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Physical restraint policies: a delicate balance in the reasonable use of force

As school teachers and staff are saddled
with the additional supervision respon-
sibilities, including breaking up fights and
managing student disruptions, it is be-
coming increasingly important for school
systems to implement appropriate physi-
cal restraint policies. Such policies should
articulate the limits of acceptable and un-
acceptable student behavior as well as
define the guiding parameters to be used
by school officials in exercising physical
restraint on students.

The appropriate use of force is gener-
ally associated with intervention and pun-
ishment. While most states have banned
the use of corporal punishment, there are
circumstances in which school officials
must use appropriate physical interven-
tion to control students and keeping them
from inflicting harm upon themselves or
others. The use of force is a delicate privi-
lege guided by reasonable judgment, pro-
fessional discretion, educational policy,
necessity and propriety.

When a dispute arises over the reason-
ableness of use of physical force or re-
straint, the courts will determine whether
the use of force was necessary and ap-
propriate. The questions typically asked
by the courts include:
• Was the use of force necessary?
• Was the action taken in good faith?
• Was a physical assault in process or

did you believe that a physical attack
was imminent?

• Did you have opportunities to de-
escalate the conflict or stop the attack
before physical force was used?

• Did the force stop when the danger
ended?

• Were student behavior standards
clear? Was there a clear definition of
assault provided in the student hand-
book?

• What type of notice did you provide
to students and parents as to how dis-
ruptive and/or potentially disruptive

events would be handled?
• Did the district have a threat assess-

ment protocol?
• Were there policies and procedures

that provided reasonable guidance to
staff?

• Was training provided to staff?

As a minimum, school districts should
develop a series of policy statements that
include the following recommendations:
• Incorporate school safety into the edu-
cational mission. This can be accom-
plished by adding a phrase into the edu-
cation mission that states: “it is the goal
of the school district is to provide a qual-
ity education in a safe, secure and wel-
coming environment.” This language es-
tablishes the legal basis and rationale for
the development and application of addi-
tional student behavior managment poli-
cies that support the educational mission.
• Recognize and articulate the school’s
responsibilities. Educators are charged
with the care, custody and control of stu-
dents while students are at school or
school-related events. Although instruc-
tion and personal development are the
central themes of the educational process,
school officials have legal responsibili-
ties to maintain order and discipline. Such
responsibilities need to be articulated in
policy statements.
• Differentiate the use of physical re-
straint from corporal punishment. Gen-
erally, state law does not allow school
employees to touch students for the pur-
pose of punishment. The reasonable use
of physical restraint or force does not
necessarily violate such laws. Education,
supervision, and protection issues often
compel school officials to use appropri-
ate physical force to protect the safety
and well being of students and staff. Be
sure the reasonable use of force policy
clearly states the difference between ac-
tions related to punishment and actions

related to safety. (See sample policies on
Page 2.)
• A physical force policy should give
school officials reasonable latitude and
flexibility in maintaining a safe environ-
ment. The policy should describe ex-
amples of circumstances or conditions
under which employees are permitted to
appropriately touch students. These cir-
cumstances may include:
• Intervening in fights;
• Preventing accidental injury;
• Restraining a student from committing

an act of wrongdoing;
• Protecting oneself;
• Providing appropriate care to disabled

students;
• Moving through a crowd to address

an emergency;
• Employing passive restraint with emo-

tionally disabled students;
• Confiscating weapons or other dan-

gerous objects which are in posses-
sion of a pupil;

• Removing a student from a classroom
or an area deemed inappropriate;

• Administering first aid;
• Escorting a disruptive pupil who re-

fuses to go voluntarily with the proper
authorities;

• Protecting persons or property;
• Or other circumstances that may be

appropriate to maintaining a safe and
orderly school environment.

Teachers and staff need appropriate
latitude regarding supervision. If a policy
is too specific, an employee could con-
clude that since his or her circumstances
are not mentioned within the policy, the
policy does not apply to them. If the guide-
lines are too general, faculty and staff are
left with greater latitude and potentially
greater liability when they are forced to
invent and create policies as unique cir-
cumstances unfold. Each district should
articulate a balance that fits within its com-
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fort level and that reflects the will of the
school community.
• Utilize the student/parent handbook to
place students and parents on notice re-
garding physical restraint policies.  The
student behavior code becomes the con-
tract between students, parents educa-
tors regarding how student behavior is-
sues will be managed and maintained. Stu-
dents and parents should be required to
provide written acknowledgment that
they have received and read the student/
parent handbook each year. Such docu-
mentation constitutes due-process no-
tice, which can be extremely helpful in
subsequent litigation matters pertaining
to student behavior and adult supervi-
sion issues. Be sure to provide a clear
definition of assault within the student
handbook. Students and the general pub-
lic often misunderstand the definition of
an assault, thinking that an assault is
equivalent to a physical attack. An as-
sault does not require physical contact.

The following definition of assault is used
by the Washington Education Associa-
tion: “An assault is a willful attempt or
threat to inflict injury upon another, when
coupled with the apparent present ability
to do so; assault includes an intentional
display of force that would give the vic-
tim reason to fear or expect immediate
bodily harm. An assault may be commit-
ted without actually touching or doing
bodily harm.”
• Make certain the school has appropri-
ate threat assessment and response pro-
tocols in place. Threat assessment and
response protocols provide direction on
the procedures and policies that will be
followed when a threatening circum-
stance or potentially violent incident oc-
curs. Threat assessment protocols will be
driven by other interagency agreements
the school may have with local law en-
forcement and mental health officials.
• Provide staff training.  School staff
should be trained about the procedures

to follow when a need for physical inter-
vention develops. This training may in-
clude assessing the level of threat, call-
ing for outside help or back up, the use of
verbal persuasion, and the appropriate
use of “pressure point control tech-
niques” that can help to avoid a more se-
rious display of force.
• Integrate use of reasonable force poli-
cies with the overall student management
plan. Policies that pertain to the use of
reasonable force should be integrated
with the student behavior management
plan in such a way that all policies and
practices complement one another. The
policies developed should be based on
reason and good judgement. Is the policy
legal? Is it enforceable? Can it be admin-
istered? Is it consistent with the educa-
tional mission and acceptable practices?
When these questions are asked and an-
swered, appropriate policies can be
shaped that will support the safety and
well being of students and staff.

Two sample school district policies regarding use of force and physical restraint
Following are sample policies that differentiate the use of force
from corporal punishment and provide a list of circumstances
under which the reasonable use of force is appropriate:

I. It is the goal of the [School District] to create an orderly,
safe environment conducive to learning. The effort to main-
tain this environment is an expectation of all staff members.
Employees will have the full support of the [Board of Educa-
tion] in their efforts to maintain a safe environment, to the
extent that their actions comply with state statutes and dis-
trict policy governing physical restraint of students.

There are times when it becomes necessary for staff to use
reasonable restraint to protect a student from harming him-
self/herself or to protect others from harm. Reasonable re-
straint is defined as immobilization of the individual’s oppor-
tunity for movement by staff member(s) through direct con-
tact. Any person employed by the district may, within the scope
of their employment, including involvement in extracurricu-
lar activities, use and apply such amount of force as is reason-
able and necessary to accomplish the following purposes:
• To restrain a student from an act of wrongdoing;
• To quell a disturbance threatening physical injury to self

or others;
• To obtain possession of weapons or other dangerous ob-

jects which are within the control of a pupil;
• For the protection of self, others, or public property.

An act of a teacher or other employee shall not be considered
child abuse if the act was performed in good faith and in

compliance with Board and school policies and procedures.
Such acts shall not be construed to constitute corporal pun-
ishment.

Within a reasonable time after a teacher or other employee
uses force or physical intervention with a student, the teacher
or other employee shall report the incident to the principal or
designee. The principal or designee shall notify the parents of
the incident and what additional action, if any, to take.

In the case of handicapped students, any restraint used be-
yond the four specific situations listed above shall be identi-
fied on the Individual Education Plan (IEP) as a form of inter-
vention.

Each school shall develop specific procedures for staff in-
tervention in fights and inform all staff regarding such proce-
dures.

II. The use of corporal punishment, defined as any act of physi-
cal force upon a student for the purpose of punishing that
pupil, is not acceptable in this district and will not be used as
a disciplinary measure. The board of education will permit
the use of reasonable and necessary physical force:
• To quell a disturbance, threatening physical injury to oth-

ers and/or to themselves;
• To obtain possession of weapons or other dangerous ob-

jects upon the person or within control of a pupil;
• For the purpose of self-defense;
• For the protection of property; or
• For the purpose of removing a student from a classroom or

other area deemed inappropriate.



School Safety Update
The Newsletter of the National School Safety Center                February 2000      3

Tu Tangata–Hawai'i at Samuel Wilder
King Intermediate School is a vision of a
group of concerned residents of Kane'ohe
and the Queen’s Health Systems. It is
based on a New Zealand model by the
same name started by Maori community
leaders in 1995 to improve the education
of the Maori students. Many in Hawai'i
felt this New Zealand model was cultur-
ally relevant for the local communities.
Studies on resilience in youth have shown
that presence of at least on caring per-
son— someone who conveys an attitude
of compassion—  provides support for
healthy development and learning.

In the Kane'ohe community, most
children’s parents work, many with more
than one job each. A growing number of
children come from single parent house-
holds. As in other communities, many
parents look to schools to provide emo-
tional, spiritual and physical support for
their children. Tu Tangata – Hawai'i of-
fers support by providing a new paradigm,
one which includes not only students

program is the community ownership and
commitment. A group of Kane'ohe com-
munity leaders form the grass-roots steer-
ing committee that oversees the project.
Kualoa-He'eia Ecumenical Youth (KEY)
Project acts as the fiduciary agency and
the administrative agent.

Partnerships with school groups (par-
ents, community leaders and school staff)
include Ohana, the parent association at
King School, King’s School-Community-
Based Management Council and King’s
Kane'ohe Community Family Center–
Tween Program, Windward Tabernacle,
Windward Training Center, Queens
Health Systems, Windward Mall, KEY
Project–Hui Malama Ohana Program, Cal-
vary Episcopal Church, Pacific Resources
for Education and Learning, Queen
Liliuo'kalani Children’s Center, United Air-
lines, United States Army Aviation at
Wheeler Army Air Field, and Kathy
Muller Talent Agency.

Submitted by David Del Rosario,
project director of Tu Tangata – Hawai'i.

and teachers in the classroom but also a
consortium made up of parents, neigh-
bors, relatives and friends. These are
people from the same community from
which King students come each day.

In the 1998-99 school year, the program
provided King school with six people
known as educational support personnel
(ESP), a computer data base that tracks
student progress, and an on-campus cen-
ter where students, parents and volun-
teers gather. In its second year, the project
has directly benefited 221 students in
seventh and eighth grade through ESP
classroom support. Numerous other King
students are connected to the project
through the on-campus center used for
tutoring, socialization and recreation. In
1999-00, project support will be expanded
to Castle High and Kahaluu Elementary
schools.

The Tu Tangata – Hawai'i project has a
unique organization and management ar-
rangement, which reflects its strong com-
munity roots. An important aspect of the

Tu Tangata–Hawai'i: Providing additional caring adults in the classroom

A number of our nation’s best monitor-
ing mechanisms are detecting alarming in-
creases in the popularity of some very
dangerous substances known collec-
tively as “club drugs.” This term refers to
drugs being used by young adults at par-
ties (such as “raves” or “trances”), dance
clubs, and bars. MDMA (Ecstasy), GHB,
Rohypnol, ketamine, methamphetamine,
and LSD are some of the club drugs gain-
ing popularity.

The U.S. Department of Health and
Human Services’ National Institute on
Drug Abuse (NIDA) has issued an alert
to aid communities in identifying and re-
sponding to the threat to the health and
safety of their young people posed by
using such drugs. NIDA-supported re-
search has shown that use of club drugs
can cause serious health problems and,
in some cases, even death. Used in com-
bination with alcohol, these drugs can be
even more dangerous.

“Club drug” is a vague term that re-
fers to a wide variety of drugs. Uncer-

tainties about the drug sources, pharma-
cological agents, chemicals used to manu-
facture them, and possible contaminants
make it difficult to determine toxicity, con-
sequences, and symptoms that might be
expected in a particular community.

No club drug is benign. Chronic abuse
of MDMA, for example, appears to pro-
duce long-term damage to serotonin-con-
taining neurons in the brain. Given the
important role that the neurotransmitter
serotonin plays in regulating emotion,
memory, sleep, pain, and higher order
cognitive processes, it is likely that
MDMA use can cause a variety of be-
havioral and cognitive consequences as
well as impairing memory.

Because some club drugs are color-
less, tasteless, and odorless, they can be
added unobtrusively to beverages by in-
dividuals who want to intoxicate or se-
date others. In recent years, there has
been an increase in reports of club drugs
used to commit sexual assaults —  yet an-
other reason why NIDA is alerting com-

munities to these escalating trends.
NIDA has established a new web site

devoted to providing the latest informa-
tion about the effects club drugs have on
the brain. The web site presents an over-
view of the scientific data on several of
the most prevalent club drugs. Because
trends regarding the usage of these drugs
are still emerging, some of the data pre-
sented are preliminary. NIDA will also be
increasing research efforts on club drugs
to better understand how they act on the
brain and how they produce their behav-
ioral effects. The Institute will also facili-
tate the development of treatment and pre-
vention strategies targeted to the
populations that abuse club drugs. As
new research emerges, findings will con-
tinue to be disseminated through the web
site at www.clubdrugs.org.

Reprinted from Community Drug Alert
Bulletin, © December 1999 by the Na-
tional Institute on Drug Abuse, 6001 Ex-
ecutive Blvd., Room 5213, MSC 9561,
Bethesda, MD 20892.

Club drugs gaining popularity: Communities beware!
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RADAR is a school-based, community-
wide, positive reinforcement program that
works to clarify community values regard-
ing violence, alcohol, tobacco, and other
drugs in K-12… and beyond. Approxi-
mately 4,000 (and growing) card-carrying
RADAR members, their parents, and
many RADAR Ambassadors across
Lawrence County’s nine school districts
are rewarded with discounts, free or re-
duced admissions, lining up for recess
first, special parking privileges, college
scholarships, public recognition and
many other creative but cost-free ‘rein-
forcers’ on a day-to-day basis. These re-
wards are given in support of a personal
commitment to keep up with their school’s
ABCs (Academic effort, Being in school,
and Conduct) and for promising to be
safe and drug free. RADAR members in

grades 6-12 and RADAR Ambassadors
agree to participate in regular drug test-
ing. RADAR Ambassadors help recruit
new members and additional community
participants.

Educators issue and revoke RADAR
member ID cards as a tool to reinforce the
ABCs and to reinforce positive behav-
iors on a daily basis. Visible recognition
in and out of the classrooms lends itself
to recruitment (changing behaviors of less
positive peers) through positive peer
pressure. All other RADAR participants,
e.g., McDonald’s, Pizza Hut and more
than 90 other businesses, local news pa-
pers, two Universities, eight law enforce-
ment agencies, health care facilities and
countless others, then serve to positively
reinforce our school’s expectations, ev-
ery day after school, and over time.

RADAR draws upon available com-
munity resources and other prevention
programming that recognize and posi-
tively reinforce drug abuse resistance.
Working with resources such as current
curricula, existing programs and func-
tional groups saves time, effort and dol-
lars. It also avoids turf battles and sunk
cost issues. Allowing a variety of com-
munity members to become RADAR par-
ticipants encourages buy-in, broader pro-
gram awareness, loyalty, and future
participation. RADAR strengthens our
commitment to promoting, recognizing
and rewarding safe, drug free life styles
and assuring safe, drug free schools and
communities.

Submitted by Dan Hieronimus,
Lawrence County Educational Service
Center, Ironton, Ohio.

RADAR: Rewarding America’s Drug Resistance

What parents can do about school violence

Join Together, a project of the Boston
University School of Public Health, is a
national resource for communities work-
ing to reduce substance abuse and gun
violence. Join Together offers these sug-
gestions for parents to help prevent vio-
lence at their local schools:

• Be involved in your children’s school
life. Get to know their teachers, re-
view your children’s homework, at-
tend school functions, and volun-
teer for school-related activities.

• Review school discipline policies
and the rationale for them with your
children.

• Encourage your children to partici-
pate in after-school and school-spon-
sored activities.

• Support programs that train staff and
students on conflict management
and problem solving.

• Join a school or parent-teacher com-
mittee to help develop a comprehen-
sive school plan, parenting support
programs or violence prevention

curriculum.

• Raise your children in safe, support-
ive and loving homes. Provide
proper supervision and guidance for
your children. Set consistent stan-
dards of behavior, expectations and
limits for children. Provide them with
love, encouragement and attention.

• Children learn by example. Voice your
concerns about violence: teach chil-
dren how to avoid violence, show
them how to resolve conflicts with-
out aggression and be a good role
model.

• Don’t own a gun. If you do, make
sure children do not have access to
it. Explain that guns are not toys,
they’re deadly weapons.

• Write an editorial for your local
newspaper expressing your con-
cerns as a parent and offering steps
that can be taken to prevent gun
violence. Write or call television
stations and ask them to reduce the
level of violent portrayals in their
programming.

• Contact your elected officials and
encourage them to enact legislation
that will help keep guns out of the
hands of children.

• Monitor your children’s television,
movie and video program selections
and help them to choose program-
ming that is nonviolent. Monitor
your children’s computer, video
game and Internet activities.

• Talk to your children about the con-
sequences of substance abuse and
weapon use. Encourage them to
avoid drugs, alcohol and gang in-
volvement.

• Teach your children not to tease or
bully others.

• Work with other parents, youth and
teachers to develop community ser-
vice programs.

For more ideas on what parents can do
to reduce school violence, substance
abuse or gun violence, visit Join Together
Online’s Get Help section at
www.jointogether.org/gv/help.
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Weekly Reader’s elementary school read-
ers overwhelmingly say that character
counts, and that they would display good
character through their actions. However,
the survey also shows that student atti-
tudes change with age and by gender.

Older students seem less inclined to
say they would act responsibly, and this
change is more dramatic among boys
than girls. Some of the drop is expected
as older children deal with the issues of
social acceptance and peer pressure.

The responses are part of a national
survey on character issues taken during
October last year by 27,098 fourth-, fifth-
and sixth-grade readers of Weekly Reader.
The survey, conducted in conjunction with
CHARACTER COUNTS!, gauged student
attitudes on the important attributes that
encompass character, including trustwor-
thiness, respect, responsibility, fairness,

caring, and citizenship.
Survey results show:

• Fourth grade boys and girls say al-
most unanimously (99.1 percent) that
they would try to persuade a friend to
put back a pack of gum shoplifted from
a store. By the time the students are in
sixth grade the numbers have dropped
to 87.2 percent for boys and 95.9 per-
cent for girls.

• Again, students in fourth grade say
almost unanimously that they would
not accept answers from a classmate
on an upcoming test (99.8 percent
boys and 98.9 percent girls). By sixth
grade those numbers have dropped to
87.3 percent for boys and 92.1 percent
for girls.

• On a question that involves attributes
of caring, almost all fourth graders say
they would speak to a new kid who

Character education survey reveals attitudes differ by age and gender

Truancy is a nagging, yet serious prob-
lem for schools everywhere. Solutions
have ranged from truancy officers ticket-
ing youth offenders to suspending driv-
ers’ licenses. Atlantic County Office of
Intergenerational Services located in
Northfield, N.J., offers their own technique
of dealing with this age-old problem.

In 1988, the Office of Youth Services
implemented Project Helping Hand (PHH)
a program to identify students at risk of
developing chronic truancy problems.
Designed to increase involvement be-
tween parents, children and the school in
the most empathetic, non-alienating way,
the goals of PHH are:
• Reducing truancy on the elementary

school level.
• Identifying early truant behavior.
• Intervening in emerging truancy, a

recognized sign of pre-delinquent be-
havior.

• Encouraging increased involvement
among parents, their children and the
schools.

• Identifying family dysfunction and
networking/providing referrals to ap-
propriate services.

• Working with school personnel to in-

has moved into the neighborhood. By
the time they are in sixth grade only
84.5 percent of the boys and 89.3 per-
cent of the girls are willing to speak to
the newcomer.

• On a question that involves both car-
ing and citizenship, most fourth grade
boys and girls say they would volun-
teer to visit elderly people at a nursing
home (98.2 percent boys and 96.9 per-
cent girls). By sixth grade that number
drops to 63.4 percent of the boys and
81.5 percent of the girls.

• When asked if they would throw away
a discarded soft-drink can on the side-
walk, almost all fourth graders (96.2
percent boys and 94.5 percent girls)
say they would, but among the stu-
dents in sixth grade, only 43.5 percent
of the boys and 48.2 percent of the
girls say they would pick up the can.

crease their awareness of and referral
to community resources.

Project Helping Hand counselors are
at designated schools one day per week.
The process begins with a referral that is
generally received from school staff in-
cluding school nurses, teachers, guid-
ance counselors and principals. Once a
referral has been made, the case worker is
responsible for maintaining a file of nec-
essary paperwork and statistics.

During the process, the case worker
contacts the family directly to address the
attendance problem. If communication by
telephone is not possible, a letter is sent
requesting that the parent contact the
case worker by a certain time. If there is
no response to the letter, the case worker
makes a brief visit to the family home, in-
troducing him/herself to the parents and
leaving a business card, letter and infor-
mation about PHH.

The next step in the process is an in-
person interview with the youth and his/
her family. The case worker facilitates this
meeting and helps to negotiate a plan to
address the school attendance problem
and other family needs that may arise.

The case worker meets with the family for
up to eight sessions. Appointment times
are determined by the case worker and
depend on the severity of the problem,
the ability of the family to work positively
toward resolution, and improvements to
school attendance.

If the family fails to keep appointments,
the home visit was unsuccessful, or non-
compliance due to a dysfunctional family
continues, the case may be transferred to
the Juvenile Family Crisis Unit for appro-
priate action. The case is also terminated
from the PHH Program.

If the case is successful through
weekly monitoring of student attendance,
the case is closed and placed into after-
care/monitoring status. More importantly,
the school becomes responsible for con-
tinued attendance monitoring and for re-
porting recidivism to the PHH Program.
In the mean time, the case worker makes
direct contact by telephone or in-person,
with the school at 30-, 60-, and 90-day
intervals. When appropriate, services may
be re-initiated as necessary.

Submitted by Marianne J. Hassett-
Marrero, of Project Helping Hand in
Northfield, NJ.

Project Helping Hand gives support to truant youths and families
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Door hardware and teacher safety:  Are teachers at risk during emergencies?

It probably hasn’t happened in your
school, but chances are you’re planning
for the worst— Code Red, lock down the
school! With crisis planing at its most
intensive point in our history, school ad-
ministrators everywhere are planning for
the unthinkable. A crisis used to suggest
perhaps a few unruly students causing
trouble. Now districts are imagining the
possibility of armed criminals in the
school. As unimaginable as it seems, it
has happened, and no one can guarantee
that it won’t happen again.

Over the last 20 years many schools
have begun the process of modernizing
the doors and locksets in their schools to
meet new federal guidelines. The major
change has been the switch to lever op-
erated doors in place of doorknobs as
required by the Americans with Disabili-
ties Act (ADA). As a result of “grandfa-
ther” clauses (exemptions to compliance),
many older and rural schools districts
have not yet upgraded their buildings with
modern door hardware that meets today’s
regulations. Schools that were con-
structed during the last 30 years may have
door hardware that is noncompliant ac-
cording to changes in federal law. To fur-
ther complicate the issue, recent changes
in school security requirements have
made many ADA upgrades obsolete.

Until recently, when a school was built
or modernized, the installed door hard-
ware (the handle, lock, and cylinder) was
called “classroom function.” Classroom
function locksets’ operate with a key lock
on the outside and no ability to lock the
door from the inside. Even when the door
is locked from the outside, the door can
be opened from the inside.

This contrasts with the more familiar
exit/entry function used in home or office
environments. In the typical exit/entry
function configuration, the lock has a key
on the outside with a button in the in-
side. A number of variations of this con-
figuration exist, but the basic concept is
that the door can be locked from the in-
side without a key, from the outside with
a key, and the door remains locked from
the inside or outside until the lock is re-
leased.

The reasons that classroom function
locksets were developed related to the
perceived safety of the children and to
the likelihood of student horseplay that
most schools experience. In the past, it
seemed important that the classroom
never become a locked room from which
there is no exit. When school planners
envisioned a classroom of children locked
behind a door, they focused their emer-

gency plans on the possibility of fire and
the need for quick escape.  And as we all
know, a door that can be locked from the
inside is a prank waiting to happen when
a teacher exits the room.

Today’s concerns for safety are so
radically different from past worries that
traditional thinking is beginning to
change. Risk managers, facility manag-
ers, and security managers in districts
across the country now have a new ap-
prehension: In a Code Red lock down,
with traditional classroom function
locksets, a teacher must enter the hall-
way to the lock the door, perhaps into the
line of fire.

There is a solution to this problem. It
is “duel cylinder, exit/entry” function
locksets. This function is known as ANSI
F88 in the specification books and offers
exactly the operating functions needed
to address the new security concerns, and
still meet the requirements of the older
“school function” lockset. The duel cyl-
inder F88 lockset requires a key to lock
the door from the inside or the outside.
When the door is locked from either side,
it cannot be opened from the outside, but
can be opened from the inside. With these
operating characteristics, a teacher can
quickly lock down the room without en-
tering the hallway. Yet, in the case of an
emergency, the door is fully operable from
the inside of the room. Because the door
requires a key to operate the lock, stu-
dents can not lock the door from the in-
side as a prank.

In a Code Red lock down, with traditional classroom func-
tion locksets, a teacher must enter the hallway to the lock the
door, perhaps into the line of fire.

As administrators review the new de-
mands placed on them by the changing
security environment, three issues need
to be addressed that impact door hard-
ware: lock set function, ADA require-
ments, and key control and management.

When a district becomes proactive
toward their school’s security needs, they
can address all three issues at one time. It
is possible to install a comprehensive key

control/management system, change the
doors functionality, and meet all of the
ADA requirements with one investment
in new door hardware for about $150 to
$250 per door.

When developing a security plan pay
particular attention to the key manage-
ment system and ask these questions.
Does the system:
• Account for the whereabouts of ev-

ery key?
• Assure that keys are not being dupli-

cated without proper authorization?
• Become instantly cost effective?
• Allow the lock to be rekeyed in sec-

onds without swapping out a core or
removing a cylinder from the door?

• Give key control responsibility to the
administrator who is directly respon-
sibility for overall security?

For school districts that are consider-
ing both emergency planning and access
control, the concept of door functions
and key control is critically important.
When upgrading a school’s hardware to
a duel cylinder, exit/entry function it is
equally important to get the key manage-
ment under control. The high cost of re-
placing such an enormous amount of
hardware dictates that districts pay at-
tention to the three issues impacting the
project.

Submitted by J. Peter Guidi Jr. For
more information on key control, Mr.
Guidi can be reached at 800/316-5397
or Hancock200@aol.com.
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It’s been nearly a year since the tragedy
in Littleton, Colorado, but the Grand Ha-
ven Area Public Schools (GHAPS) —  and
the Grand Haven community —  haven’t
forgotten its important message. “The
safety of our children has always been a
priority,” says GHAPS Superintendent
Rick Kent. That’s why, just days after the
tragedy, they began planning for a public
service campaign.

School security, Kent says, goes
deeper than security cameras and
guarded hallways. It’s about reaching out
to kids —  no matter where they are.
“While we’re doing what we can to en-
sure the safety of our students, we know
the commitment needs to go beyond the
school walls.” Kent adds that the best
prevention is to have kids in the commu-
nity feel like they are being cared for, be-
ing loved and nurtured.

Each year, students spend about 12
percent of their waking hours in the class-
room. They spend the other 88 percent at
home, at work, or with friends. Kent ex-
plains that every member of the commu-
nity—  students, teachers, parents, neigh-
bors —  shares the responsibility to keep
local students safe.

Phase One
To remind their community of its respon-
sibility, GHAPS joined last spring with the
Grand Haven Area Community Founda-
tion’s Youth Committee to produce a pub-
lic service campaign that includes news-
paper and radio advertising, public
service announcements on the local cable
station, and a billboard posted on the ex-
pressway near the high school. The ad-
vertisements, which feature a cross-rep-
resentation of Grand Haven High School
students linking arms, were designed by
The Image Group, a communications firm
in Holland, Michigan. The text below the
photograph reads, “The Only Arms
They’ll Ever Need.”

The idea supporting he campaign is
to show the students and the community
that the more people connect, the less
likely students are to be frustrated, iso-
lated and alone. The campaign was meant
to get the community involved in prevent-
ing acts of violence in their community

Spreading the message:  School safety is about reaching out

by accepting young people and caring
for them. In essence, the campaign serves
to remind the community that they can
do something to keep kids safe. The mes-
sage is violence isn’t a problem that af-
fects parents. It affects everyone, there-
fore it is everyone’s responsibility.

Phase Two
The second phase of the campaign was
launched in the fall of 1999. This cam-
paign, which included a number of new
billboards and newspaper ads, featured
not just students but teachers, govern-
ment officials, business people and other
members of the community as well.

Response to the campaign has been
phenomenal. Not only has it received rec-
ognition from publications throughout
the country, but it’s also been embraced
by the Grand Haven community. Chris
Kent, GHAPS Community Relations Di-
rector, indicates that the participating
agencies have seen an increased aware-
ness in the community about community
members’ responsibility to reach out to
kids. “Something as simple as a couple of
newspaper ads and one billboard have
made a tremendous impact in Grand Ha-
ven.” She also says that the community
is eager to get involved in the campaign.

“It truly is becoming a team effort. A com-
munity effort — not just a school effort.”

Nancy Riekse, Executive Director of
the Grand Haven Youth Committee, says
that she’s received numerous calls from
community members to express their ap-
preciation. “It’s the community’s job to
embrace young people. This is the per-
fect way to make the whole community
aware of that responsibility.

Superintendent Kent says he sees
many students who seem to have no di-
rection —  who have very little adult in-
teraction in their lives. “Remember that
every little thing makes a difference —
even if it is just remembering to take time
to listen. It may be just one step —  just
one kid —  but we know what a huge dif-
ference one kid can make. While some
little things may not seem to matter, kids
notice.”

National opportunity
The Grand Haven Area Public Schools
and The Image Group are helping other
school districts bring this message to
their community. Those interested in re-
ceiving more information about the cam-
paign or about using images, can contact
Matt Schlientz at The Image Group at (616)
393-9588 or matts@imagegroup.com.
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FBI studies school shootings looking for similarities
The following list of characteristics ap-
peared in an article in the September 1999
issue of FBI Law Enforcement Bulletin.
The list was developed from examining
cases in six recent school shooting cases,
looking for similarities among the sus-
pects involved. According to the article,
these traits were common among the per-
petrators:1
• The suspects were white males under

18 years old with mass or spree mur-
derer traits.

• They sought to defend narcissistic
views or favorable beliefs about them-
selves, while at the same time, they
had very low self-esteem.

• They experienced a precipitating
event (e.g., a failed romance) that re-
sulted in depression and suicidal
thoughts that turned homicidal.

• They lacked, or perceived a lack of,
family support. Two of the suspects
killed one or both of their parents.

• They felt rejected by others and
sought revenge or retaliation for real
or perceived wrongs done to them.

• They acquired firearms generally
owned by a family member or some-
one they knew.

• They perceived that they were differ-
ent from others and disliked those who
were different (i.e., self-loathing). They
needed recognition, and when they did
not receive positive recognition, they
sought negative recognition.

• They had a history of expressing an-
ger or displaying minor acts of aggres-
sive physical contact at school.

• They had a history of mental health
treatment.

• They seemed to have trouble with their
parents, though no apparent evidence
of parental abuse existed.

• They were influenced by satanic or
cult-type belief systems or philo-
sophical works.

• They listened to songs that promote
violence.

• They appeared to be loners, average
students, and sloppy or unkempt in
dress.

• They seemed to be influenced or used
by other manipulative students to
commit extreme acts of violence.

• They appeared isolated from others,
seeking notoriety by attempting to
“copycat” other previous school shoot-
ings but wanting to do it better than the
last shooter.

• They had a propensity to dislike popu-
lar students or students who bully oth-
ers.

• They expressed interest in previous
killings.

• They felt powerless and, to this end,
may have committed acts of violence to
assert power over others.

• They openly expressed a desire to kill
others.

• They exhibited no remorse after the
killings.

Apparently, the FBI’s involvement in
studying these cases caused quite a con-
troversy. Many educators have expressed
concerns over the use of “profiling” par-
ticularly because of the risk of mislabeling
students. Many have warned against stig-
matizing individual students because they
appear to have characteristics similar to
those listed above.

In an article appearing in Education
Week, Stephen R. Band, one of the au-
thors of the FBI article, points out that
the list “was not intended to be used as a
way to classify individual students. The
information is anecdotal information. It
doesn’t mean that every kid who has a
characteristic on that list is going to be a
shooter. There is no definitive profile of a
child who is going to do this.”2

Ronald D. Stephens, executive direc-
tor of NSSC, also believes that a program
of profiling represents a slippery slope of
liability for school administrators. Such
lists, however, can be helpful, particularly
as discussion-openers among juvenile
offenders or concerned parents, educa-
tors and law enforcers. NSSC warns that
such lists should not be used as a predic-
tor of potential violent behavior  for any
individual.
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