-esteem;
• come home from school with torn

or dirty clothing or damaged posses-
sions; or

• have cuts, bruises or scratches.

Contrary to popular belief, children
typically are not singled out as victims
because of physical traits (such as red
hair, glasses or blemishes). Rather, bul-
lies tend to victimize children who give
clear indications that they are unable to
defend themselves.5

Children may be bullying others if
they:
• tease, threaten or physically assault

other children (particularly children
who are weaker than they are);

• are hot-tempered and/or impulsive and
have a hard time following rules;

• are aggressive toward adults as well as
children;

• show little or no empathy toward chil-
dren who are bullied; or

• are involved in other antisocial activi-
ties, such as vandalism or stealing.

Schoolwide strategies reduce bullying
What can educators do to reduce bully-
ing among schoolchildren? The most

promising strategies are comprehensive,
schoolwide efforts. Recently, my col-
leagues and I at the Institute for Families
in Society have worked with Dr. Olweus
and local South Carolina educators to
adapt a highly successful Scandinavian
model program for use in rural middle
schools in South Carolina.6

The program helps to increase the sen-
sitivity of schoolchildren, teachers, caf-
eteria workers, bus drivers, parents and
neighbors to instances of violence —
even when those instances appear minor.
Through individual interventions with
victims and bullies, classroom discus-
sions and activities, schoolwide anti-
bullying efforts, and family and commu-
nity involvement, children are presented
with a consistent message: bullying and
other aggressive behaviors are unaccept-
able, and inclusive, tolerant behaviors
are reinforced. Examples of interventions
have included:
• the development of schoolwide rules

and consistent sanctions against bully-
ing and the posting of these rules
throughout the school;

• formation of friendship groups for
children who are regularly bullied by
their peers;

• holding regular class meetings to dis-
cuss bullying among students. A video
and teacher’s guide developed for the
project provide ideas for discussions,
artwork, role-playing and writing
activities;

• increasing supervision in “hot spots”
where bullying is most likely to occur,
such as the playground and hallways;

• collaborative involvement of parents to
develop intervention plans for children
who are bullied by peers or for chil-
dren who bully others; and

• incorporation of the message of the
anti-bullying program into religious
education and other community activi-
ties involving children.

These and other anti-bullying activi-
ties show great promise in reducing ag-
gressive behavior among children and

(Continued on page 30)
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BY JILL SMOTHERMAN

Bullying and its resulting victimization are symptoms
of problems in children’s lives. Adults must view

such action and reaction as cries for help.

Help for victims and bullies:
“tease out” success potential

Jill Smotherman, M.A., is a school psy-
chologist who has worked with students
in the elementary, middle school and
high school grades as well as with psy-
chiatric hospital patients of all ages.

Jason (not his real name) came to our
weekly appointment for school counsel-
ing quite agitated. This pattern was typi-
cal for him, and the reason for his agita-
tion was a familiar one. He told me that
the other boys in his classroom were call-
ing him “Pink Power Ranger.” This is a
serious insult to an eighth-grade middle
school boy; not only are Power Rangers
considered juvenile, but the pink Power
Ranger is a girl.

Jason’s reaction to the provocation was
typical. He screamed and shouted and
threw things across the classroom, be-
havior which led to his removal from
class and his arrival in my office. My
task was to calm Jason down and try to
teach him some techniques to deal with
the constant bullying he receives from
the other boys.

I work in a suburban middle school lo-
cated in a low-income area in greater
Los Angeles. At this school, bullying is a
typical part of the school day for many
students.

I am a school psychologist with a
master’s degree in psychology and have
been working in public education for
eight years. I see a handful of students on
a weekly basis for counseling. Most other

students I see for crisis intervention as
the need arises. The crisis usually con-
cerns another student; often the student I
see feels that s/he is being bullied or that
someone is taking advantage of him/her.

The school provides several resources
for students who experience bullying and
other problems, either on or off campus.
A full-time school counselor meets with
students involved in given conflicts and
coaches students in problem solving. She
often individually counsels each party in
the dispute and then sees the students
jointly to find a solution that suits both
parties. The full-time counselor also
trains the school’s peer mediators, who
can be seen with their clipboards out on
the quad at all times of the day mediat-
ing between yelling, hostile students.
(Peer mediators are very effective with
middle school students because of the
impact of peer pressure on youngsters.)
The school staff also includes a part-time
probation officer who works with stu-
dents considered to be at-risk. These at-
risk students are often involved in bully-
ing or gang-related problems.

Many forms of bullying
Bullying can be a one-time occurrence or
can happen repeatedly. The frequent
name-calling Jason receives appears
rather “minor” when compared to the
physical bullying that some children ex-
perience. However, name-calling is
nonetheless devastating. It erodes a

child’s self-esteem and his/her feeling of
safety in the environment.

At this suburban school there is a gang
element that overlays many of the bully-
ing incidents. Gang members bully and
intimidate others through their actions
and their interaction with other students.
Students who are on the receiving end of
this intimidation are most often afraid of
being beaten up. Gang members’ bully-
ing is often delivered through verbal
threats or physical threats, which can be
conveyed by merely a look or a touch.

Gang members can also intimidate
other students because of the way gang
members dress. Clothing can signify af-
filiation with gangs in general or with a
specific gang. Gang attire is a clear sign
to others that the wearers have friends to
back them up if the selected targets do
not comply with gang members’ wishes.
A student who is not in a gang, but who
hangs out with someone who is can also
be a threat to others because of that af-
filiation with a known gang member. Al-
though a part of the gang environment,
bullying is in no way exclusive to gang
members.

There is also an aspect of sexual bully-
ing seen quite often in the school setting.
The adolescent boys talk quite openly
about the way girls in their classes look,
then make sexually explicit comments to
the girls.

Intimidation can be verbal or physical.
Girls are usually the victims of  verbal
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harassment, while some of the less ma-
ture, preadolescent boys are “picked on”
by the more mature girls. Middle school
is a time for change, and there is a sig-
nificant developmental difference be-
tween seventh-grade boys and eighth-
grade girls. Some of the older females
enjoy targeting and bullying the younger
boys.

Teachers can also be intimidated by
the more vocal “bad boys” in class. Some
teachers may feel uncomfortable disci-
plining aggressive students, so some of
their wrongdoings may go unpunished.
Such lack of discipline teaches students
in general that some students can get
away with almost anything. In classes
headed by inexperienced teachers or in
classes presided over by a series of sub-
stitutes, the bully can find an environ-
ment ripe for his/her actions.

Bullying at school: Who is involved?
Three people are often involved in school
bullying incidents: the bully, the victim
and the adult/s trying to intervene.

An integral part of solving a bullying
problem is understanding the motive and
dynamics behind a given bullying inci-
dent. Does the bully want something tan-
gible, such as money or property, or
something intangible, such as power? (In
addition to extorted lunch money, other
hot ticket items include stereo equip-
ment, pagers and hand-held computer
games.) In the last analysis, achieving
control over another person is the ulti-
mate goal of bullying behavior.

In the bullying situations I typically
encounter, I work with the victim and try
to help him/her understand how s/he be-
came a victim in the first place. We talk
over what happened, paying careful at-
tention to the victim’s behaviors and re-
actions, trying to discern how those be-
haviors and reactions might be perceived
by others. We look at this behavior, and
explore options for changing his/her re-
actions. Can s/he choose to ignore the
bullies’ remarks? Can s/he walk away
and inform an appropriate adult about
the incident? Can s/he remember to
make appropriate self-statements to re-

mind him/herself how to react?
In Jason’s case, his behavior consti-

tuted such a spectacular show for the
boys calling him names that the boys
continued trying to set Jason off to see
him explode. Jason’s outbursts provided
entertainment and diverted the teacher’s
attention from teaching — and from the
bullies too!

Immediate action required
It is important for adults always to recog-
nize bullying as inappropriate and un-
welcome behavior as well as in some
cases aggressive and violent criminal be-
havior. When a student’s physical and
emotional well-being or his/her life is
threatened, responsible adults — includ-
ing parents, school personnel and obser-
vant citizens — must respond immedi-
ately to control a bully’s access to his/her
victim.

For example, a school counselor or ad-
ministrator may need to make class or
lunch schedule changes so that contact be-
tween the bully and victim is minimized;
school security personnel or parent volun-
teers may need to monitor routes to and
from school typically used by students; in
extreme cases, parents and/or school ad-
ministrators may choose to transfer the
victim or bully to another school.

Changes such as those suggested
above, however, are only temporary solu-
tions. Whatever motivates the bully does
not change simply because the present
victim is gone. Given a changed environ-
ment, the bully will quickly choose an-
other victim. As for the victim, just be-
cause the bully du jour has left or the
victim is in a new environment, there is
no guarantee that another bully will not
target the same child as his/her victim.

Victims have choices
Victims need to make choices that are in
their own best interests. At my school, I
advise students who are being intimi-
dated at lunch time to stay close to the
teachers on duty. Parts of the lunch area
are remote and unsupervised. My school
offers noon sports and a library open for
use, so I encourage victimized students

to go to the library or to play a noon
sport. If students are not interested in
playing sports, they can stay in that area
and watch others play. The “good kids”
tend to hang out in the sports areas and
the library, where plenty of adult supervi-
sion  reduces opportunities for bullying
to occur.

Often the victim (and even the sup-
portive adults involved) cannot or does
not want to see the part the victim plays
in his/her victimization. Recognizing the
victim’s role in no way lessens the wrong
done to him/her. Yet, it is too easy to
blame the aggressive student and to ab-
solve the victim of responsibility. When
one takes control of his/her own behav-
ior, one can then often affect and shape
the behavior of others.

For example, when I was young, every
day I walked home from school past two
older boys who typically sat in front of
their house and made fairly innocuous
yet unnerving comments to me. I was
embarrassed and felt powerless to do
anything against these older boys. (I
wonder now why I didn’t choose to walk
another route.) One day as I passed by,
when the boys called out my name, I
looked straight at them and said, “Hi.
How are you guys doing?” They never
bothered me again.

I use this story with the students I
counsel to make a simple point. When
one part of a formula changes, the rest of
the formula often changes, too. Those
boys were no longer rewarded for their
behavior, so their behavior changed. I
tell Jason that if he can change his reac-
tion to the teasing, although he may be
tested by the boys calling him names,
eventually the fun will be gone from the
teasing, and the bullying will end.

It takes strength of purpose and effort
to change personal behaviors and reac-
tions that have taken a lifetime to de-
velop. Somehow such behaviors serve a
purpose for the victim. The challenge to
the counselor or other adult working
with the student is to help the students
develop new, adaptive behaviors that do
not perpetuate victimization. By taking
control and responsibility for his/her
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No Bullying program addresses one of the
toughest forms of childhood violence

The Johnson Institute is known for its pioneering development of the interven-
tion process to help chemically dependent persons and their families reach
and maintain a state of good health. Started in the l960s, that process has
been adapted by the institute to solve other systemic problems that threaten
the function of whole systems: families, workplaces and schools

A new Johnson Institute program, No Bullying, provides schools and parents
the guidance to intervene successfully in one of the toughest forms of violence
among 5- to 12-year-old students: bullying.

Many adults believe that bullying is “just something kids have to go through
as a part of growing up.” Nothing could be farther from the truth. Victims of
bullying need help now from adults who care and who know how to break the
bullying cycle. Adults have to intervene in bullying incidents. If they don’t, the
bullying just gets worse. Without help, victims lose so much self-esteem, they
become depressed and withdrawn, and in some cases, so desperate that they
consider suicide.

Defining bullying as violence
Bully/victim violence always involves an imbalance of power. When a bigger,
stronger student intimidates another, students, parents and teachers must view
the act of violence for what it is. The bully’s violence is real. So is the victim’s
pain. Minimizing, overlooking or ignoring such behavior makes the problem
worse.

Telling is not tattling
Because bullying often occurs outside the classroom, students often see more
of it than do adults. Unfortunately it is difficult to get students to tell adults
when bullying occurs. Students see such action as tattling. No Bullying helps
teachers teach students the difference between tattling and telling by guiding
students in developing empathy for the fear and pain victims suffer.

Immediate consequences for bullies
There must be consequences for those who bully. The curriculum gives school
administrators step-by-step guidance on setting up consequences and applying
them immediately when bully/victim violence occurs.

Building confidence to stop bullies
Teachers and administrators can develop confidence that they can stop bully/
victim violence. Training and sequenced, reinforced techniques can build such
confidence, not only among educators but also among students who need to be
able to trust that their teachers will make the school a safe place to learn.

The No Bullying program includes a comprehensive director’s manual and
four grade-specific teacher’s manuals for grades kindergarten through eight.

For more information about this program, contact Dee Stuart or Bonnie
Erickson at the Johnson Institute, 7205 Ohms Lane, Minneapolis, MN 55439,
or call 800/231-5165 or 612/831-1631.

James Bitney is the developer of the No Bullying program.

own behavior, a victim can become em-
powered to break away from the custom-
ary role of victim.

Bullies’ actions examined
In addition to the victim’s behavior, the
bully’s actions need to be looked at. Bul-
lies’ intimidation of others usually serves
the purpose of gaining power, something
that bullies often lack in their lives.

In fact, bullies and victims often have
that lack in common: a feeling of power-
lessness in their lives. The bully compen-
sates for a lack of power by trying to get
it from someone else. The victim gives
his/her power away. A key to changing
the maladaptive functioning of both is to
help both bully and victim build self-
esteem and learn such techniques as an-
ger management, assertiveness training
and conflict resolution.

Furthermore, bullies are usually not
good students and often have problems
in the school setting, such as possible
learning disabilities that are in some
cases so severe as to require remediation.

Skill training and counseling
Skill training and remediation as well as
counseling can be offered at school. At
times, however, families may need to
seek their own specialized counselors
outside the school setting.

Perhaps the student can be involved in
sports, music, art or computers. A school
near ours offers weaponless self-defense
classes that are taught by off-duty police
officers. These classes have successfully
“turned around” some of the students
with severe behavior problems.

Bullying is an unfortunate part of
many children’s lives. Bullying and its
resulting victimization are the symptoms
of deep-seated, significant problems in
children’s lives. Bullying needs to be
seen as a cry for help and as an opportu-
nity to assist both parties involved.

In any case, focusing on children in-
volved in bullying and helping them to
exchange negative behaviors for positive
ones requires energy and effort from sup-
portive adults committed to “teasing out”
each child’s potential for success.

SMOTHERMAN
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Bully-free schools:
What you can do

Bullying is serious aggression, not merely “Kids will be kids.”
Students, parents and other caring adults helping victims and bullies

have practical alternatives to this age-old scourge.

In its role as a clearinghouse for current
information on school safety issues, the
National School Safety Center maintains
a resource center containing more than
50,000 articles, publications and videos.
Students, educators and other youth-
serving professionals visit the center to
use these resources on site. Others, such
as parents concerned for their children’s
safety at school, students needing infor-
mation for school reports, graduate stu-
dents writing theses and dissertations,
and professionals seeking information
and liaison with colleagues and agencies
in their specializations, regularly call
NSSC for help and information.

NSSC staff members field phone
calls, fill requests for information, search
files for facts and statistics, write and
prepare for publication training materi-
als, research papers and books, and assist
in conducting training forums for per-
sons seeking technical assistance and
training dealing with school safety
issues.

Freedom from bullies
The following lists of practical sugges-
tions for educators, students and parents
to use in bully/victim situations are the
result of researching the topic and of
experience teaching students, elementary
through adult. Customize these lists
by adding your own additional tips on
how to create bully-free schools and
communities.

 Educators
1. View bullying seriously. Ensure that

all students, parents and staff view
bullying and harassment as serious
infractions of school policy guaran-
teeing all students equally a violence-
free learning environment.

2. Develop and publicize school rules.
Distribute to students, parents and
staff school dress and behavior codes,
clearly setting forth acceptable con-
duct in all aspects of school life and
activities.

3. Use behavior contracts. Focus on
learning positive social skills and
eliminating negative behaviors; re-
quire bullies and victims to sign on
the dotted line.

4. Enforce dress and behavior codes.
Be consistent and fair in disciplining
students promptly and appropriately
for infractions of such codes.

5. Model fair and impartial treat-
ment. Foster establishment of a pat-
tern and atmosphere of mutual re-
spect among students, parents,
teachers and staff.

6. Discipline students in private.
Avoid instances of public embarrass-
ment when disciplining or evaluating
students to preclude peer teasing or
harassment that might arise from dis-
ciplinary actions.

7. Conduct school safety surveys.
Anonymously survey student/parent/
staff perceptions of the prevalence at

your school of bullying/harassment
and other types of school violence
and crime.

8. Provide a hotline. Solicit anonymous
reporting of incidents of bullying/ha-
rassment and other school-associated
violence or crime.

9. Act promptly and appropriately.
Respond immediately upon receipt
of any report/s of bullying or
harassment.

10. Require written documentation.
Request from students, parents,
teachers and other staff written docu-
mentation (dates, times, locations,
involved persons) related to all inci-
dents of bullying/harassment and
other types of school violence and
crime.

11. Publicize procedures for confer-
ences. Distribute among students,
parents and staff procedures for re-
questing and carrying out student/
teacher or administrator and parent/
teacher or administrator conferences.

12. Respond promptly to requests. In
all requests for conferences, be
prompt and courteous, taking special
care to take students seriously and to
treat parents as colleagues equally
concerned with the education and
welfare of their children.

13. Rethink “healthy competition.”
Plan activities that increase interper-
sonal communication, promote coop-
erative effort, develop supportive re-

NATIONAL SCHOOL SAFETY CENTER
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lationships and encourage accom-
plishments based on achieving one’s
personal best.

14. Offer violence prevention training.
Use curricular training in assertive-
ness skills, dispute resolution and
peer mediation to eliminate bullying/
victimization and other types of
school-related violence and crime.

15. Use Individualized Education
Plans. Include plans for the student’s
academic progress and also provi-
sions/recommendations for each
student’s effective social adjustment.

16. Declare a Bully-Free Zone. Publi-
cize rules and consequences for not
cooperating in maintaining the zone.

17. Praise students. Individually and
corporately to their classmates, par-
ents, teachers and school staff, praise
students.

18. Reject exclusion practices. Discour-
age allowing students to be excluded
from a class or school activities, in-
cluding free time or playground time.

19. Favor school/community service.
Use mandatory, proactive forms of
discipline to replace exclusionary
practices.

20. Apologize when you are wrong.
Give others the chance to do the
same.

Students
Protect yourselves and others.
1. Telling is not tattling. Immediately

tell your parents, teacher/s or other
caring adults when anyone repeatedly
calls you names, insults you, hits or
otherwise physically attacks you.

2. Report forceful loss of possessions.
Immediately tell parents, teachers or
school office staff if someone takes
personal possessions away from you
by force.

3. Report forceful prevention of
school facility use. Immediately in-
form school personnel if someone
prevents you from going to class or
using school facilities such as
restrooms, the cafeteria or drinking
fountains.

4. Look for help. Walk away quickly

from those who repeatedly use ag-
gressive words or behave aggres-
sively toward you and immediately
look for a caring friend or adult who
can help you.

5. Follow all school rules, including
behavior codes, dress codes and
safety rules.

6. Say no to gangs. Do not join gangs,
hang out with gang members, wear
gang clothes or colors or use gang
symbols or hand signs.

7. Turn off violence. Do not watch or
join in with groups that insult or at-
tack others; immediately look for
adult help when you know about such
attacks on others.

8. Learn self defense. Take lessons in
weaponless self-defense sports such
as karate, judo, jujitsu or other such
sports.

9. Walk and watch carefully. Travel
with a group or with friends to and
from school and always look around
your surroundings carefully.

Cooperate with others.
10. Encourage your parents/guardians

to visit school and meet your teach-
ers and other school staff and
personnel.

11. Deliver school publicity. Take home
to parents/guardians all school hand-
outs, notices and publications to keep
them informed.

12. Learn shareable skills. Find a skill
that you enjoy, are good at doing and
can share (e.g., sports, playing an in-
strument, dancing, art, hobbies of
collecting, taking care of pets, taking
part in church or youth programs and
activities).

13. Invite people you like to visit. Ask
classmates to come home with you to
visit so that you can get to know
them better in surroundings where
you are comfortable.

14. Practice getting along. Act out with
your friends, parents or other family
members positive ways to solve dis-
agreements and problems with other
people.

15. Apologize when you are wrong;

give others a chance to do the same.
16. Join in school activities. Offer to

work with your classmates to survey
students’ perceptions of bullying and
other school violence and crime, to
give results to school administrators
and to work with other students and
school administrators to put into
practice:

• a peer assistance program to teach
students how to be good peer helpers;

• a conflict mediation program de-
signed to help students settle argu-
ments, solve problems and diffuse
potential fight situations;

• an overall school safety plan that in-
cludes behavior codes that are publi-
cized widely to students and parents.

17. Accept responsibility. Do your part
to make your school safe for yourself
and others.

18. Remember that individual rights
end at the point where one person’s
outstretched arm touches another
person’s nose.

Parents
Know yourself.
1. Accept responsibility for your role

in helping your child adjust to school
and for teaching him/her appropriate
positive and responsive social skills.

2. Apologize to others (including your
children) when you are wrong; give
them the chance to do the same.

3. Acknowledge your own need for
effective coping skills and a support
system; be prepared to take part in
parenting classes or other such skill-
building activities as needed.

Know your child.
4. Observe your child to discover his/

her predisposition for aggressive or
submissive patterns of behavior.

5. Know where your child is and
whom s/he is with at all times.

6. Know your child’s friends and their
family members.

7. Be honest about what your child
does or needs to learn, but loving and
supportive in helping him/her to
correct behavior and learn positive
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adaptive social skills.
8. Request a copy of your child’s

Individual Education Plan and meet
with teacher/s or other appropriate
school personnel to discuss with
them the plan and your child’s
individual academic progress and
behavior.

Build family wholeness and children’s
self-esteem.
9. Praise and hug your child daily;

say “I love you,” and show him/her
that you mean it.

10. Develop family customs and rituals
(such as sitting and eating together
with the TV turned off; inviting
friends into your home; playing
games, reading stories and going
together to the park or to visit friends
and relatives).

11. Listen to each child at least 10
minutes a day and encourage
him/her to confide in you regarding
feelings, friendships and school
activities.

12. Role play with your child (with
small children using puppets or
dolls) positive ways of interacting
with other children and adults.

13. Teach your child humorous come-
backs to use when responding to
bullies and ways to respond asser-
tively instead of with tears or other
behavior displaying submission or
fear.

14. Enroll your child in self-defense
classes such as karate, judo, jujitsu or
other such weaponless sports to build
up self-confidence and self-esteem.

15. Help your child take part in
scouting or other such youth activi-
ties and in church- and community-
sponsored youth programs.

16. Explore with your child a variety of
interests that could lead to his/her
development of expertise in a given
area that could be shared with friends
or classmates (e.g., collecting insects
or stamps; playing musical instru-
ments; sketching or painting;
juggling; team sports; bird watching;
computer graphics; etc.).

17. Encourage your child to invite
friends home where s/he feels
comfortable and where they can visit
and play in supportive surroundings.

Discipline your child.
18. Practice and reinforce courtesy and

consideration among all family
members.

19. Set reasonable and realistic limits
for your children (e.g., time out for
10 minutes to cool off from an
argument); be a parent first, then a
friend.

20. Discipline children immediately,
fairly and consistently, fitting the
disciplinary action appropriately to
the infraction.

21. Give your child opportunities to
help plan appropriate family
disciplinary action for particular
behaviors.

22. Explain justification for family
rules and for infractions of those
rules.

Know your child’s school and teachers.
23. Take time to visit your child’s

school to meet teachers and class-
mates and to take part in parent/
teacher conferences and meetings.

24. Help begin a parent volunteer
program that can provide hall and
playground monitors; tutoring
mentors; safe school corridor watch
persons to guard walk paths to and
from school; and emergency safe
houses where students can seek help
and refuge on the way to and from

school.
25. Seek the help of the school parent/

teacher association in surveying and
assessing perceptions of students,
parents and school staff regarding the
presence of bullying, harassment and
other such forms of school violence
and crime.

26. Encourage your child to show you
all school notices, handouts and
other publications.

27. Request a parent/teacher confer-
ence if your child complains of
bullying or harassment or has other
trouble at school.

28. Keep a written record to give to
school officials of repeated incidents
of bullying/harassment, being sure to
include times, dates, locations and
persons involved in each incident.

29. Check reported incidents’ accu-
racy by talking with your child’s
teacher, with classmates’ parents and
with others who might know of the
incident/s.

30. Consider transferring your child to
another class or school only if your
child has learned acceptable social
skills and shows acceptable behavior,
but still cannot escape “rejection” or
if your child is in unavoidable,
immediate danger.

Marjorie Creswell Walsleben is associate
editor of School Safety. Her experience
includes teaching students in elementary,
junior high, secondary, adult education,
ESL, college/university and teacher
training programs.

The National School Safety Center’s mandate is to focus national attention on
cooperative solutions to problems that disrupt the educational process for all chil-
dren. NSSC invites you to join the efforts of concerned citizens in targeting school
violence for elimination. NSSC urges you to contribute articles, news clips, re-
ports, statistics, program evaluations and other such information about your own
successful prevention and intervention efforts related to eliminating school crime
and violence. Join an information network that supports the growth and develop-
ment of the nation’s chief resource — its youth. National School Safety Center,
4165 Thousand Oaks Blvd., Suite 290, Westlake Village, CA 91362; phone 805/
373-9977; fax 805/373-9277.

Send your good news to NSSC
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Attempts to fight violence with violence have failed.
Children now have a chance to learn proactive skills to solve

little arguments before they become big problems.

Programs in Schools, Youth-Serving Or-
ganizations, and Community and Juve-
nile Justice Settings. The Guide provides
background information on current ap-
proaches and successful programs.

The Guide serves as a tool for schools,
youth-serving organizations and juvenile
justice groups to increase their awareness
of conflict resolution education programs
and to support their efforts in building
such programs. The Guide provides:
• an overview of the basic principles and

techniques of conflict resolution;
• four approaches to conflict resolution,

with program examples;
• checklists;
• sample action plans;
• assessment questionnaires;
• consultation and training resources;
• annotated curriculum resources by ap-

proach; and
• a reading list.

Four conflict resolution approaches
Conflict resolution education addresses
both the issue of individual behavior
change desired for violence prevention
and responsible citizenship and the issue
of systematic change necessary for the
realization of safe schools, social justice
and cooperative learning environments.
The Guide stresses the importance of
bringing conflict resolution into the
home and community and covers four
different program approaches to conflict
resolution:

• process curriculum approach;
• peer mediation approach;
• peaceable classroom approach; and
• peaceable school approach.

The process curriculum approach
teaches conflict resolution principles and
processes through a time-limited course
or daily lessons. Typically, time-limited
courses include teaching negotiation or
mediation over a semester or in a series
of workshops in secondary schools. Most
of the learning in the process curriculum
takes place through the use of structured
activities, such as simulations, role play-
ing, group discussions and cooperative
learning activities. The program is typi-
cally implemented in short time seg-
ments throughout the semester or school
year.

The peer mediation approach provides
students and adults with an opportunity
to manage conflict and resolve disputes
through the assistance of a mediator.
This approach provides mediation ser-
vices to resolve conflicts between stu-
dents, conflicts between students and
adults, and conflicts between adults. Stu-
dents trained as peer mediators help re-
solve conflicts between students involv-
ing problems such as jealousies, rumors,
misunderstandings, bullying and fights,
personal property disputes and damaged
friendships. In addition, students and
adults may serve as co-mediators to re-
solve disputes between students and

Conflict resolution training:
peace begins with prevention

BY DONNA CRAWFORD AND RICHARD BODINE

Even though the field of conflict resolu-
tion in education has grown dramati-
cally, the number of schools without such
programs far exceeds the number with
them. Through a national initiative, the
Office of Juvenile Justice and Delin-
quency Prevention (OJJDP) seeks to
make conflict resolution education a per-
manent and continuous part of educa-
tional programs for students at all grade
levels and to include conflict resolution
program usage in community youth-
serving organizations and juvenile jus-
tice settings. OJJDP’s Youth-Centered
Conflict Resolution Program includes the
development of a guide and national
conferences held at three regional sites
across the country to assist schools,
youth-serving organizations and juvenile
justice groups in the development and
implementation of conflict resolution
education programs.

Conflict resolution education guide
OJJDP, in partnership with the Safe and
Drug-Free Schools Program at the U. S.
Department of Education, developed a
publication entitled Conflict Resolution
Education: A Guide to Implementing

Donna Crawford, M.Ed., is executive di-
rector of the Illinois Institute for Dispute
Resolution. Richard Bodine, M.Ed., is
president of Quality Learning, Inc., and
education program director for the Illi-
nois Institute for Dispute Resolution.
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teachers that might involve personality
clashes, respect and behavior issues, or
other conflicts that diminish student-
teacher relationships.

The peaceable classroom approach is
a holistic approach that includes inte-
grating conflict resolution principles and
processes into the curriculum and into
the daily management of the classroom.
Curriculum integration primarily in-
volves the principles of conflict resolu-
tion being included by teachers in the
core subject areas within their daily les-
son plans. Typically, peaceable class-
rooms are initiated on a teacher-by-
teacher basis in the classroom setting
and are the building blocks of the peace-
able school. Peaceable classrooms en-
courage learning activities and teachable
moments that allow youth to recognize
options in conflict situations and to
choose those options that are nonviolent,
meet the needs of those involved, and
improve relationships.

The peaceable school approach cre-
ates schools in which conflict resolution
is integrated as a system for school op-
eration. The program teaches educators
how to create a cooperative and produc-
tive learning environment through ongo-
ing pursuit of pro-social behaviors. In
the peaceable school, the classroom is
the place where students gain the knowl-
edge base and skills needed to resolve
conflicts creatively. The classroom is also
the place where the majority of the con-
flicts are addressed. Conflict resolution
concepts and skills are learned and uti-
lized by every member of the school
community. Peaceable schools create a
system in which diversity is valued and
encouraged and in which peacemaking is
the normative behavior of adults and stu-
dents alike. Peaceable school programs
infuse conflict resolution into the way
the school conducts its business between
students, between students and teachers/
other school personnel, between teachers
and administrators, and between parents
and teachers/administrators.

Alternative settings
Conflict resolution programs are also vi-

tal for juvenile justice facilities and alter-
native schools to change the institutional
handling of conflict from a punitive fo-
cus to one that uses problem-solving
methods. In these settings, conflict reso-
lution programs are introduced not to re-
place but to supplement existing disci-
plinary policies and procedures. With
opportunity for positive expression and
problem resolution, youth in juvenile jus-
tice facilities and alternative schools
learn alternatives to violence and self-
defeating behavior.

Guide. In the first year, IIDR and its
partners will hold three, three-day re-
gional conferences designed for commu-
nity and school teams with youth mem-
bers. The partnership includes the
National Institute for Dispute Resolution,
National Association for Mediation in
Education, National Institute for Citizen
Education in the Law, National School
Safety Center, National Association for
Community Mediation, Program for
Young Negotiators, New Mexico Center
for Dispute Resolution, University of

Three-day regional conferences designed for commu-
nity and school teams with youth members are sched-
uled for Washington, D.C., on November 15,16 and 17,
1996, and for San Diego on December 1, 2 and 3, 1996.

Parent and community linkages
Conflict resolution education programs
gain potency when they are linked with
community and parent education pro-
grams that allow students to apply their
skills in productive ways. A number of
youth-centered conflict resolution pro-
grams across the nation have either
originated in the community and moved
into the school or originated in the
school and moved into the community.
Both community-to-school and school-
to-community programs make critical
linkages that enhance the quality of life
in the home, school and community. The
focus of many parent and community
conflict resolution education programs is
to provide youth with conflict resolution
training through youth clubs, churches,
court referral services and other youth-
serving organizations.

National conferences at regional sites
To assist schools, youth-serving organi-
zations and juvenile justice groups na-
tionwide in implementing conflict reso-
lution programming, the Illinois Institute
for Dispute Resolution (IIDR) received a
grant from OJJDP to provide training
and technical assistance based on the

Minnesota Cooperative Learning Insti-
tute, Children’s Creative Response to
Conflict, Community Board Program,
Educators for Social Responsibility,
Peace Education Foundation, Center for
Dispute Resolution and Capital Univer-
sity Law School.

The conferences will feature facilitated
team planning sessions; facilitated dis-
cussion groups on contemporary issues
in conflict resolution education; over 40
sessions providing information about re-
search and evaluation plus implementa-
tion and program development in various
settings; networking opportunities; a re-
source exhibit and bookstore; and lun-
cheon with keynote speaker. These re-
gional training workshops will be held
from October through December 1996.

The remaining conferences are sched-
uled for Washington, D.C., on November
15,16 and 17, 1996,  and for San Diego
on December 1, 2 and 3, 1996. For a
conference brochure or for further infor-
mation, contact the Illinois Institute for
Dispute Resolution at 110 W. Main
Street, Urbana, IL 61801. The phone is
217/384-4118. The fax number is 217/
384-8280 .
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NSSC Publications

The National School Safety Center (NSSC) serves as a national clearinghouse
for school safety programs and activities related to campus security, school law,
community relations, student discipline and attendance, and the prevention of
drug abuse, gangs, bullying and weapon use in schools.

NSSC’s primary objective is to focus national attention on the importance of
providing safe and effective schools. The following publications have been
produced to promote this effort.

School Safety News Service includes three editions of School Safety, newsjour-
nal of the National School Safety Center, and six issues of School Safety Update.
These publications feature the insight of prominent professionals on issues
related to  school safety, including student discipline, school security, truancy,
dropouts, prevention and intervention programs, weapons and violence preven-
tion, and substance abuse.  NSSC’s News Service reports on effective school
safety programs, updates legal and  legislative issues, and reviews new literature
on school safety issues. Contributors include accomplished local practitioners
and nationally recognized experts and officials. ($59.00 annual subscription)

Developing Personal and Social Responsibility  (1992) is designed to serve as
a framework on which to build successful school and community programs aimed
at training young people to be responsible citizens. 130 pages. ($9.00)

Child Safety Curriculum Standards (1991) helps prevent child victimization by
assisting youth-serving professionals in teaching children how to protect them-
selves. Sample strategies that can be integrated into existing curricula or used as
a starting point for developing a more extensive curriculum are given for both
elementary and secondary schools.  The age-appropriate standards deal with the
topics of substance abuse, teen parenting, suicide, gangs, weapons, bullying,
runaways, rape, sexually transmitted diseases, child abuse, parental abductions,
stranger abductions and latchkey children. Each of the 13 chapters includes
summaries, standards, strategies and additional resources for each grade level.
353 pages. ($75.00)

Set Straight on Bullies (1989) examines the myths and realities about
schoolyard bullying. Changing attitudes about the seriousness of the
problem are stressed. The book presents the characteristics of bullies and
bullying victims, and most importantly, provides strategies for educators,
parents and students to better prevent and respond to schoolyard bullying.
Sample student and adult surveys are included. 89 pages. ($10.00)

Gangs In Schools: Breaking Up Is Hard to Do
(1992) offers an introduction to understanding
youth gangs, providing  information on the vari-
ous types of gangs — including ethnic gangs,
stoner groups and satanic cults — as well as
giving practical advice on preventing or reducing
gang encroachment in schools. Already in its
seventh printing, the book contains valuable sug-
gestions from law enforcers, school principals,
prosecutors and other experts on gangs. The
concluding chapter describes more than 20
school- and community-based programs through-
out the country that have been successful in
combating gangs. 48 pages. ($5.00)

School Safety Check Book (1990) is
NSSC’s most comprehensive text on crime
and violence prevention in schools. The
volume is divided into sections on school
climate and discipline, school attendance,
personal safety and school security. Geared
for the hands-on practitioner, each section
includes a review of problems and preven-
tion strategies. Useful charts, surveys and
tables, as well as write-ups on a wide
variety of model programs, are included.
Each chapter also has a comprehensive
bibliography of additional resources. 219
pages. ($15.00)

School Crime and Violence: Victims’ Rights (1992) is a current and compre-
hensive text on school safety law. The recently revised book offers a historical
overview of victims’ rights, describes how such rights have been dealt with in our
laws and courts, and explains the resulting effects on America’s schools. The
authors cite legal case histories and cover current school liability laws. The book
explains tort liability, sovereign immunity, the duty-at-large rule, the intervening
cause doctrine and foreseeable criminal activity, and also addresses the signifi-
cance to schools of these legal aspects. The concluding chapter includes a
“Checklist for Providing Safe Schools.” 127 pages. ($15.00)

Educated Public Relations: School Safety 101 (1993) offers a quick course in
public relations for school district public relations directors, administrators and
others working to achieve safe, effective schools. This newly revised book explains
the theory of public relations and successful methods for integrating people and
ideas. It discusses how public relations programs can promote safe schools and
quality education and gives 101 specific ideas and strategies to achieve this goal.
72 pages. ($8.00)

School Discipline Notebook (1992) will help educators establish fair and
effective discipline policies. The book reviews student responsibilities and rights,
including the right to safe schools. Legal policies that regulate discipline methods
used in schools are also explained. 53 pages. ($5.00)

Points of view or opinions are those of the authors and do not necessarily represent the official

position or policies of the U.S. Department of Justice, U.S. Department of Education or

Pepperdine University. Prices subject to change without prior notification.

Student Searches and the Law (1995) takes a close look at the legality of
conducting searches on the school campus. The book examines recent court
cases concerning student searches, including locker searches, strip searches,
searches by probation officers, and searches using metal detectors or drug-sniffing
dogs. 80 pages. ($12.00)

School Safety Work Book (1995) highlights prevention/intervention models that
show promise in stemming the rising tide of school crime and violence. The loose-
leaf notebook showcases more than 100 school- and community-based programs.
Contact information provides a resource for those who may seek to replicate these
successful programs. Contents target conflict resolution, gang prevention, social
responsibility, substance abuse prevention, truancy reduction, violence prevention
and weapons prevention. 125 pages. ($20.00)
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Name Title Affiliation Amount

Address City/State/Zip Daytime phone

Visa Mastercard             Cardholder Name          Account Number Exp. Date

For Internal Use Only:
Approval #: Initials: Date: Deposit to NSSC Account:

6-25298-0506

Resource Papers

The National School Safety Center (NSSC) has produced a series of special
reports on a variety of topics related to school safety. Each NSSC resource paper
provides a concise but comprehensive overview of the problem, covers a number
of prevention and intervention strategies, and includes a list of organizations,
related publications and article reprints on the topic.

Safe Schools Overview offers a review of the contemporary safety issues facing
today’s schools, such as crime and violence, discipline, bullying, drug/alcohol
trafficking and abuse, gangs, high dropout rates and school safety partnerships.

Corporal Punishment in Schools outlines the arguments for and against corpo-
ral punishment. It also discusses the alternatives to corporal punishment that have
been developed by schools and psychologists.

Drug Traffic and Abuse in Schools, after summarizing students’ attitudes and
beliefs about drugs, covers drug laws and school rules, the legal aspects of student
searches and drug testing, and the connection between drug use and truancy,
crime and violence.

Weapons in Schools outlines a number of ways to detect weapons on campus,
including using searches and metal detectors, establishing a security force, and
eliminating book bags or lockers where weapons can be hidden.

Role Models, Sports and Youth covers a number of programs that link youth and
sports: NSSC’s urban school safety campaign that uses professional athletes as
spokesmen; several organizations founded by professional athletes to help youth
combat drugs; and programs established to get young people involved in school or
neighborhood teams.

School Bullying and Victimization defines bullying, offers an overview of
psychological theories about how bullies develop, and covers intervention
programs that have been successful.

School Crisis Prevention and Response identifies principles and practices that
promote safer campuses. It presents reviews of serious schools crises — fatal
shootings, a terrorist bombing, armed intruders and cluster suicide.  Also included
are interviews with principals in charge of schools where crises have occurred.

Student and Staff Victimization, first outlines schools’ responsibility to provide
safe educational environments, then covers strategies for dealing with victimiza-
tion.

Increasing Student Attendance, after outlining the problem and providing sup-
porting statistics, details strategies to increase attendance by preventing truancy,
and intervening with and responding to students who become truants or dropouts.

Mail order to: NSSC, 4165 Thousand Oaks Blvd., Suite 290, Westlake Village, CA 91362

Display Posters

“Join a team, not a gang!” (1989) — Kevin Mitchell, former home run leader with
the San Francisco Giants.

“The Fridge says ‘Bullying is uncool!’”   (1988) — William “The Fridge” Perry,
former defensive lineman for the Chicago Bears.

“Facades...” (1987) — A set of two 22-by-17-inch full-color posters produced and
distributed to complement a series of drug-free schools TV public service an-
nouncements sponsored by NSSC.

All resources are prepared under Grant No. 85-MU-CX-0003 from the Office of Juvenile Justice and Delinquency Prevention, Office of Justice Programs, U.S. Department of Justice. Points of
view or opinions in these documents are those of the authors and do not necessarily represent the official position or policies of the U.S. Department of Justice, U.S. Department of Education
or Pepperdine University. Prices subject to change without prior notification. Charges cover postage and handling.  All orders must be prepaid.

NSSC Order Form

______ School Safety Check Book ($15)
______ Set Straight on Bullies ($10)
______ Student Searches and the Law ($12)
______ School Safety Work Book ($20)

Display Posters
______“Join a team, not a gang!”  Kevin Mitchell ($3)
______“The Fridge says ‘Bullying is uncool!’”

William “The Fridge” Perry ($3)
______“Facades...” (Set of 2) ($3)

               Resource Papers
______ Safe Schools Overview ($4)
______ Corporal Punishment in Schools ($4)
______ Drug Traffic and Abuse in Schools ($4)
______ Increasing Student Attendance ($4)
______ Role Models, Sports and Youth ($4)
______ School Bullying and Victimization ($4)
______ School Crisis Prevention and Response ($4)
______ Student and Staff Victimization ($4)
______ Weapons in Schools ($4)

Publications
______ School Safety News Service ($59 annually)
______ Child Safety Curriculum Standards ($75)
______ Developing Personal & Social Responsibility ($9)
______ Educated Public Relations ($8)
______ Gangs in Schools ($7)
______ Hiring the Right People: Guidelines for Screening

and Selection of Youth-Serving Professionals
and Volunteers ($7)

______ School Crime and Violence ($15)
______ School Discipline Notebook ($6)
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A comprehensive bully prevention program creates a safer school
environment for all by building within the school a culture that
does not tolerate acts of physical or psychological aggression.

BY C. GARRITY, K. JENS, W. PORTER, N. SAGER AND C. SHORT-CAMILLI

Bully-proofing your school:
a comprehensive approach

their social and interpersonal skills.
They must learn to stop blaming them-
selves. Creating a safer school environ-
ment helps these children feel protected
as they learn better social skills and ways
to use adult help.
• Parents. Parents feel more secure
when they know that their children are
safe and that staff members will inter-
vene when problems occur. A successful
program must be actively supported by
parents.

In order to become safe, many schools
have used metal detectors and police
dogs, but the most effective tool for keep-
ing schools safe is to involve everyone in
a caring culture and to instill the values
of caring in the community and school.
Placing power in the hands of the caring
majority and encouraging them to use
pro-social interventions assertively and
positively is the best system.

Children will report bullying if they
know that staff members will intervene
effectively. We have labeled these by-
standers “the silent majority” because
they make up 85 percent of the school
population; they usually know who the
bullies and victims are, but they are too
frightened to intervene. However, chil-
dren in earlier grades, especially second
and third grade, are eager to lend their
support, provided they know they will be
protected. The influence of this silent
majority is a powerful resource and a key

Most adults can recall the classroom
bully, and many remember their own ex-
periences of victimization. By recalling
such intense memories, adults can re-
awaken strong emotions of fear and
helplessness. The children who are vic-
tims of a school bully live this trauma
daily. They have a profound sense of
powerlessness. After suffering for years,
many simply take matters in their own
hands with self-destructive acts or lethal
retaliation.

Bullying is a serious problem in
schools today. Dealing with this problem
requires a comprehensive program that

creates an environment where all chil-
dren feel safe. This safety not only takes
away the fear that bullies produce, it also
creates a culture in which students are
recognized for their caring behaviors,
compassion and empathy.

There are five key groups that must be
involved when implementing such com-
prehensive programs. Involving only one
or two groups will result in failure, be-
cause the overall culture of the school
will not change or the changes will not
be maintained. The solution to bully-
victim problems clearly requires the in-
volvement of everyone in the school
community. Thus educators should be
sure to include each of the following
stakeholders in the school:
• Teachers and other staff. Students
must know the staff will intervene. It is
essential to train all staff members in
conflict-resolution skills.
• The silent majority of students. Those
children who are neither bullies nor vic-
tims are the foundation of the program.
The power balance must shift from the
bullies to this silent majority. Thus stu-
dents must have the knowledge and
skills to intervene on behalf of victims.
• The bullies. Bullies require their need
for power to be rechanneled in pro-social
directions. Many of these children can be
taught how to use their positive strengths
for leadership.
• The victims. Scapegoats require sup-
port, protection and a means to increase

Carla Garrity is a child psychologist in
Denver; she helped found the Neuro-
Development Center, a multidisciplinary
group for assessing and treating chil-
dren. Kathryn Jens is a psychologist in
the Cherry Creek (Colorado) School
District and has an independent practice
with a specialization in psychological
trauma. William Porter develops mental
health programming for children and
families; he works in pupil personnel
services in the Cherry Creek School Dis-
trict. Nancy Sager is an educational/be-
havioral consultant with the Cherry
Creek School District and has worked
with special needs children for 23 years.
Cam Short-Camilli is a licensed clinical
social worker who works with elemen-
tary students in the Cherry Creek School
District.
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to the success of an anti-bullying pro-
gram. These students will provide
strength and support to the victims,
which will in turn defuse the power of
bullies. School officials learn that their
job will be far easier when children take
responsibility for creating and maintain-
ing a positive school climate.

An African proverb states, “It takes a
whole village to raise a child.” It was not
so long ago that parents knew of their
children’s misbehavior before children
even arrived home, because neighbors
and other community members informed
the parents. Now communities are not as
well connected. Rebuilding that connect-
edness within the school is a goal of a
successful program.

Staff training
The first step in implementing an anti-
bullying program is to train everyone in
the school environment: the librarian,
kitchen staff, hallway monitors, bus driv-
ers and playground aides. Bullying often
takes place outside of the classroom, and

staff members are as critical as teachers
to the success of the program.

In the “bully-proofing” approach we
use, there are six basic lessons combined
into a half-day or full-day inservice pro-
gram. The first two lessons focus on the
often subtle differences between normal
peer conflict and bullying. Current re-
search is shared, and common myths
about bullying are dispelled through a
myth/fact exercise (Olweus, 1978; Perry
et al., 1988). Different types of bullying
behaviors are explored, and the long-
term consequences for both bullies and
victims are examined (see table below).
Participants often are deeply affected by
the serious outcomes bullies face as
adults when problem behaviors continue
without intervention.

Staff members are encouraged to
openly discuss their feelings and beliefs
about intervening with aggressive chil-
dren. In these discussions, staff members
often share their own experiences as
children. Many relate to being an on-
looker (silent majority) and being un-

comfortable with bullying but feeling
helpless to intervene. The recognition of
these feelings of helplessness on the part
of the majority provides the foundation
for building a schoolwide model.

The next four sessions are interactive
and focus on building a cohesive school
team. Staff members complete a conflict
resolution survey and identify their own
and others’ predominant styles of deal-
ing with conflict. The trainer seeks ac-
knowledgment that different styles of
handling conflict are valuable and that
the combination of styles creates an ef-
fective team. The survey also helps staff
to identify those who are more comfort-
able dealing with different aspects of the
intervention, so that the staff learns to
draw on one another’s strengths.

For example, some staff members are
more comfortable when confronting bul-
lies, and others are better at soothing a
victim. We have found that bullies ben-
efit from a “no nonsense” approach; bul-
lies need to be confronted and told
clearly that their behavior will not be tol-

Defacing property
Stealing

Ethnic slurs
Setting up to take

the blame

Teasing about ap-
pearance

Taking possessions
(lunch, clothing,
toys)

Physical acts that are
demeaning and
humiliating but
not bodily harmful
(e.g., de-panting)

Locking in a closet
or confined space

Publicly humiliating
(i.e., revealing
personal
information)

Excluding from a
group

Social rejection

Intimidating phone
calls

Extortion

Physical violence
against family or
friends

Maliciously
excluding

Manipulating social
order to achieve
rejection

Malicious rumor-
mongering

Verbal threats of
aggression against
property or pos-
sessions

Threats of using
coercion against
family or friends

Threatening with a
weapon

Inflicting bodily
harm

Threatening with
total isolation by
peer group

Verbal threats of
violence or of
inflicting bodily
harm

Coercion
Threatening with a

weapon

Kicking
Hitting

Setting up to look
foolish

Spreading rumors

Teasing about cloth-
ing or
possessions

Defacing property or
clothing

Playing a dirty trick

Pushing
Shoving
Spitting

Gossiping
Embarrassing

someone

Mocking
Name-calling
Dirty looks
Taunting

Threatening to
reveal personal
information

Graffiti
Public challenge to

do something

Bullying Behaviors
Physical Aggression

Mild_____________________________________________Moderate___________________________________________Severe
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erated. Surprisingly, few staff members
take this approach. Victims, on the other
hand, do best with a soothing and com-
forting style; many teachers and mental-
health team members easily use this
approach.

The next step in the process is to use
bullying and peer-conflict scenarios in
group sessions to train the staff when
and how to intervene. We have found
that helping professionals eagerly par-
ticipate in these scenarios and learn to
use a variety of conflict-resolution styles.
Everyone develops camaraderie and
learns how to work together.

In the next step, participants are pro-
vided an overview of classroom curricu-
lum ideas generated by other teachers to
integrate bully-proofing into the daily
curriculum. For example, some teachers
use a literature unit with books on bullies
and victims. Other teachers keep a bulle-
tin board of caring acts and display
children’s anti-bullying artwork. An-
other example is a school where students
and teachers produced a musical about
bully-proofing, which they called “Bully
Free for You and Me.” Their presenta-
tion to the entire community got over-
whelming support.

The final aspect of training involves
all staff members working together to de-
velop a plan for implementing actions
for the entire school. This activity is
most successful when schools plan exact
dates for actions and identify specifically
who will carry out each part. The plan
also should include a follow-up and re-
view for discussions of successes and
problems.

An important factor in the success of
staff training is understanding the spe-
cific characteristics of the staff and the
community it serves. Such issues as ad-
ministrative style, organization of the
school, and the socioeconomic and racial
makeup of the community make signifi-
cant differences in how schools will act.
Issues of discrimination and power im-
balances outside the classroom often af-
fect school bullying. Students need to
learn that whatever their experience is
outside school, the milieu in the school

will be one of safety and caring. Students
learn to support this positive, caring at-
mosphere by seeing these behaviors mod-
eled and rewarded by staff members.

Classroom interventions
Classroom intervention is a crucial part
of a bully-proofing program that empow-
ers children to stand up to bullies and to
help victims. Our classroom curriculum
begins with instruction about the concept
of bullying, followed by a student survey
about how safe students feel at school.

In the second session, students receive
feedback about the results of the survey.
We then teach three bully-proofing class-
room rules (see box above). In subse-
quent sessions, students are taught six
strategies to use if someone is bullying
them and four strategies to use as helpers
when they see bullying going on (see
boxes on page 23). The strategies are
practices with role-plays, and helping
behaviors are reinforced by a weekly “I
caught you caring” session in the
classroom.

This curriculum is a core component of
the program, because bullying occurs
more frequently and severely when adults
are not present. Peers must be ready to
intervene appropriately in those situa-
tions. Like other components of the pro-
gram, the classroom instruction works
best when it is integrated with a compre-
hensive, schoolwide intervention model
that supports student actions.

All children need adult help with mod-

erate to severe bullying (see table on
page 21), but some children require help
even with mild bullying, such as push-
ing, shoving and name-calling. Special
needs students may be at increased risk
for victimization due to physical or emo-
tional characteristics. A special needs
student, even in an integrated setting,
may be less well-integrated socially and
lack the protection against bullying that
a wealth of friendships provides. Other
children who may require intensive sup-
port against victimization are children:
• who lack social skills needed to ini-

tiate and maintain friendships;
• who are isolated, anxious or insecure

or who cry easily;
• who exhibit fragile self-esteem;
• who have experienced a previous

trauma;
• who have emotional, behavioral or

attentional difficulties;
• who are physically weak or small in

size (especially boys);
• who use money, toys or bribes to pro-

tect themselves; and/or
• who are new to school and have not

adjusted well after an adequate period
of time.

A supportive, nurturing, small-group
or individual setting encourages victim-
ized children and provides a safe place to
express feelings, state needs and practice
new skills. The following tactics can
help a victim decrease victimization:

Teach a repertoire of friendship-

Rules for Bully-Proofing Our Classroom

1. We will not bully other students.

2. We will help others who are being
bullied by speaking out and by getting
adult help.

3. We will use extra effort to include all
students in activities at our school.
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making skills. Some chronic victims, be-
cause of their lowered self-esteem, feel
they deserve poor treatment from fellow
students. It is important to assess the
student’s current friendships and to teach
specific skills necessary to develop posi-
tive friendships. Some specific tips for
making friends include:
• Try to join kids who are friendly and

who like the same things you like.
• It is easiest to join one child or a

group of four or more.
• Remember that “no” does not always

mean “never.” It could mean “not
right now” or “try again later.”

• Observe the activity you want to join
and imitate what others are doing in
that group.

Develop an understanding that self-
esteem affects friendships and how one
handles bullies. Since low self-esteem is
a common feature of victims, building
positive self-esteem cannot be overem-
phasized. Try to provide as many oppor-
tunities as possible for the student to
succeed.

Teach skills that help victims feel em-
powered and better able to handle bully-
ing. “Giving the right message” and
“getting the right message” are critical.
A confident, assertive demeanor needs to
replace the “victim stance.” Victims
should learn effective come-back state-
ments that attack the problem or behav-
ior, not the person. Victims should learn
to use the statements in conjunction with
“I statements,” they should keep their re-
sponses short. In addition, it is crucial
for the victim to learn to interpret a bul-
lying statement accurately. Victims need
the important skills of recognizing non-
verbal cues and reflective listening.
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Children who are frequent targets of
bullying benefit greatly from a “trusted
adult” who can become their advocate. It
is important to help children identify
someone to whom they can talk about
ongoing victimization. The advocate can
review the skills learned by the child

and intervene when situations require
intervention.

Promoting adult advocacy increases
the awareness that no classroom is im-
mune to bullying behavior. Adult advo-
cacy also encourages interventions that
promote safe environments. It is this
type of atmosphere that will prevent
children from needing to deal with pain.
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Chris and Mary Sousa are parents of
four school-aged children (16, 15, 14
and 10). In the spring of 1995, their
eighth-grade daughter witnessed a friend
beaten unconscious. That incident, plus
the increase in societal and school vio-
lence and the need to eliminate the “dis-
ruption factor” from school classrooms,
prompted the Sousas to establish Citi-
zens for Discipline in Schools in May of
1995.

Working from their Nashua, New
Hampshire, home, the Sousas began
their grassroots campaign to advocate a
quality, violence-free, disruption-free
education for all students in the Nashua
school system. By November of 1995, the
Nashua Board of Education had estab-
lished at the urging of the Sousas a dis-
cipline review committee. This group —
made up of 25 residents and school

officials — is engaged in updating the
disciplinary guidelines set in 1982 to
meet current needs.

Now, almost a year and a half after
being created, Citizens for Discipline in
Schools has a statewide organization
that includes chapters in 19 communities
in New Hampshire and in northern Mas-
sachusetts. Parents from Maine, New
Jersey and Vermont and school adminis-
trators from Michigan, Oklahoma and
Puerto Rico have contacted the Sousas
with hopes of starting groups in their
states. The first part of this article
chronicles the formation of this citizens

advocacy group.
Carol Peters lives in Hudson, New

Hampshire. She is the single parent of a
16-year-old daughter, Shannon. She is
currently pursuing a degree as a parale-
gal. Carol has helped establish a chapter
of Citizens for Discipline in Schools in
Hudson. The second segment of this ar-
ticle describes the harassment endured
by Shannon at school that led Carol to
organize the Hudson chapter of Citizens
for Discipline in Schools.

*     *     *
The Sousas write:
Being parents of four school-aged chil-
dren, we have had to deal with our share
of disruption in the classroom, inappro-
priate behavior, school violence, bullying
and harassment. We have worked hard to
help our children deal with the trauma of
brutal assaults, the adverse effects of bul-
lying and threats, and the day-to-day
stress of not feeling safe at school.

In an attempt to make a difference for
our children, we became very involved in
school activities. We volunteered to
chaperone field trips, became members
and officers of parent/teacher organiza-
tions and did volunteer work in class-
rooms and anything else we could think
of that would help our children feel safer
and that would help solve some of the
problems that our children faced.

In spite of our efforts, we felt isolated,
unwanted, helpless and most of all, frus-
trated that the education system was not

what we wanted it to be for our children.
We felt we had very little power to make
positive changes. How wrong we were!
We quickly learned that parents have far
more influence and power to bring about
changes than they realize.

Getting started
In May of 1995, we started a group sim-
ply called Citizens for Discipline in
Schools. We are not professional orga-
nizers or public speakers, so we experi-
enced some anxiety about what lay
ahead. However, we knew we had to do
something, and we were determined to
make a difference.

We notified the local newspaper to
place a notice of our group’s first meet-
ing in the community calendar section of
the paper. We were stunned when only
five or six showed up. Yet a year and a
half later, Citizens for Discipline in
Schools is a statewide organization with
community chapters in 19 communities.

We do not want to sound as if starting
a group like this is easy. It is anything
but that. It takes time, commitment to
making a difference and a determination
to overcome any obstacles.

Why a parent/citizens group?
Parent/teacher organizations are an ex-
ample of groups that give parents a more
structured and effective way to positively
impact their children’s education. Such
organizations also provide a way for edu-

Ensuring children quality education in safe school environments is a
shared goal of parents and educators. Acknowledging that goal can help

both groups work cooperatively to end school violence.

Parents become advocates
to fight disruption, violence

BY CHRIS AND MARY SOUSA AND CAROL PETERS



School Safety  25  Fall  1996

cators to get the help they so desperately
need from parents.

More importantly, a parent/citizens
group is often far more effective in sup-
porting the educational system to consis-
tently enforce rules than are individual
parents or citizens. Administrators
backed by such groups enforce school
disciplinary rules consistently if they
have a strong group supporting such
enforcement.

Developing goals
In creating Citizens for Discipline in
Schools, our first action item was to de-
velop a mission statement and a set of
goals to present to the group at the first
meeting. This vital first step served as
the basis for knowing how our group
would work and what issues it would tar-
get. Our motivation for forming the
group centered on being an advocacy
group for the 95 percent to 98 percent of
students who are not discipline problems
in schools. We wanted to ensure that the
majority of students who go to school to
learn have the opportunity to do so.

With this goal in mind, we drafted a
mission statement for presentation and
approval of the group:

To develop a citizens group that works
toward development, implementation
and enforcement of a high standard of
discipline within the school district.
The group shall strive to be the educa-
tional body that demands accountabil-
ity from all educational entities (to in-
clude but not limited to school board,
parents, superintendent’s office, school
administrators, teachers and students)
for the implementation and consistent
enforcement of these standards to pro-
duce classrooms that are safe, orderly
and conducive to learning. This
group’s primary concern shall be to
advocate for the safety and well-being
of the majority of students who are not
disruptive or violent.

Setting up a parent/citizens group
Once we had determined the mission of
our group and the issues to be addressed,
we were ready to do some planning. The

following is a basic outline of the steps
we recommend when forming a group.
• Meet with other concerned parents.
This group will probably become the
steering committee. It is very important
to have a small group of leaders who will
keep the organization focused on the is-
sues and mission statement.
• Find a meeting place. It is preferable
to hold meetings outside of the school or
a member’s home. Public libraries are
ideal settings.
• Schedule and advertise meetings.
Weeknights at 7:00 seem to work best.
• Prepare for the public meeting. Have
ready the mission statement, goals and a
schedule of meeting dates and times.
Prepare a presentation that outlines the
group’s purpose and what you hope to
accomplish.
• Meet with the superintendent of
schools. Once there is an organized core
group of parents working together, meet
with the superintendent to discuss what
the group is all about and what your
plans are. Let the superintendent know
that you want to work with the district. It
is important to stress that a small num-
ber of disruptive students compromise
the educational opportunities of all stu-
dents. Do not contact the school board or
individual principals at this time.
• Request a discipline review committee.
Ask that a committee of administrators,
teachers, business leaders, parents and
law enforcement professionals be formed
to review and revise the present disci-
pline code. It is ideal to develop a K-12
policy that will be consistently enforced
throughout the district.
• Do your homework. Doing so makes the
difference between success and failure.
—Become familiar with effective disci-

pline policies in other school districts.
Find out what already works.

—Inform yourselves about IDEA (Indi-
viduals with Disabilities Education
Act) as well as state and local policies
dealing with special education. It is
important that you know the ins and
outs of such policies so that your goals
will not be compromised because of in-
correct or misleading information.

—Learn about alternative schools. It is
wise to know what type of alternative
placements are available, particularly
in the case of violent or seriously dis-
ruptive students. In order to keep the
majority of students safe, removal of
disruptive students from traditional
classrooms is often necessary.

• Hold monthly public meetings. Use the
time to discuss progress and strategy. It
is critical to have an agenda for every
meeting. Because these meetings are
public, they should be efficient and fo-
cused. An agenda will help keep the
meetings goal-oriented and task-driven,
therefore effective. An agenda will also
serve to prevent meetings from deterio-
rating into gripe sessions where nothing
gets accomplished.
• Hold monthly steering committee
meetings. These meetings should take
place independently from the public
meetings. The steering committee will
set the agenda for the public meetings.
The steering committee membership
should consist primarily of parents.
Other groups have had a tendency to in-
clude school board members or school
administrators on this committee. Do not
make this mistake. The discipline review
committee that you have already re-
quested the superintendent to form is
where the school board and school ad-
ministrators get involved, not in this
steering committee. It is also advisable to
involve one or two teachers as consult-
ants to your steering committee. Teach-
ers are the “front line” on discipline is-
sues in school; the teachers on our
steering committee are a large part of the
group’s success.
• Develop a districtwide network. Get
other parents and teachers involved. The
network’s purpose is to get input from all
schools within the district. Other schools
may have very different problems from
your school, yet  they may have problems
that also exist in your school. The cre-
ation of an effective districtwide disci-
pline policy requires districtwide data.
• Include the media. When serious inci-
dents of violence occur in your district,
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go to the school board (as a group) and
demand that appropriate action be taken
to protect the majority of children who
want an education in a safe environment.
You will know when serious incidents
have not been dealt with because your
network will know what is going on
within the district. Having media present
at these meetings is useful when request-
ing school board accountability.

Support and obstacles
Dealing with children’s problems like
disruption in classrooms, bullying and
violence as an individual parent is diffi-
cult at best. Having a group address
these issues makes dealing with these is-
sues easier, but by no means eliminates
the obstacles.

To understand and anticipate the ob-
stacles a citizens’ group will face, look at
the reactions Citizens for Discipline in
Schools has received.

Teachers are our strongest supporters.
Time after time, teachers have thanked
the group for what we are doing and
have told us the group was needed years
ago. We work very closely with teachers,
and they provide invaluable advice and
experience. Although we often work with
individual teachers, the group is very
careful to distance itself from any ties or
affiliations with teachers’ unions. The
group is committed to working according
to its own agenda, not the union’s.

The reception the group has received
from other parents has been extraordi-
nary. After the initially disappointing
low attendance at our first meeting, par-
ents have shown over time more and
more interest in our work. In the begin-
ning, many parents agreed with the
group’s platform and provided much-
needed encouragement. However, it was
hard to understand why people would
provide so much encouragement, yet not
join the group. Parental fear was an is-
sue:  a number of parents were afraid
that their children would be treated un-
fairly if the parents became involved. As
the group’s size increases, this fear is di-
minishing. Parents are comfortable join-
ing an established group.

School administrators have provided
the most varied reaction to our group.
Some administrators are very defensive
and one has been downright nasty. An-
other administrator, who for the most
part agrees with our platform and has
been very supportive, admitted that she
felt like a discipline policy was being
forced down her throat. Still other ad-
ministrators have been tremendously
supportive and have helped the group
work toward its goals.

At first the mixed reactions were con-
fusing. On one hand, educators indicated
that they needed parents to get involved;
on the other hand, parents’ opinions re-
garding discipline or discipline issues
seemed unwelcome. Education is a politi-
cal arena, however, and many administra-
tors equate the acknowledgment of disci-
pline problems as an admission of failure.

Parents, teachers and administrators
agree that unruly students can cause
many problems. Nevertheless, parents
usually blame administrators, adminis-
trators blame teachers, teachers blame
parents, parents blame teachers and
teachers blame administrators. The fact
is, all adults are responsible for what
goes on in schools. Meanwhile children
suffer while adults argue over who is to
blame for school discipline problems.
Adults need to get down to business and
solve the problems.

Effective use of the media
One of the group’s most important goals
is to create community awareness of the
problems associated with lack of disci-
pline in schools. The media can also help
tremendously by educating the commu-
nity about the issue and presenting infor-
mative articles about parenting skills
(the lack of which is a contributor to
school discipline problems). The media
can draw attention to the fact that teach-
ers and administrators feel that they have
little parental support.

It is important to use media effectively
to assist in accomplishing goals. The me-
dia serves to alert and inform two audi-
ences. First, the media sends a very
strong message to the educational system

that parents will not tolerate their chil-
dren being victimized and compromised.
Having strength in numbers, a coalition
of concerned parents and citizens com-
mitted to bringing order and safety back
to public education is a force to be reck-
oned with. The media can “shine the
light” on the often well-kept secret of
discipline problems within schools.

Second, the media can assist parents in
making differences in children’s lives.
The media can give parents a voice on
safety issues that they never had before.
The media can send a message to those
parents who refuse responsibility for con-
trolling their children. It lets such par-
ents know that other parents in the com-
munity will no longer tolerate the
disruptive, inappropriate and dangerous
behavior of children unsupervised and
uncared for by their parents. If the media
is used properly, it sends a very clear and
strong message that parent/citizen
groups such as ours will support school
administrators when they enforce disci-
pline policies, even if such policies re-
quire removing disruptive students from
school for an extended period of time.

Parents want quality, safe education
We have talked with literally thousands
of parents. We cannot recall one instance
in which a parent has disagreed with the
alternative-school placement concept.
Most parents have expressed a desire to
remove from traditional classrooms stu-
dents who continuously disrupt class,
consistently bully other students or who
are violent or dangerous. The emphasis
by “mainstream” schools on educating
at-risk students at the expense of the ma-
jority of students is not supported by
most parents. Parents care more that
their own children get a quality educa-
tion and are safe.

Important success factors
During the past year, we carefully docu-
mented the progress of our group. We
have kept a journal of events and a list of
goals accomplished, problems encoun-
tered, resolutions to those problems and
accomplishments that were not part of

SOUSA, SOUSA AND PETERS
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the original plan (progress by “acci-
dent”). The journal is now a tool that
helps us know what we do well and how
we need to improve. The following list
itemizes actions that contributed to our
group’s success:
• Stay focused. The group must focus on
the goals it has set for itself. For exam-
ple, if a goal is to develop a K-12 disci-
pline policy, do not allow discussions to
center on the repairs needed to the
school grounds. If the group advocates
on behalf of nonviolent, nondisruptive
students, do not allow discussions and
decisions to focus on individual students.
Johnny punching Steven should not be
the topic of discussion. The problem to
be addressed is lack of discipline in
schools, and Johnny punching Steven is
a result of the problem, not the problem
itself. Maintain focus on the safety and
education of those students seeking to
learn rather than on those who disrupt
learning.
• Be persistent. Never give up. If the
group meets resistance, keep working.
Work on the problem until there is a sat-
isfactory outcome. Revisit the topic as
many times as necessary, and do not
compromise on important issues.
• Be reasonable. It is important that
goals are reasonable and attainable.
Making schools safe is a reasonable ex-
pectation; however, hiring 25 additional
staff members in each school to accom-
plish such a goal  is probably neither a
reasonable nor an attainable solution.
• Keep the issues public. It is important
that the issues not be “swept under the
rug.” It is very easy as your parent/citi-
zen group works with the educational
system to become a part of the system,
and thus by default, part of the problem.
It is important to work with the system,
but it is equally important for the group
to maintain its autonomy.
• Leave emotions at home. Discipline
problems are by nature emotional issues.
Nothing is more upsetting to parents
than being fearful for their children. As a
group, there is also nothing more trou-
bling than dealing with hysterical par-
ents. Keeping emotions in check will aid

tremendously in establishing credibility
and gaining respect for your group.

A cooperative effort
Resolving discipline problems in the
school — whether those problems are
class disruption, bullying or some other
form of school violence — takes a com-
munity effort to resolve; no one can do it
alone. We believe that parents working
together with administrators, teachers
and, more importantly, other parents is
the beginning step to resolving problems
in schools. Our children are our future.
As parents, it is our duty to ensure that
they are safe and that they receive a
quality education. The time has come for
parents, citizens and educators to work
together. We can ensure that public edu-
cation is the great and enduring institu-
tion that leads our children and our soci-
ety into the 21st century and beyond.

Chris and Mary Sousa may be contacted
at Citizens for Discipline in Schools, 35
Terry Street, Nashua, NH 03060.

*     *     *
Carol Peters writes:
As my daughter Shannon began her
freshman year of high school, I had the
typical parental concerns about peer
pressure, drugs and the emotional
changes and stresses teen-agers experi-
ence in their high school years. I also
had hopes of high school years filled
with new and positive experiences for
Shannon. She was attending the same
high school from which I graduated.
Alvirne is a very fine school, with an
awesome vocational school. Alvirne has
many quality teachers, and I felt a sense
of satisfaction that Shannon would be on
her way to being all she could be.

Shannon’s problems in school began
halfway through her freshman year on
February 10, 1995, the day that she rode
to school on a new bus route. Trouble be-
gan the moment she boarded the bus.

Two inseparable friends named Ann
and Jane (not their real names) shared
the same bus stop. They sat in the back
of the bus and began talking loudly about
Shannon and calling her names. The two

girls began tossing items towards Shan-
non, and a wet cough drop landed in
Shannon’s hair. Shannon tossed it back
and it hit Ann squarely between the eyes.
It was the only act of retaliation Shannon
ever engaged in towards the two girls.

The bus rides to and from school wors-
ened. We lived about a mile and a half
from the bus stop, on a quiet, wooded,
somewhat isolated dirt road. The two
girls began following Shannon on her
walk home.  Rocky and icy snowballs
were thrown at her. I did the best I could
within my work schedule to drive Shan-
non to a different bus stop in the morn-
ings and pick her up in the afternoons.
There were times Ann and Jane would
shout, “B----” at me and flash a vulgar
gesture at us. I began to see that Shan-
non’s complaints had merit to them.

I tried to contact the school bus coordi-
nator, but he did not return any of my
phone calls. The bus ride became intoler-
able for Shannon. The girls walked by
our home and sometimes just stood at the
end of our driveway. There were phone
calls, hang-ups and insults. Jane and
Ann threatened to physically hurt Shan-
non if she reported these actions.

Shannon once asked the bus driver to
drop her off at the end of our street. (The
bus normally went past our street, farther
down the road and then turned around
and dropped all three girls off at the
same stop.) Being dropped off early
would give Shannon a head start before
the other girls got off the bus. Shannon
told the bus driver that she was afraid
she was going to be beaten up. The bus
driver called the school bus company,
which would not authorize an extra stop.

I contacted the bus company when I
heard that Shannon’s request was de-
nied. I explained what had been happen-
ing on the bus and the lack of response
from the bus coordinator.  When hearing
about the situation, this supervisor im-
mediately authorized an after-school stop
for my daughter on our street. Shannon
was required to sit within the first three
rows on the bus for her protection. Shan-
non felt that this wasn’t fair, but I was
happy there was some kind of arrange-
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ment to guarantee her safety. Several times
Jane tried to get off the bus at Shannon’s
stop, but the driver did not let Jane do so.

The supervisor’s authorization of a
stop for Shannon prompted the only call
I ever got from the bus coordinator. He
was irritated I had gone over his head,
even though he had never responded to
my calls. He further told me that the bus
stop would revert to its regularly sched-
uled stops in September and  that the
girls would “just have to get over their
differences.”

Those comments were very much a
factor in my decision to break a lease six
months early in order to move elsewhere
in town. I did not want Shannon to face
another school year starting her day in
contact with those two tormentors.

Harassment continues at school
The girls’ antagonism present on the
school bus now began to follow Shannon
throughout her school day. Although the
three did not share any classes other than
gym class and the same lunch period, the
other two girls conspired  to use most of
the time to harass Shannon. During gym,
Ann ridiculed Shannon with names, fol-
lowed closely behind Shannon and whis-
pered obscenities, loudly told others of her
dislike of Shannon and followed her to the
showers and to the gym loft. Ann even fol-
lowed Shannon right up to the vice
principal’s office, telling Shannon, “That’s
right. You go tell Mr. Johnson, you b----.”

Lunchtime, when Ann and Jane were
together, was worse for Shannon. They
followed her; they threatened her; they
intimidated her. Shannon could not get
away from them. They also barked at
Shannon in the halls and elbowed her in
the ribs. They tripped and shoved Shan-
non and stomped on her feet.

Police: “Let the school handle it”
When Jane elbowed Shannon in the ribs,
I called the police to the school and ar-
ranged a meeting with a vice principal.
At that meeting in March, the police of-
ficer told me that the school should first
have an opportunity to correct the situa-
tion. My acceptance of this officer’s as-

sessment was a mistake. My daughter
had been assaulted when she was el-
bowed in the ribs, and I should have de-
manded that the problem be corrected.

One of the scariest moments for Shan-
non came at the end of the 1995 school
year. Shannon was taking her finals and
needed to stay after school to make up a
test. She told me she would call around
noon for a ride home. It was close to
noon when the phone rang. When I put
the phone to my ear, I heard a click. I as-
sumed it was a wrong number. The phone
rang again a few minutes later. Shannon
was calling from a pay phone in school.
Shannon had also called minutes before,
but Jane had come up behind her, grabbed
the phone and hung it up. In those few
minutes between phone calls, Shannon
had gone to the office and asked for help.
She had requested that Mr. Johnson be
paged and asked to use the office phone.
The office staff said no to both requests
and sent her back to the pay phone.

Shannon was afraid. I was on the other
end of the phone listening to what was
going on. Shannon was whispering, beg-
ging me to come get her. I asked what
was wrong; she kept saying she had to
go. I told her not to hang up. She said,
“They’re here.” The tone of her voice
made me ice cold.

“Get away from me, get away from
me!” I heard Shannon say. Then I heard
Jane’s voice clearly, “You gonna make
me, huh? Make me. Make me!”

I stood in my kitchen knowing the
only link I had to my child was over the
phone line. Ann and Jane were there
with her in the deserted hallway. I kept
talking to Shannon, telling her to find an
adult. She said no one was around. I kept
talking loudly. I hoped that the girls
would be intimidated knowing that I
knew they were there.

Shannon told me that a teacher she
didn’t know was coming down the stairs,
and I told Shannon to call that person to
the phone. I heard Shannon say, “Excuse
me. My mother is on the phone, and she
would like to talk to you.” I quickly told
this stranger that I was afraid the two
girls were going to hurt my child. The

teacher took Shannon to the main office.
Mr. Johnson found Ann and Jane and
told them to leave the building, but they
returned. Then he suspended Jane for the
last two days of school. Ann was not
punished.

I called the police again and was told
there was nothing I could do until Shan-
non was hurt by these two girls. I in-
quired about a restraining order. The of-
ficer checked with a supervisor, who said
restraining orders were for married
people or people residing together. It was
the end of the school year, and I hoped
Shannon’s nightmare would end.

The summer brought more prank calls
and Ann and Jane walking by our house.

Trouble persists
Before school started in September of
1995, Shannon and I moved to my par-
ents’ home. They live close to the high
school, and Shannon could walk home
safely. It seemed the best move to make
for Shannon. Her sophomore year started
with high hopes that all was over and
forgotten. In the second week of school
Ann and Jane found Shannon.

I remember coming home from a very
busy Friday night at work. Shannon had
gone to the school dance, where she had
received a brisk shoulder shove from
Ann. Ann talked about how she would
like to shoot Shannon and get her off the
face of the earth. Shannon reported the
occurrence to the police on duty and to
another of the vice principals. Once
again Shannon suffered. School adminis-
trators said that the incident was a mat-
ter of “he said, she said” and that noth-
ing could be done.

Shannon felt very discouraged that no
one at the school would help her. Ann
had already had several meetings with
police officers, who tried to persuade her
to change her behavior. Ann cried each
time a different officer talked to her, so
the officers were convinced Ann would
stop. On the very day Ann had one of her
discussions with a police officer, she
came up behind Shannon and told her to
give it up, the police didn’t care and they
would never catch her bullying Shannon.

PETERS
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On November 20th, I received a phone
call from Mr. Johnson. I thought he was
calling to tell me he had finally set up
the long-awaited parent conference with
the other girls’ parents. Instead he told
me that he had some good news and
some bad news. The good news, he said,
was that Jane was no longer a student at
Alvirne High (not really good news be-
cause Jane had previously been sus-
pended and yet continued to hang out at
school even when she wasn’t supposed to
be there). The bad news was that Shan-
non had been punched at lunch that day.

I felt as if I had been punched. I recall
standing at the phone at work, saying
over and over, “We told you this was go-
ing to happen!” I spoke with Shannon.
Her head hurt, but she wanted to stay af-
ter school. It was recycling club day and
she wanted to empty the trash cans.

Shannon’s journal entry for November
20th read in part: “ ... I started crying. I
couldn’t stop, so I went to the restroom.
Kathy and Kristen both came in to see
how I was doing. It wasn’t the punch I
was crying over, it was everything that
had happened to me in the past, the
fright of thinking she could have had a
knife and would have used it, and just
the overall fright. I was so scared I was
shaking in a bathroom stall all alone ...”

We go to court
The next day I took Shannon’s journal
and, with the advice of the doctor who
examined her the day before, filed a mo-
tion for a restraining order against the
two girls in Superior Court. It cost me
$160 plus $15 filing costs to have the
judge look at my motion that day. It also
cost to have the sheriff deliver the sum-
monses as well.

I spent from 10 a.m. until 4:20 p.m.
waiting for my motion to be heard. The
judge ordered a temporary restraining or-
der that day. Nine days later, a hearing
was held in Superior Court. It was very
hard for Shannon to be in the courtroom
with Jane and Ann. The two giggled and
laughed before the judge entered. The
judge said the two had basically terror-
ized my daughter. He issued a one-year

restraining order to “keep the lid on this
thing.” Shannon left the courtroom with
a sense of relief and with intentions of
returning to school. She had been afraid
to go to school after being punched and
had missed four days; she spent her
Thanksgiving holiday worrying about re-
turning to school.

We go to the school board
I took Shannon’s story to the school
board three times before I was allowed to
speak on January 23rd. I had been previ-
ously removed from the agenda after
Shannon’s story appeared in local news-
papers. Some of the board members la-
beled me a troublemaker. One board
member wrote an article about me in the
local news, calling me an off-the-wall
parent besmirching the name of their
high school, saying my daughter’s prob-
lems were a “neighborhood issue” that
had carried over into school. (The only
part of my neighborhood that involved
Jane and Ann was Shannon’s bus stop.)
The school board called my daughter’s
problem an “incident.”

At the school board meeting on Janu-
ary 23, 1996, I spoke about Shannon’s
several months of harassment as well as
several incidents at school that had oc-
curred between September 1995 and the
date of that board meeting: a student
whose head was smashed through a plate
glass window, a student who received
death threats, a student who smashed a
car windshield in the parking lot, two
fires set at Alvirne earlier that same day,
a student taken by ambulance because of
a severe asthma attack from the smoke
from the set fires, a student whose neck
was stomped when he fell to the floor in
gym class.

Formation of a citizens group
At the meeting, I also announced the for-
mation of a group called Citizens for
Discipline in Schools. I had read an ar-
ticle about Mary and Chris Sousa, who
started a citizens group in the town of
Nashua, New Hampshire, only a bridge
span from Hudson. The group in Nashua
had been successful in eliciting partici-

pation from the Nashua school system in
working with parents and teachers in re-
examining policies on behavior.

The Hudson group has met with some
resistance by our local school board.
Nevertheless, our group continues and
focuses on resolving discipline problems
in schools, not on debating if the prob-
lems exist. General meetings occur once
a month. A steering committee of 10
members including myself, three teach-
ers in the Hudson School District and a
teacher from the Nashua school system
also meets once a month. We discuss
means of increasing membership, recent
happenings and ways to better work with
the school board.

Our group intends to work in a posi-
tive rather than an adversarial way. We
very much wish to work together with
school officials, parents, teachers, stu-
dents and the community to improve our
local schools. Parents have the right to
know if unsafe things are happening in
their children’s schools. If parents do not
take an active role in requesting account-
ability, no one will be accountable.

One of the fundamental beliefs of our
group is that children do not receive a
quality education if some students are
swearing, yelling, throwing things and
punching each other in the classrooms.
The best curriculum in the world is
wasted in a classroom full of disruptions.

Since the formation of the Hudson
chapter of Citizens for Discipline in
Schools, voters have agreed to appropri-
ate funds for security in the school park-
ing lot. Our local police department re-
ceived a federal grant that allows an
officer to be in the school to continue
positive community programs at the high
school level. This officer has an office
and is available for students to talk with
or share concerns.

The Hudson chapter of Citizens for
Discipline in Schools is still in its in-
fancy. Our members have a lot of hard
work ahead of them. The changes we
want to implement represent a great un-
dertaking; we all realize the changes will
take time, effort and energy. We believe
no child should be afraid to go to school.
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was found to reduce bullying by 50 per-
cent within two years after its implemen-
tation in Scandinavian schools. More-
over, rates of fighting, truancy and
vandalism decreased substantially and
students and teachers reported that they
found their schools to be more positive
places in which to learn.7

Schools can be stressful environments
for children even under the best circum-
stances. For children such as James and
Jackie who are tormented regularly by
their peers, life at school can be intoler-
able. Schoolwide efforts to minimize stu-
dent distress and promote safe, positive
learning environments are critical if chil-
dren are to develop to their potential.
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Dropout rates, drugs,
lack of discipline
concern citizens

NATIONAL UPDATE

Dropout Rates in the United Sates: 1994
from the U.S. Department of Education’s
National Center for Education Statistics is
the seventh in a series of reports to Con-
gress on high school dropout and retention
rates.

Nearly 500,000 students ages 15 to 24
left school between October 1993 and Oc-
tober 1994. In October 1994 there were 3.7
million 16- to 24-year-olds who had not
completed high school and who were not
enrolled in school. The 3.7 million figure
represents 11.5 percent of this country’s
16- to 24-year-olds. (Overall, national drop-
out rates for 16- to 24-year-olds have de-
clined in the last 15 years, from 14.2 per-
cent in 1978 to 11 percent in 1993.)

In general, minority students were more
likely than white students to drop out of
high school, as were low-income students
and students from the southern and west-
ern areas of the United States.

Currently, 45 states and the District of
Columbia submit dropout data to NCES.
As of the 1993-1994 school year, only 17 of
those states and the District of Columbia
provided data that met criteria levels of
quality and comparability.

Tracking dropout statistics is further com-
plicated by the lack of a nationally consis-
tent definition of a dropout among school
districts and state departments of educa-
tion. Variations of definition that affect
consistency include whether statistics-
gathering agencies consider the following
persons dropouts: students below the legal
school-leaving age; students entering cor-
rectional institutions; students in GED pro-
grams or possessing high school equiva-
lency certificates; students who do not
graduate with their class but do not leave

school; and students who leave high school
early to attend college.

The second half of Dropout Rates in the
United States: 1994 addresses findings
from the National Education Longitudinal
Study of 1988, which followed the eighth-
grade class of 1988 through the two years
immediately after their anticipated gradu-
ation from high school in 1992.

By 1994, 87.5 percent of the eighth-
grade class of 1988 had either completed
high school (81.3 percent) or earned an
alternative education credential (6.2 per-
cent). Of that cohort, another 5.3 percent
were still enrolled in high school.

The eighth-graders of 1988 who left
school before completing high school were
much less likely than others in their cohort
to enroll in post-secondary education. By
the spring of 1994, only 6.5 percent of non-
high school graduates had enrolled in a
post-secondary institution or training pro-
gram, compared to 73.3 percent of high
school graduates and 32.8 percent of those
with an alternative education credential.

*   *   *

Continuing the current picture of educa-
tion in the United States is “The 28th
Annual Phi Delta Kappa/Gallup Poll of the
Public’s Attitudes Toward the Public
Schools,” published in the September 1996
issue of Phi Delta Kappan. Participants
were asked to respond to this open-ended
question: What do you think are the biggest
problems with which the public schools in
this community must deal? The top three
“biggest problems” according to respon-
dents were:
• drug abuse, 16 percent;

• lack of discipline, 15 percent; and
• fighting/violence/gangs, 14 percent.

Poll authors Stanley Elam, Lowell Rose
and Alec Gallup note that in the past 10
years, drug abuse has headed the list of
“biggest problems” seven times. They also
point out that problems relating to impor-
tant issues such as curriculum, teacher
quality and student academic performance
have never topped the list of “biggest
problems.”

The poll addressed school order and
security with two questions. When pre-
sented with a list of suggested strategies for
maintaining order in the public schools, 92
percent of respondents favored removing
troublemakers from class; 79 percent fa-
vored requiring students to remain on school
grounds at lunchtime; and 88 percent fa-
vored banning smoking by students any-
where on school grounds.

Different measures to maintain security
at school were favored by respondents as
follows:
• the employment of security guards,

81 percent;
• the use of trained dogs to sniff out drugs,

75 percent; and
• random drug testing to identify drug

users, 63 percent.

Other topics in this poll include public/
nonpublic schools and the issue of vouch-
ers, ratings of respondents’ local public
schools, racial integration in the public
schools, school improvement, school uni-
forms and public perceptions about educa-
tion goals and dropout rates.

Copies of Dropout Rates in the United
States: 1994 (stock #065-000-00887-4) by
Marilyn McMillen and Phillip Kaufman,
may be obtained for $10 from: New Or-
ders, Superintendent of Documents, P.O.
Box 371954, Pittsburgh, PA 15250-7954,
202/512-1800. Reprints of the Phi Delta
Kappa/Gallup poll may be purchased from
Phi Delta Kappa, P.O. Box 789,
Bloomington, IN 47402.

Prepared by Sue Ann Meador, associate
editor of School Safety.
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ity on or off of school property:
• engages in conduct containing elements

of assault or terrorist threat;
• sells, gives or delivers to another or pos-

sesses, uses or is under the influence of
marijuana, a controlled substance, a dan-
gerous drug or an alcoholic beverage;

• engages in conduct containing elements
of offenses relating to abusable glue, aero-
sol paint or volatile chemicals;

• engages in conduct containing elements
of public lewdness or indecent exposure.

(2)Except as provided by § 37.007(c), a stu-
dent shall be removed from class and
placed in an alternative education pro-
gram if the student engages in conduct
containing elements of the offense of re-
taliation against any school employee.

(3)The terms of a placement under this sec-
tion must prohibit the student from
attending or participating in a school-
sponsored or school-related activity.

The objective of the Texas legislators is
clear: Students who commit crimes place
themselves and others at risk and should be
taken out of the general school population.

Some likely problems with this provision
arise with respect to constitutional due pro-
cess; the term “engages in conduct” must
be defined with sufficient precision to place
students on notice as to when their conduct
will result in removal from class. If the state
decides that the mandatory language is trig-
gered when a student is arrested, it is likely
that courts will also require that the student
be charged and adjudicated by the local ju-
venile justice system before permitting the
law to be enforced. Still, the question re-
mains whether such a student who is re-
moved from class is entitled to a preremoval
hearing of some kind by school officials,
giving the student an opportunity to explain
and establish the likelihood of successfully
defending the charges.

Provisions such as those outlined above
herald a movement favoring state regula-
tion of campuses to provide uniform stan-
dards ensuring safe, effective learning
environments.

Prepared by Bernard James, special coun-
sel for NSSC.

State and federal legislators have begun to
focus attention on student accountability for
misconduct. On the federal side, Congress
in 1994 enacted provisions in the Gun-Free
Schools Act, which requires expulsion for
students who bring firearms to school and
also requires state and local educators to
develop similar “get tough” policies. Imple-
menting the federal mandate, for example,
the Texas legislature empowered local edu-
cators to respond to a wider range of stu-
dent misconduct than that proscribed in fed-
eral law.

Section 37.001 of the Texas Education
Code requires educators to “adopt a student
code of conduct for [each] district” that spells
out when suspension and expulsions will
take place. The state law also requires
teacher training in enforcement of the new
code of conduct so that each “teacher with
knowledge that a student has violated the
student code of conduct shall file with the
school principal or the other appropriate ad-
ministrator a written report, not to exceed
one page, documenting the violation.” No-
tice of the code violation is to be sent by the
administrator to each parent within 24 hours
of the report.

The mandatory language in the Texas law
underscores what many state legislators have
discussed for years: the desire to create a
standard for campus accountability that will
apply to all schools. In this way students will
literally grow up with a consistent expecta-
tion of the standard of good behavior. Sec-
tion 37.002 of the code provides a uniform
standard of accountability for students who
are removed from class. Briefly, teachers
may remove from class students documented
as repeatedly interfering with the teacher’s
ability to teach effectively or with the ability

of the students’ classmates to learn; or stu-
dents whose behavior is so unruly, disrup-
tive or abusive that it seriously interferes with
the teacher’s ability to teach effectively and
with the students’ classmates ability to learn.
Further, if a teacher removes a student from
class for the latter cause, the principal may
place the student into another appropriate
classroom, into in-school suspension, or into
alternative education. The principal may not
return the student to that teacher’s class with-
out the teacher’s consent. The terms of the
removal may prohibit the student from at-
tending or participating in school-sponsored
or school-related activity.

This standard is unique in two respects.
First, it standardizes the process for deter-
mining classroom disruptions. Second, the
provision shares power with the teacher for
making the punishment stick. The law in
effect creates a partnership between the ad-
ministrator and the faculty on disciplinary
matters. The administrator cannot ignore the
concerns of the teacher, and disagreements
over further discipline are handled by com-
mittee to provide an open forum for resolv-
ing concerns.

The Texas law would, if it stopped there,
provide sufficient food for thought on code
of conduct standards. However, remaining
provisions of this legislative model are more
far-reaching in their implications for man-
aging safe campuses. Section 37.006 of the
law mandates zero tolerance for crimes com-
mitted by enrolled students by requiring that
students “shall” be taken out of the class-
room for reasons including the following:
(1)if the student engages in conduct pun-

ishable as a felony, or commits the fol-
lowing while attending school or a
school-sponsored or school-related activ-

Texas creates
standard for student
accountability

LEGISLATIVE UPDATE
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RESOURCE UPDATE

Children are capable
of learning skills
to settle disputes

After the playground fight, anger still
showed on the face of the second-grader.
Another student had jumped him, and
while the first child tried to wrestle
away, his fist met the other boy’s tooth,
loosening it and drawing blood.

Although this was a familiar scene,
perhaps too familiar to many educators,
this time I saw a difference in the way in
which the first youngster handled the
conflict. He was able to tell me about his
feelings. He shared that he was scared by
the attack and angry over being blamed
for starting the altercation.

Still, it was not just his ability to share
his feelings that I found comforting.
More importantly, through his descrip-
tion of the incident, I noted that he had
applied the lessons of his classroom vio-
lence prevention program during the
heat of the scuffle. He recalled the physi-
cal signs of anger he had learned about
in a recent anger management lesson. He
remembered his teacher telling him
about the steps he could take when he
felt angry or was in a troublesome situa-
tion: take three deep breaths, talk calmly
to himself or count backwards from 10.

While he was still tentative in using
his new-found skills, I could tell he was
trying to work through them by his at-
tempts to control his temper and relieve
the pressure of confrontation. These are
the lessons we hoped our students would
learn when we decided to implement the
Second Step violence prevention pro-
gram in the Plymouth (Massachusetts)
Public Schools.

A 1992 survey of teachers in our dis-
trict revealed high teacher frustration
with students’ increasingly disruptive be-

the program on a schoolwide basis. In
1992-93, the school district brought
Committee for Children personnel to
Plymouth to train 35 trainers, who then
trained all of the elementary school
teachers in the district as well as some of
the middle school teachers in 1994-95.
In 1995-96, the school district reached
its goal of full implementation of Second
Step throughout the district. While
implementation took five years, that
long-range planning has been a key to
the success of the district’s program.

Teacher training
The three-day Second Step training of
trainers provided by Committee for Chil-
dren thoroughly covered the theoretical
underpinnings of the curriculum and
provided a complete overview of the en-
tire program. Training also offered
teachers and trainers the opportunity to
practice hands-on with the classroom
lessons.

The training for teachers was attended
by teams of teachers; community mem-
bers involved in Project HALT, a feder-
ally funded local presentation group; lo-
cal clergy; and staff members of area
Boys & Girls Clubs. School district plan-
ners wanted to create a communitywide
response to violence that would continue
to impact children after they left school
every day. Each school sent a team of
three people (often a teacher, school
counselor and one other staff member),
who were then responsible for providing
staff training and ongoing support for
the program in their respective schools.
These groups were known as Second
Step support teams. In addition, three
health educators from the district also at-
tended the training.

The school-based Second Step support
teams met with each of their school prin-
cipals after completing trainer training to
share what they had learned about Sec-
ond Step and to gain the support of the
principal for implementing the program
schoolwide. These teams requested that
principals attend their school’s six-hour
Second Step training sessions. Paid aides
(playground supervisors, lunchroom su-

havior. Teachers reported that children
were impulsively off-task in the class-
room, were sometimes aggressive and of-
ten interrupted the lesson activities when
they should have been engaged in learn-
ing. Privately, teachers were discussing
ways to get their teaching back on track.
They felt that much of their work was
being derailed by the children’s lack of
proper social skills.

It was time to try something new, a
fresh approach that would not only be ef-
fective for the students in school situa-
tions but also be effective at home. Stu-
dents need skills that will help them
throughout their lives to resolve conflicts
in peaceful, caring and empathetic ways.

Second Step develops pro-social skills
in empathy, impulse control, problem
solving and anger management. The cur-
ricula are broken down by grade levels:
preschool-kindergarten; grades one
through three; grades four and five; and
middle school-junior high school, which
spans sixth through ninth grade. The
complete program includes classroom
curricula, teacher and trainer training
and a strong parent education compo-
nent. Spanish language supplements are
also available.

 Developed and produced by the non-
profit organization Committee for Chil-
dren, Second Step has gained an interna-
tional reputation in schools and commu-
nity agencies for teaching critically
needed social and emotional skills to
children and families.

Plymouth Public Schools first piloted
Second Step on a very small scale in
1991-92. In 1992-93, one of the schools
received a small city grant to implement
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pervisors, etc.) were sometimes included
in the school training as well. I was one
of three elementary health educators in
the district who monitored and provided
support for each elementary school’s
training and program implementation ef-
forts. We regularly meet together as well
as independently with each school’s Sec-
ond Step support team.

Peace Patrols
One counselor trained in Second Step
has formed “Peace Patrols” at one of
our schools — groups of three students
trained to handle playground disruptions
among their peers. Rather than having
individual students try to settle problems
alone, the Peace Patrol provides objective
assistance with problem solving. At
times of difficult temper, bullying
incidents or personal relationship prob-
lems, the peace teams use the Second
Step problem-solving strategies to
lead students into discussions of their
differences and then brainstorm ways
students can resolve their upsets. The
team then helps the other students to de-
cide if the solutions are fair before they
are implemented.

The peer mediation model, coupled
with the strategies learned in Second
Step, is a positive departure from our
district’s previous, more traditional
methods of handling discipline problems
or student conflicts with critiques and
punishment. The Peace Patrol teams help
bring Second Step lessons to life on the
playground, thus improving transfer of
training of the lessons learned.

Second Step has also proved valuable
in helping our teachers and students
adapt to the inclusion model (delivery of
special education services within the
general education environment) in class-
rooms. One set of educators integrated
Second Step empathy lessons “Accepting
Similarities and Differences,” “Showing
Concern for Others” and “Active Listen-
ing Skills” with literature-based social
studies lessons on multiculturalism.
Community building, through a multi-
cultural, integrated curriculum, enhances
everyone’s sense of family and feeling of

belonging. Students build mutual respect
for the rights of others, support one an-
other through cooperation and work to-
gether to achieve common goals.

High-quality teacher training has been
the cornerstone to the success of our vio-
lence prevention efforts in Plymouth. In
addition, although the district provided
needed resources for implementation, the
schools’ “ownership” of the Second Step
program has been a real key to the
program’s effectiveness in creating true,
positive changes in school climate. Fi-
nally, the time invested in collaborative,
long-term planning has truly paid off.
The teachers, principals and counselors
in the Plymouth school district enthusi-
astically support the use of Second Step.

Parent education
Parent education is the next logical step.
Upcoming plans include implementation
of A Family Guide to Second Step, a new
addition to the program, that is geared
toward the parents of Second Step stu-
dents. The family guide is a six-session,
video-based series that teaches parents
the same skills their children are learn-
ing in school, so that social skills can be
practiced and reinforced at home.

Results of implementing Second Step
have been positive. Students have in-
creased abilities to identify with other
people’s feelings, an achievement that is
one of the program’s primary goals. It is
still too early to see big changes, but ev-
ery day we are making a positive impact.
Even young children have shown real
understanding that they have the power
to control their anger when faced with
frustrating situations. Students have be-
come empowered, more able to exert
some control over conflicts instead of
simply being victims or victimizers of
others.

I have observed children as young as
kindergarten going through the problem-
solving steps they learned in the class-
room. In one instance, a child waiting in
a long line was getting frustrated and
rowdy. A teacher asked the child what
other choices could be made. As they
were discussing the options, another kin-

dergartner came up and suggested to the
first child, “If your first choice didn’t
work, you should choose another way of
solving your problem,” words that ech-
oed the classroom training of the Second
Step program. The child who suggested
the help was also practicing some of the
empathy lessons she had learned.

Before the schools implemented Sec-
ond Step, children’s disputes had been
settled by adults, usually at a cost to the
academic environment. This new strat-
egy assumes that children are capable of
coming up with their own safe, fair and
workable solutions. They have begun to
automatically ask themselves “What can
I do to work out a solution to this prob-
lem?” Relying on their training, children
for the most part should eventually be
able to solve their problems. Although
incidents may continue to occur with
bullies, who may still need to be physi-
cally removed from classrooms, most
students who experience this training
will find themselves capable of more
peaceful decision making than ever be-
fore in their lives.

Perhaps the biggest challenge is in
keeping such proactive programs in our
schools. Teaching children pro-social
skills is a long-term proposition even as
new, urgent issues press themselves upon
the education scene. As a health educator
in my district, I want social skills train-
ing to become part and parcel of our edu-
cational vision. I want to encourage and
nurture schools’ ongoing use of this pro-
gram for years to come.

The world — and, more immediately,
our classrooms, lunchrooms, play-
grounds and buses — will be the better
for our efforts to counter the violence and
frustration we see in American society
today.

Prepared by Marjorie H. Vecchi, M.Ed.,
health educator/K-5 in the Plymouth
Public Schools  in Plymouth, Mass.

Second Step is available from Commit-
tee for Children, 2203 Airport Way
South, Suite 500, Seattle, WA 98134-
2027, phone 206/343-1223; 800/634-
4449; fax 206/343-1445.

RESOURCE UPDATE



Sample Student Survey on Bullying in School

___ Others phone me at home and say
they will hurt me or my family.

___ List any other ways you have been
bullied._____________________

7. How many kids have bullied you?
___ I haven’t been bullied.
___ One kid bullies me.
___ A small group of kids bully me.
___ Lots of kids bully me.

8. Why do you think some kids are
bullied?

___ I don’t know.
___ They look or act different.
___ They are too smart.
___ They are “teacher’s pets.”
___ They are smaller or weaker.
___ They just ask for it or deserve it.
___ Other  reasons:_________________

9.  If you are or have been bullied, why
do you think it happens?

___ No one bullies me.
___ I don’t know why others bully me.
___ I act or look different.
___ I always do well in class.
___ I’m smaller and weaker.
___ I guess I deserve it.
___ Other  reasons:_________________

11. If you bully other students, why do
you do it?

___ I don’t bully.
___ I want to get even with others.
___ I want people to leave me alone.
___ My friends and I think it’s fun.
___ I was taught to stick up for myself.
___ Other  reasons: ________________

12. Has an adult at school talked to your
class about bullying?

___ No.
___ Once, and what they said helped me

a lot.
___ Once, but they really don’t under-

stand what’s going on.
___ We talk regularly about bullying,

and that helps a lot.
___ We talk regularly about bullying, but

that doesn’t help very much.

10. Why are some kids bullies?
___ I don’t know.
___ They are bigger and stronger.
___ They think it’s fun.
___ They want to get even for being

bullied themselves.
___ They want to “show off” or impress

their friends.
___ They fight in their own families.
___ Other reasons:________________

13. Have you talked to anyone about
being bullied?

___ I have not been bullied.
___ No.
___ A teacher or other adult at school.
___ A brother or sister.
___ A friend.
___ My parents.

14. What advice have you been given to
stop being bullied?

___ I have not been bullied.
___ None.
___ Try to talk to the bully and tell him/

her to stop.
___ Ignore the problem and it eventually

will go away.
___ Hit or tease the bully back.
___ Tell an adult about the problem.
___ Other advice:__________________

15. What advice do you have for other
students being bullied?

___ None.
___ Stay away from places where bullies

hang out.
___ Hit or tease the bully back.
___ Ask an adult for help.
___ Have bigger friends protect you.
___ Don’t go places by yourself.

16. What can adults do at school to help
stop bullying?

___ Supervise the school better.
___ Start student patrol programs.
___ Make rules against bullying and

punish bullies.
___ Talk about bully prevention in class.
___ Help students work together and

make friends.

1. Have you ever been scared to come
to school?

___ No.
___ Yes, a few times.
___ Yes, many times.
___ Yes, all the time.

2. Have you seen bullying at school?
___ Never.
___ Once in a while (1 or 2 times a month.)
___ Often (1 or 2 times a week.)
___ All the time.

3. If you have seen bullying at school,
what did you do?

___ I haven’t seen any bullying.
___ Ignored it as none of my business.
___ Nothing, just watched.
___ Tried to stop the bully or help the

victim.
___ Asked for help from adults or other

students.

4. What do adults at school do when
they see bullying?

___ Nothing; they ignore it.
___ Stop it and tell everyone to leave.
___ Stop it and help solve the problem.
___ Other:________________________

5. Are you now or have you ever been
bullied at school?

___ Never.
___ Sometimes (1 or 2 times a month.)
___ Regularly (1 or 2 times a week.)
___ Every day.

6. How were you bullied? (Check all
that are true.)

___ I haven’t been bullied.
___ I have been teased and called names.
___ I have been hit, kicked or pushed.
___ Others leave me out of their groups.
___ Others have taken my belongings.
___ Others do not choose to sit by me or

talk to me.
___ Others say they will hurt me with:

 ___fists, ___knives, ___guns or
other weapons.

___ Others try to hurt me on the way to
and from school.

Check all that are true for you:

Adapted from Set Straight on Bullies,
© 1989 by the National School Safety Center


