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No issue has more forcefully captured the attention of the
American public than the increasing presence of weapons
on school campuses. More and more young people are will-
ing to risk bringing weapons to school, and they are less re-
luctant to use them than ever before. The school adminis-
trator has frequently become a combat officer in an increas-
ingly volatile school environment.

Surprisingly, many of the weapons are not brought to
school for the purpose of intimidation or aggression. Stu-
dents bring them for protection to and from school or sim-
ply to show off to their classmates. Unfortunately, impulse
often plays a deadly role in the drama of school violence.

Media reports from regional newspapers illustrate the
scope of the problem:
� September 1, 1993, Junction City, Kansas � A 14-year-
old is accidentally shot in the head after an argument be-
tween two boys results in gunfire.

� September 1, 1993, Atlanta, Georgia � In a crowded
lunchroom, a 15-year-old student is shot and killed by a
fellow student with whom he had been feuding. Another
student is also wounded in the scuffle.

� September 2, 1993, Dallas, Texas � After a continuing
dispute, a 15-year-old student is fatally shot by another
student in a crowded hallway at school.

� September 8, 1993, Los Angeles, California � A student
is shot and seriously wounded as he stands in line to regis-

Experts from across the nation met to discuss solutions and
strategies for detecting and eliminating weapons in schools.
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ter for classes, hoping to transfer to a less violent school.

�Disarming Our Schools� was the focus of a practicum
sponsored by the National School Safety Center in May,
1993. Representatives from schools as well as state and fed-
eral policymakers assembled in Miami, Florida, to consider
prevention and intervention strategies that are showing
promise in stemming this national crisis.

Participants agreed that no single approach to the prob-
lem of weapons at school would work. They also unani-
mously concurred that the issues of school violence and
weapons on campus are not solely school problems, but
ones that must be addressed by communities as well. Many
of the participants suggested targeted prevention efforts at
earlier ages, improved school climates, along with state and
federal school safety legislation, as the fundamental compo-
nents needed for building comprehensive strategies.
   Charles Sorrentino, policy advisor for the U.S. Depart-
ment of the Treasury, compared the borders of the school
campus to the borders of our country: In the efforts to keep
drugs from coming into the country, interdiction alone has
not worked. Similar efforts that focus on weapons and de-
tector devices to stop weapon-carrying students from com-
ing on campus will also not work alone. Sorrentino
strongly recommended prevention efforts that address the
problem, not merely the symptoms.

Carlton Duncan and Kenneth Powell, both of the Centers
for Disease Control and Prevention, agreed. They described
violence prevention as a public health issue, much the same
as is prevention of infectious diseases.

Strategies to alleviate the weapons problem at school are
frequently developed as knee-jerk reactions to crises that
create tremendous public outcry. Programs involving ex-
pensive metal detectors or hastily devised school board
policies are often adopted to appease the public.

Practicum participants recommended that schools and
communities take action before crises occur. They sug-
gested that schools identify and assess the extent of the
problem in their own communities before developing poli-
cies and strategies to confront the presence of weapons and
school violence. Every community is unique; community
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problems of crime and violence require unique solutions.
The process of assessment will help school stakeholders

to become aware of the need for proactive, comprehensive
strategies. Suggested means of assessment include surveys
or questionnaires of all school constituents, tracking and
analysis of all incidents of school disruption, and perhaps,
more importantly, frank and candid discussions with stu-
dents who can provide the ultimate reality check.

School policies that are developed to deter the carrying of
weapons at school must carefully define what is considered
a weapon. Guns and knives are often thought of as the
weapons of choice. In reality, instruments such as clubs,
bats, metal knuckles, slingshots, razor blades, chemicals,
explosives or other deadly, dangerous or sharp-pointed in-
struments have been found to be the cause of serious injury
or intimidation on school campuses.

Districtwide policies that are both balanced and compre-
hensive must be written. Practicum participant Dana
Schrad, staff attorney for the Virginia State Crime Com-
mission, warned about imposing �correction system ap-
proaches, knowing that it is only about 10 percent of the
student population that creates 90 percent of the problems.�
She advocates fair and uniformly applied rules for all stu-
dents and specific written policies for determining law en-
forcement involvement.

Susan Striepling, a teacher from Syracuse, New York,
commented that anti-social students need correction, not
just punishment. Discipline systems that reward and praise
are powerful in changing behavior. Striepling said that
teaching pro-social skills is essential in violence prevention
efforts, because many students do not know how to interact
with others or how to deal with problems. Dorothy John-
son, administrator at an alternative school for disruptive
students in Milwaukee, Wisconsin, agreed. She added that
educators have not successfully replaced the �don�ts� with
appropriate �do�s� in working with anti-social youths.

One of the most often cited strategies for eliminating
weapons on campuses involves students in the reporting
process. Gene Haynes, a school administrator from Omaha,
Nebraska, said that �students are the best kept secret� in
preventing weapons from coming on campus. According to
Haynes, administrators must be available to listen to stu-
dents. When administrators are available and trusted, stu-
dents will report rumors and tips.

Other participants suggested that students must accept
some responsibility for their own safety by reporting vio-
lence, crime and weapons on campus. Pittsburgh Public
Schools uses a �silent� reporting form for receiving anony-
mous tips. Other school districts, such as Detroit and Los
Angeles use anonymous, toll-free hot lines. Wesley
Mitchell, chief of police of the Los Angeles Unified School

District, said this method has been far more effective than
metal detectors in recovering weapons in his district.

Practicum participants recommended many curriculum-
based or program-based strategies that are working not
only for preventing violence in general, but also for elimi-
nating the presence of weapons on campus as well. For ex-
ample, the STAR (Straight Talk About Risks) program,
available from the Center to Prevent Handgun Violence,
addresses gun violence prevention. Students learn and
practice conflict management and skills for resisting peer
pressure. They are given many opportunities for self-reflec-
tion and for role play of their typical coping mechanisms.

Peer mediation and counseling for all age groups, con-
flict resolution training, mentoring programs, multicultural
education, anti-hate curricula and community service pro-
grams were additional long-term approaches proposed by
the participants for training students to take more responsi-
bility. Gerald Rudoff of the Metro-Dade (Florida) Police
Department commented that race relations are at an all-
time low and need to be addressed. According to Rudoff,
�Myths surrounding various cultures need to be exposed.�

Several strategies currently used by districts represented
at the practicum involve the elimination of lockers or the
restricted use of book bags. By removing lockers and pro-
viding students with two sets of textbooks � one for use at
school and one for use at home � some schools have elimi-
nated a potential storage place for weapons. In conjunction
with this strategy, some schools permit students to carry
only mesh or clear book bags so that concealed weapons are
more readily visible. Mitchell warned against believing that
these kinds of tote bags will eliminate the problem. Stu-
dents have been known to carve out a hollow space in
books to conceal weapons.

Alex Rascon, director of Police Services for San Diego
City Schools, reported that closing or removing lockers in
his district has resulted in many positive outcomes. This ac-
tion has reduced tardiness, conflict, and the availability of
contraband and weapons. The district has also seen a de-
crease in incidences of vandalism, theft, graffiti, sexual ha-
rassment and hate crimes since lockers were eliminated.

Bernard James, special counsel for NSSC, recommended
that students be made aware of the school�s custodial inter-
est in lockers, parking lots and other facilities. Warn stu-
dents that these are school property and that lockers and
their contents may be checked at any time for health and
safety reasons. Students� expectation of privacy is thus di-
minished, and the need for due process has been addressed.

Strategies involving the use of metal detectors were ad-
dressed with mixed reaction by practicum participants. Sev-
eral felt that metal detectors were somewhat effective in re-
covering and deterring weapons on campus, but were more
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effective in promoting awareness of the problem. Some
schools in New York that use metal detectors have experi-
enced as much as a 25 percent decrease in student fights,
according to former chancellor Joseph Fernandez. Others
in the group thought school officials basically admit that
they have lost control when metal detectors are employed.

The use of metal detectors does send a strong message to
students and the community: The school recognizes the
problem of weapons on campus and is serious about solving
it. Mitchell commented that in Los Angeles the use of
metal detectors has done a great deal for public confidence.
He also reports that many students like the use of metal de-
tectors, because it demonstrates that adults care about what
is happening at school.

Nearly all of the participants agreed that metal detectors
by themselves are not effective and, in fact, are dangerous,
since they can create unrealistic expectations. School offi-
cials must know what a scanning device can do, and they
must know its limitations. According to participant Bill
Modzeleski, director of drug planning, U.S. Department of
Education, �The use of metal detectors should be only one
arrow in a whole quiver of strategies to address the problem
of weapons at school.�

James warned the group that generic searches of students
using metal detectors may be considered unconstitutional in
some jurisdictions. �What makes good law may not make
good policy. What works in one jurisdiction may not work
in another.� The use of metal detectors in schools in reac-
tion to incidents involving weapons at a particular school
may be considered lawful and applicable to the court ruling
in New Jersey v. T.L.O. The use of metal detectors at
schools where no incidents have occurred and where no
reasonable suspicion exists is dubious. �Rules established
in T.L.O. are reactive only,� commented James. �They were
not set up to deal with proactive metal detector searches.�

Johnson and Mitchell both work in settings where the
school system has opted to use metal detectors. They of-
fered the following advice: If students are to be scanned
with metal detectors, scan them in a way that preserves dig-
nity. Do not scan in public. Train security personnel to dis-
play positive attitudes by greeting students before scanning
and offering an encouraging statement, such as �Have a
nice day,� after completing the scan.

Teacher training and preparation was a top concern of
practicum attendees. James Williams, executive director of
the Health Information Network of the National Education
Association said, �The student population has changed, and
the teachers have simply not been trained to teach in the
current environment. They need retraining. They were not
trained to be law enforcement officials and feel this is being
imposed on them. Teachers were trained to teach.�

Participants recommended that all teachers, candidates
and veterans included, be trained in crisis intervention, in-
terpersonal skills, classroom management, cultural sensi-
tivity, conflict resolution, crime prevention, legal responsi-
bilities and risk-factor identification.

Practicum participants recognized the need for smaller
class sizes, emergency contingency plans and crisis re-
sponse teams, communications and alarm systems for class-
room teachers, better-trained security supervisors and hall
monitors, and more training in classroom management and
school law. Many thought that school administrators and
teachers were poorly informed about what the law permits
regarding student management and searches.

The need for improved cooperation, collaboration and
communication between agencies dominated much of the
discussion. Schools no longer can attempt to solve the vio-
lence/weapons issue alone. Communities must get in-
volved. Johnson recommended that school administrators
go out into the community and share school success stories
with local business leaders. In turn, she suggested that
schools invite those individuals to visit the school and
share their expertise. Programs that involve community
volunteers in schools to serve as mentors or campus moni-
tors were also recommended by the group.

Sylvia Garcia, division director of Special Programs of
the Texas Education Agency, endorsed interaction among
law enforcement, probation, the juvenile courts and
schools. She advocated the need for mandated incident re-
porting, claiming that there is too much underreporting of
crimes at the K-12 levels.

Participants also saw a need for the judicial system to
keep its promises. For many reasons, the judicial system
does not always enforce laws with prescribed sanctions.
Young people will not buy into a system that sometimes
acts, at other times does not act, or overreacts. It is difficult
for school administrators to apply fair and consistent poli-
cies if the larger society is not doing the same.

Participants commented on the lack of mutual under-
standing on the part of schools and other agencies. Inter-
agency cross-training and programs that bring various
groups together in collaborative efforts are needed.

Working together to affect a countywide zero-tolerance
strategy against weapons in school was also recommended.
It does little good for schools to suspend weapon-carrying
students, turning them over to law enforcement officials or
the courts, only to have them return to the classroom in a
matter of days. John Wilson, acting administrator of the
Office of Juvenile Justice and Delinquency Prevention,
stated, �A balanced policy that diverts youth to counseling
programs and alternative educational resources until they
are ready to return to school offers a more rational and con-
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structive alternative.� Mitchell concurred, saying that auto-
matic expulsion for bringing a gun to school offers little
help for the student. When students re-enter school, their
behaviors are often not changed, but hardened or bitter.

In a countywide zero-tolerance cooperative system, stu-
dents who commit serious crime at school are expelled
from the school mainstream, where they pose the greatest
danger to other students, and placed in an alternative set-
ting where the schools, law enforcement, the judicial sys-
tem and parents are involved.

Arnold Goldstein of Syracuse University�s Center for Re-
search on Aggression suggested that the Federal Communi-
cations Commission needs to be considered as one of the
agencies involved in cooperative efforts to prevent violence.
Goldstein commented that television violence and the so-
called �Bart Simpson syndrome� are very real influences on
youth today. Modzeleski added that violence in advertising
must also be addressed, suggesting that media literacy pro-
grams in school might be a starting place.

Once a school district has assessed the scope of its weap-
ons problem and developed policies and strategies for pre-
venting students from carrying weapons to school, then it
must also develop emergency/contingency plans in case a
weapons incident does occur on campus. Faculty and staff
need to know what their roles are in emergency situations
and also need training to successfully fulfill those roles.

Practicum participants took part in small discussion
groups. Their recommendations reflect strategies that re-
quire little additional resources as well as strategies that en-
tail a greater commitment of resources and funding.

Recommended short-term strategies requiring little addi-
tional resources included:
� providing crisis response training;
� establishing zero-tolerance of weapons policies;
� developing an interagency crisis team;
� creating a weapons reporting hotline;
� sponsoring a student letter-writing campaign to increase

student awareness;
� involving the community in safe school planning;
� offering staff orientation/training; and
� using community volunteers in school for monitoring the

campus, mentoring and tutoring.

Recommended short-term strategies requiring additional
resources included:
� curriculum changes involving conflict resolution and

multicultural education/relations;
� use of metal detectors;
� security improvements;
� outreach programs for parents and students; and
� district assessments.

Among the recommended long-term strategies oriented
toward students were:
� creating awareness programs for students to get them in-

volved in violence prevention;
� teaching students alternatives to violence, including pro-

social training, conflict mediation, anger management,
peer counseling and mentoring;

� teaching students the consequences of certain behaviors
through health education, media literacy courses and pre-
sentations by victims; and

� creating self-esteem programs.

Suggested long-term prevention strategies for adminis-
trators include the following:
� increase visibility and availability on campus;
� increase support of teachers;
� enforce rules fairly and consistently;
� effectively collect and analyze incident data;
� increase ethnic awareness and sensitivity;
� learn state laws and local policy;
� develop programs that reflect student interests;
� develop campus access policies; and
� coordinate community/agency efforts toward violence

prevention and safe school planning.

The group also recommended prevention strategies for
teachers. Teachers should:
� develop optimistic academic expectations and curricula

with real-world relevance;
� learn effective classroom management skills;
� apply firm, fair and consistent discipline;
� create positive teacher/parent collaboration;
� increase ethnic awareness and sensitivity;
� learn student-appropriate communications skills; and
� be aware of nonverbal messages sent to students.

Strategies for parents included developing parent training
programs, support groups or networks, responsibility train-
ing, awareness programs and health education. Schools can
assist parents in locating resources and help for their children
and information about family-serving agencies.

Participants identified state-level prevention strategies as
increased funding for school safety programs, the develop-
ment of teacher/administrator training and environmental
design standards, mandated incident reporting, and contin-
ued research and evaluation of programs that are working.
Federal-level prevention strategies included providing
funding, technical assistance, research and evaluation mod-
els, leadership, and public awareness programs. (See NSSC
Report on page 8 for information on proposed school safety
legislation regarding federal assistance to local schools).

COVER STORY
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News and ideas
from the NSSC
network

NEWS BRIEFS

Gun-free school zones overturned
One September 15, 1993, the U.S. Court of Appeals for the
Fifth Circuit declared that the 1990 statute making it a fed-
eral offense to possess a firearm on the grounds of a school
or within 1000 feet thereof is unconstitutional because it is
cast so broadly as to exceed Congress� power under the
Commerce Clause.

Law bans BB guns on campus
BB and pellet guns will be illegal on California school
grounds under a bill that was signed into law by the gover-
nor early in October.

Current law prohibits, with limited exceptions, possess-
ing firearms on the grounds of any K-12 school or bringing
firearms onto any such campus. Senate Bill 647 extends
that law to prohibit any instrument that expels a metal pro-
jectile through pressurized cartridges or springs, as well as
any spot marker gun, such as paint guns. Senate Bill 647
still allows such things as target practice or gun safety
classes, by allowing students to bring BB or pellet guns on
campus with written permission from the principal.

INFOLINK on line
The National Victim Center has a toll-free phone service
that supplies general information on over 60 crime- and
victim-related subjects and referrals to victim assistance
service providers. The INFOLINK is not intended to be a
victim crisis line or to serve as a victim counseling center.
It is staffed by volunteers from 10:00 a.m. to 8:00 p.m.,
Eastern Time, Monday through Friday (no weekend or
holiday operation). The number is 1-800-FYI-CALL. For
more information, contact the National Victim Center
INFOLINK, P.O. Box 17150, Fort Worth, TX  76102.

Crime prevention comic book available
A new campaign, introduced in the summer by the Adver-
tising Council, the National Crime Prevention Council and
the U.S. Department of Justice, is designed to teach young
children how to make good decisions when faced with po-

tentially dangerous situations they might encounter going
to and from school. Examples include how to deal with bul-
lies or gangs; what to do if they find drug paraphernalia or
a gun; and how to solve conflicts without violence.

�Scruff Beats the Scary Streets� features a series of sce-
narios in which Scruff and friends avoid problems because
they remember and act on the good advice of McGruff, the
Crime Dog.

Copies of the comic-activity book and a color version of
a print ad will be made available to the nation�s 71,000
elementary schools, to encourage children to write for their
individual copies of the book. Bulk purchases of the comic-
activity book can be arranged through the National Crime
Prevention Council by writing NCPC, Attn: Scruff, 1700 K
Street, Second Floor, Washington, D.C. 20006.

Carpool parking solves problems
In response to the problems associated with the limited stu-
dent parking at Southeast High School in Lincoln, Ne-
braska, student and staff leaders came up with an innova-
tive solution that links rewards with responsibility.

An open campus and increasing numbers of students
with cars resulted in the typical loitering, littering and
neighborhood complaints. The plan addresses these prob-
lems by offering parking spaces for students willing to
carpool.

Individual carpool drivers are given the opportunity to
select their own permanent parking space. Since the most
desirable parking spaces are very limited, this is a powerful
incentive.

Space selection has heightened feelings of ownership re-
sponsibility. A marked reduction in litter is evident. Easier
identification of those who litter, which results in fines and
possible exclusion from parking in the preferred lot, also
have contributed to the reduction of litter.

Students and staff agree that the traffic tempo in the lot
has slowed considerably. Students no longer have to dart
here and there looking for an empty space. Tardiness from
lunch has also improved slightly.

Trading card mania: a new twist
Several jurisdictions across the nation are considering the
use of baseball-type trading cards to familiarize young
people with local officials and police officers. Athens
(Georgia) Police Department Crime Prevention Unit and
the San Antonio (Texas) Police Department are examples.

Trading cards have become a favorite hobby of young
and old alike. It is hoped that cards such as these will help
acquaint children with police officers and city officials,
helping to offset negative police images and create crime-
fighting role models.
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LAW/LEGISLATION

School locker policy
limits expectation
of privacy

The Wisconsin Supreme Court recently considered a chal-
lenge to a locker search at Madison High School in Mil-
waukee. In In Interest of Isiah B.,1 the court considered
whether or not the random search of a student�s locker,
which produced a gun and a bag of cocaine, was a violation
of the student�s Fourth Amendment rights.

Facts leading up to the search could describe the experi-
ences of many schools around the country. The problems
began in the fall of 1990 with a series of gun-involved inci-
dents and complaints. On the weekend before the search at
issue, two incidents occurred that involved gunfire on
school premises.

Tension and fear dominated school the following Mon-
day morning. The school received reports of guns present
in school, gun sightings on school buses and rumors that a
shootout was inevitable. Some staff members and students
requested to leave school out of fear. Staff met to gather
facts and to identify students who might have helpful infor-
mation. These efforts met with little success. The principal
then ordered school security personnel to begin a random
search of student lockers as a preventative measure. A gun
was found in the pocket of a coat in Isiah B.�s locker.

The court considered whether or not the Fourth Amend-
ment applies to searches conducted by school officials. It
relied upon the United States Supreme Court�s holding in
New Jersey v. T.L.O. that students maintain their full
Fourth Amendment rights in a school setting, although the
requirements for conducting a search are not as strict for a
school administrator as they are for a police officer. A stan-
dard of reasonableness governs. The individual�s legitimate
expectations of privacy and personal security are balanced
with the school�s need for effective methods to deal with
breaches of public order. While the Court concluded in
T.L.O. that a student had a legitimate expectation of pri-
vacy regarding her purse, it specifically declined to express
any opinion on whether a student has an expectation of pri-
vacy in a school locker.

The Wisconsin Supreme Court had the option to con-
clude that Isiah B. had the same or a lowered expectation of

privacy in his locker. But the court went even further. It
held that Isiah B. had no reasonable expectation of privacy
in his locker, thus, no search for Fourth Amendment pur-
poses took place. The key evidence upon which the court
based its opinion is that the Milwaukee Public School Sys-
tem has a written policy retaining ownership and posses-
sory control of school lockers. The court relied heavily
upon the locker policy that stated: �School lockers are the
property of Milwaukee Public Schools. At no time does the
Milwaukee school district relinquish its exclusive control of
lockers provided for the convenience of students. Periodic
general inspections of lockers may be conducted by school
authorities for any reason at any time, without notice, with-
out student consent, and without a search warrant.�

The court also emphasized that Milwaukee Public
Schools had taken other steps to reinforce the policy. First,
parents as well as students were apprised of the policy. In
addition, the school administration had passkeys for the
lockers, and private locks were prohibited.

The dissent challenged the majority on two fronts. Post-
T.L.O. decisions have found that students maintain some
reasonable expectation of privacy in their lockers even with
a policy statement similar to the one in Milwaukee. �We
are unable to conclude that a student would have an expec-
tation of privacy in a purse or jacket which the student
takes to school but would lose that expectation of privacy
merely by placing the purse or jacket in [the] school locker
provided to the student for storage of personal items.�2

The second challenge was to the majority�s conclusion
that the locker search was random. The school safety offi-
cer who conducted the search stated that he knew the loca-
tion of �problem students� lockers.� The dissent applied the
T.L.O. reasonableness test and concluded that the search
was not reasonable in scope.

This case is instructive for schools that are developing or
revising locker search policies. Whether or not a school is
in a jurisdiction which holds that there is no legitimate rea-
sonable expectation of privacy in a student locker, compo-
nents of an effective locker search plan include:
� a written policy stating that the lockers are school prop-

erty and the lockers and their contents will be periodi-
cally searched for health and safety reasons (unless state
law requires reasonable suspicion or probable cause);

� written notification to parents and students of the
school�s policy; and

� a record of students� lock combinations or possession of a
passkey to school-owned locks.

Endnotes
1. 176 Wis.2d 639, 500 N.W.2d 637 (1993).
2. In Interest of Dumas, 357 Pa.Super. 294, 515 A.2d 984, 985 (1986).
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Prevention efforts:
a key concern in
Massachusetts

STRATEGIES/PROGRAMS

Two programs in Massachusetts address the issue of weap-
ons and violence at school. �Words Not Weapons� is a
statewide, anti-violence campaign which began earlier this
year. The Barron Assessment and Counseling Center in
Boston is designed to work with students who have been
caught carrying a weapon on campus, so that future inci-
dents may be prevented.

Words Not Weapons. Violence is a public health prob-
lem that disproportionately affects youth and minorities.

The �Words Not Weapons� campaign is currently coordi-
nated by the Office of Violence Prevention, Massachusetts
Department of Public Health. Key co-sponsors are the state
department of education, the Massachusetts Committee on
Criminal Justice and the Governor�s Alliance Against
Drugs.

The immediate goals of the campaign are:
� to obtain pledges from high school students throughout

the state not to bring weapons to school;
� to encourage student participation in comprehensive vio-

lence prevention education; and
� to develop statewide conflict resolution, mediation and

peer leadership programs.

Other plans include training for teachers and other
school personnel and creating linkages among parents, the
media and community agencies.

Because violence is a pervasive, societal problem, enroll-
ment in the campaign is open to schools in cities and towns
in all areas of the state. The governor has pledged to make
personal visits to each participating school to meet students
and staff.

The use and carrying of weapons is not limited to stu-
dents in school. Although initial efforts will focus on
schools, the long-range goal is for communitywide expan-
sion that includes many segments of society � law enforce-
ment, criminal and juvenile justice, business, religious in-
stitutions, health care and social service organizations.

Barron Assessment and Counseling Center. Larger
numbers of young people carrying weapons yielded escalat-

ing incidents of violence within the community and the
schools. The establishment of the Barron Assessment and
Counseling Center was a direct response by the Boston
School Committee to such problems. In October of 1986,
the Center opened to serve all students citywide who were
found in possession of a weapon either on school property
or while going to or returning from school.

The Center�s goals are to analyze the cause of this influx
of weapons into the schools and to address the Center�s stu-
dents� emotional and educational needs. Many students re-
turn to their former classrooms, but some are placed in a
different school, some receive specialized alternative place-
ment within the school system, and a few are offered aca-
demic placement outside the school system.

All students assigned to the Barron Center participate in
the following process:
� Their needs are assessed through sociological, psycho-

logical, educational and psychiatric evaluations. The
number of evaluations are based upon the nature of the
weapons infraction and the student�s prior school history.

� Academics include assignments from their home schools;
students receive credit for the work when they return to
the regular classroom. In addition, the Center curriculum
includes violence prevention and adolescent issues.

� Group counseling includes discussions about students�
infractions as well as decision making, conflict resolution
and mediation.

� Individual counseling covers a student�s academic prog-
ress, personal consequences of another weapons infrac-
tion, and family and community issues that affect aca-
demic performance.

� The consequences of drug and alcohol abuse are pre-
sented by staff and outside counselors.

� Guest speakers from private industry, government, televi-
sion, higher education institutions and professional
sports discuss personal �growing up� difficulties and so-
lutions with students.

� Representatives of the Department of Youth Services
counsel students about the consequences of violations of
the law and describe the realities of a loss of freedom.

� Law students from Northeastern University discuss one-
on-one the impact of involvement with the law.

� Health and hospital emergency personnel explain how to
access the 911 services, a paramedic�s training, and the
medical results of violence that paramedics see on a daily
basis.

Since opening, the Barron Center has served over 1,500
students, with a recidivism rate of about 5 percent. Most
students are able to return to their regular schools after
completing the program.
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Early this summer, Secretary of Education Richard W.
Riley proposed legislation that would create a safe schools
program to help districts in low-income, high-crime areas
combat school violence.

Under the Safe Schools Act of 1993, school districts fac-
ing high rates of crime, violence and disciplinary problems
could compete for federal Department of Education grants,
provided that at least 6,500 or 15 percent of their children
come from economically disadvantaged families. Districts
must show evidence that they experience high rates of:
� murders committed by youths;
� school expulsions, suspensions or alternative placements;
� youths involvement in the criminal justice system; and
� crimes in which youths are victims.

The plan would authorize $75 million in its first year and
$100 million in the second year for grants to school dis-
tricts, which could receive up to $3 million per year for up
to two years. For a grantee to receive a second year of fund-
ing, a comprehensive, long-term school safety plan for
combatting and preventing violence must be developed.

The grants could be used for a variety of violence-preven-
tion and school-safety initiatives, but no more than one-
third of each grant could be spent on metal detectors or the
hiring of security guards.

The Safe Schools Act of 1993 is the first proposed pro-
gram of federal assistance targeted to local schools to help
them fight crime. It is intended to help achieve National
Education Goal Six, which provides that by the year 2000
every school in America will be free of drugs and violence
and offer a disciplined environment conducive to learning.

The solutions to the problems of violence and weapons
on campuses are varied. School districts need the flexibility
to design their own programs, particularly comprehensive
safe school plans that emphasize early prevention.

To assist districts with this task, the National School
Safety Center has recently updated its resource paper,
�Weapons in Schools,� incorporating many of the recom-
mendations of the participants attending the �Disarming
Our Schools� practicum sponsored by NSSC last spring.
(See Cover Story.) Included are both prevention and inter-
vention strategies to help schools detect and eliminate
weapons on their campuses.

In addition, NSSC is producing a unique educational
training videotape about weapon prevention strategies. The
training film is designed for use by practitioners and will be
suitable for viewing on public television and at conferences
and training workshops. Plans call for the videotape to be
available in the spring of 1994.

If your school has developed a school safety or violence
prevention program that is working, NSSC would like to
know about it. Some programs will be featured in future is-
sues of the School Safety News Service. Please send infor-
mation to NSSC at the address below.

The School Safety Update is published by the National School Safety Center to
communicate current trends and effective programs in school safety. As a component of
the NSSC School Safety News Service, the newsletter is published six times each
school year; the newsjournal is published three times a year in the fall, winter and spring.
Annual subscription to NSSC School Safety News Service:  $59.00. Correspondence
should be addressed to: NSSC, 4165 Thousand Oaks Blvd., Suite 290, Westlake Village,
CA  91362, telephone 805/373-9977, FAX 805/373-9277.
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