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Truancy has been labeled one of the top
10 major problems confronting public
schools. The U.S. Departments of Edu-
cation and Justice identify truancy as one
of the most powerful predictors of delin-
quency. In school systems across the na-
tion, students are absent from school on
a regular basis. Many of these chronically
truant students range in age from 11 years
to 15 years old. Student non-attendance
is a problem that extends much further
than the school. It negatively affects the
student, the family and the community.

Police departments across the nation
report that many students truant from
school commit crimes, including vandal-
ism, shoplifting, and graffiti. In areas
where police have conducted truancy
sweeps, shoplifting and vandalism rates
drop up to 60 percent. A good truancy
prevention program is a good delin-
quency program.

Studies have shown that chronically
truant students are 10 times more likely
to drop out of school as students who do
not have attendance problems, and even
five times more likely to drop out of
school as students who miss 10 to 20 days
of school each year. In a longitudinal
study of African-American males, Rob-
ins and Ratcliff found that of those stu-
dents who were often truant in elemen-
tary school and truant in high school, 75
percent failed to graduate.

Many school systems have instituted
truancy prevention and intervention pro-
grams and strategies. Some have tough-
ened attendance policies and many have
worked with juvenile courts and local law
enforcement to develop truancy centers
and truancy courts, where truant students
are picked up by police and taken to a
center and/or court.

The DeKalb County School System,
an urban-suburban school district with
96,000 students, has struggled with tru-
ancy issues for years. Truancy prevention
and intervention programs have proven

DeKalb County partnership develops school for chronic truants

�School-base prevention and intervention strategies

do not work with students who are not in school.�

effective in reducing truancy and improv-
ing average daily attendance. However,
the efforts of the school system and
DeKalb Juvenile Court to effect change
in the chronically truant student, those
who essentially do not attend school at
all, has been limited. School-base preven-
tion and intervention strategies do not
work with students who are not in school.
Truancy Centers are only a temporary
stop for these students. Boot Camps and
other forms of incarceration have no long-
term impact on them. Fining and incar-
cerating the parents does not work. None
of these strategies seem to have any long-
term impact on the chronically truant stu-
dent. Unfortunately, such students seemed
destined to the drop out list. They also

seem destined to a life of crime, depres-
sion, and social exclusion.

In DeKalb, a new approach has al-
ready yielded positive, encouraging re-
sults. Imagine a child, 11 years old, who
has never attended two consecutive days
of school, having perfect attendance for
the first six weeks of school. Picture a
14-year-old student who has not been to
school in over a year missing only one
day of school during the first month, and
that absence was excused for a physical
exam. Talk to a 15-year-old student who
wrote in an essay, �I did not know people
could care this much about me.� Confer-
ence with a juvenile probation officer who
wipes away a tear because, finally, a child
she has worked with and worried about
for over a year is attending school on a
regular basis.

With the full support and encourage-
ment of the DeKalb County Board of
Education, the Superintendent, and the
DeKalb County Juvenile Court, the

DeKalb Truancy School was created. The
Truancy School is an alternative school
designed just for truant students. It is not
an alternative school for expelled stu-
dents. It is a school with one purpose: to
give chronically truant students an edu-
cational setting that focuses on individual
circumstances and needs. It is a full-day
school program with a heavy emphasis
on individualized instruction. In addition
to the academic component, an affective-
support component is incorporated into
each class, so that socialization skills and
character education are part of the
school�s curriculum. Team-building ac-
tivities are also a major feature of the pro-
gram. These activities teach the students
the social interaction skills that are nec-

essary for them to eventually make the
transition into a regular school program.
(Most students have social skills, includ-
ing communication skills, but they do not
know how to generalize these skills in
other settings, especially in large settings
like a school.)

Probation officers participate in the
program and check daily attendance.
Since many of the students and their fami-
lies need social services, the probation
officers serve as the case managers, so
that schools, the court, and social services
can provide a seamless array of services.

Also, DeKalb School Police Depart-
ment officers teach a decision-making
class that includes drug and alcohol edu-
cation, law-related education, and peer
influence education. Communities-in-
School is developing an after-school pro-
gram and a parenting program. The Coco-
Cola Corporation has adopted the Tru-
ancy School, and is matching a mentor
for each student.



The Federal Bureau of Investigation re-
leased last month the results of a com-
prehensive two-year study examining vio-
lence in our nation�s schools. The results
were released in a report titled School
Shooter: A Threat Assessment Perspec-
tive. The report was assembled to develop
a better understanding of adolescent vio-
lence through threat assessment, interven-
tion, and prevention methods.

In May 1998, with the support of At-
torney General Janet Reno and FBI Di-
rector Louis J. Freeh, the FBI�s National
Center for the Analysis of Violent Crime
(NCAVC), Critical Incident Response
Group, began the initiative to study the
recent occurrences of school shootings
from a behavioral/threat assessment per-
spective. The findings are based on an in-
depth review of specific cases of actual
school shootings and foiled attempts. The
report explores the dynamics of these
events; the incident itself, the shooter, his
background, the school, and other social
elements that may have influenced the
crime. Eighteen cases were ultimately
identified and included in the study.

In July 1999, the FBI�s NCAVC held
a symposium on school shootings and

FBI issues report on school threat assessment
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Students are identified for the school
by the DeKalb Juvenile Court. The court
has a team that reviews case studies and
determines candidates for the school. A
juvenile court judge refers students to the
school. Students and parents attend an
orientation session and sign a contract that
specifies attendance and behavior stan-
dards and expectations. The Truancy
School has a principal, counselor, regis-
trar, secretary, and five teachers. It oper-
ates on a five-class period session for full
semesters. Students take core curriculum
classes. Weekly progress reports are pro-
vided to the probation officers, the refer-
ring juvenile court judge, and the parents.
Any unacceptable behavior, absences, or
poor work and study habits are addressed
immediately.

The Truancy School is designed  to
serve up to 75 students each semester. An
exit team reviews each student�s progress
at the end of the semester and makes
school placement recommendations for

the next semester.
Entry screening tests indicate that the

students are of average or above-average
intelligence with below-average aca-
demic skills. Since reading weaknesses
are prevalent, a reading specialist and an
instructional specialist work with the
teachers to incorporate reading remedi-
ation across the curriculum. Also, the
Plato computer-assisted instructional
software is available in every academic
area in each classroom.

Most of the students are uncomfort-
able in group settings and are very self-
conscious about their appearance and
how they interact with other students, but
very few show discipline or behavior dis-
order concerns. In fact, the teachers re-
port very few discipline problems. The
students are receptive to individualized
instruction and are willing to work toward
a level of comfort in group settings.

Parents and probation officers report
positive changes in the children. The most

typical change is positive comments about
school, and a willingness to get up in the
morning and go to school. Thus far, the
average daily attendance is 97 percent.

The long-term success of a truancy
school concept is yet to be determined. A
longitudinal study is planned. However,
early indications strongly suggest that
chronic truants have unique needs that can
be met in order to turn their lives around.
A police officer observed, �I�ve arrested
that child so many times I know him by
his first name. I knew what was in store
for him: a life of crime and disappoint-
ment. Now, I see hope for him where ab-
solutely none existed before.�

Submitted by Garry McGiboney, Ex-
ecutive Director, Student Relations,
DeKalb County School System. For more
information about the DeKalb Truancy
School, contact Dr. McGiboney, 3770
North Decatur Road, Decatur, GA
30032; phone 404/297-1278; e-mail
mcgibong@rehoboth.co.dekalb.

threat assessment. The symposium in-
cluded 160 school administrators, men-
tal health professionals, teachers, admin-
istrators from each of the schools included
in the study, NCAVC staff members, law
enforcement officers ,and the prosecutors
involved in investigating each of the
shootings.  Also attending were experts

ideas generated from the 1999 sympo-
sium. The report presents a systematic
procedure for threat assessment and in-
tervention, which should be used judi-
ciously by educators, mental health pro-
fessionals and law enforcement agencies.
The procedure outlines a four-pronged
approach (see excerpt on following page)

in the areas of adolescent violence, men-
tal health, suicide, and school and family
dynamics.

School Shooter: A Threat Assessment
Perspective is a result of concepts and
principles observed by the FBI�s NCAVC
in nearly 25 years of experience in threat
assessment, the in-depth review of 18 re-
cent school shooting incidents, and  the

that includes taking a detailed look at the
student�s personality, as well as the
student�s home, school and social life, to
determine the likelihood the threat will
be carried out. The report also recom-
mends that every school have personnel
specifically trained in threat assessment
and that every threat be checked out in a
timely manner.

�If we use this threat assessment model judiciously � and we
must, because the risk of unfairly labeling and stigmatizing chil-
dren is great � then we will be able to fight, and win, the war on
two fronts. We will be in a position to help those children who
show a propensity for violence, before they scar themselves (and
others) forever. And we will be in a position to protect innocent
school children before they become senseless victims.�

--Attorney General Janet Reno
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The FBI�s model is designed to assess
someone who has made a threat and
evaluate the likelihood that the threat will
actually be carried out. Anyone can de-
liver a spoken or written message that
sounds foreboding or sinister, but evalu-
ating the threat alone will not establish if
the person making it has the intention, the
ability, or the means to act on the threat.
To make that determination, assessing the
threatener is critical.

Educators, law enforcement, mental
health professionals, and others must re-
alize they cannot handle threats in the
same �old� way. Those tasked with as-
sessing threats must be trained in the ba-
sic concepts of threat assessment, person-
ality assessment, and risk assessment  and
must realize the importance of assessing
all threats in a timely manner.

What information about students can
help us tell which threateners are likely
to carry out their threats? Their age? Their
grades in chemistry class? Their socio-
economic level?

The experience of the NCAVC is that
frequently, only limited information is
known about someone being evaluated
for threat assessment, or information may
be available only in certain areas � a
student�s academic record, or family life,
or health. All aspects of a threatener�s life
must be considered when evaluating
whether a threat is likely to be carried out.

This model provides a framework for
evaluating a student in order to determine
if he or she has the motivation, means,
and intent to carry out a proclaimed threat.
The assessment is based on the �totality
of the circumstances� known about the
student in four major areas:
� Personality of the student
� Family dynamics
� School dynamics and the student�s role

in those dynamics
� Social dynamics

Here is how the Four-Pronged Assess-
ment Model can be used when a threat is
received at a school: A preliminary as-
sessment is done on the threat itself.  If
the threatener�s identity is known, a threat
assessor quickly collects as much infor-
mation as is available in the four catego-

FBI�s four-pronged assessment approach

ries. The assessor may be a school psy-
chologist, counselor, or other staff mem-
ber or specialist who has been designated
and trained for this task.

Information can come from the
assessor�s personal knowledge of the stu-
dent or can be sought from teachers, staff,
other students (when appropriate), par-
ents, and other appropriate sources such
as law enforcement agencies or mental
health specialists.

If the student appears to have serious
problems in the majority of the four
prongs or areas and if the threat is as-
sessed as high or medium level, the threat
should be taken more seriously and ap-
propriate intervention by school authori-
ties and/or law enforcement should be ini-
tiated as quickly as possible.

In order to effect a rapid assessment,
it may not be possible to evaluate a stu-
dent thoroughly in each of the four
prongs. Nonetheless, having as much in-
formation as possible about a student and
his or her life is important in order to de-
termine if that student is capable and un-
der enough stressors to carry out a threat.

The following section outlines factors
to be considered in each of the four
prongs:

Personality of the Student:
Behavior Characteristics and Traits
According to Webster�s, personality is
�the pattern of collective character, be-
havioral, temperamental, emotional, and
mental traits of an individual.� This pat-
tern is a product of both inherited tem-
perament and environmental influences.
Personality shapes how people consis-
tently view the world and themselves and
how they interact with others. Forming
an accurate impression of someone�s per-
sonality requires observing his or her be-
havior over a period of time and in a wide
variety of situations.

Understanding adolescent personality
development is extremely important in
assessing any threat made by someone in
that age group. An adolescent�s person-
ality is not yet crystallized. It is still de-
veloping. During adolescence, young
people are likely to explore or engage in
what others perceive as strange behavior.

Adolescents struggle with vulnerability
and acceptance (�Am I lovable and able
to love?�), with questions of indepen-
dence and dependence, and with how to
deal with authority, among other difficult
issues.

Clues to a student�s personality can
come from observing behavior when the
student is:
� Coping with conflicts, disappoint-

ments, failures, insults, or other
stresses encountered in everyday life.

� Expressing anger or rage, frustration,
disappointment, humiliation, sadness,
or similar feelings.

� Demonstrating or failing to demon-
strate resiliency after a setback, a fail-
ure, real or perceived criticism, dis-
appointment, or other negative
experiences.

� Demonstrating how the student feels
about himself, what kind of person the
student imagines himself or herself to
be, and how the student believes he or
she appears to others.

� Responding to rules, instruction, or au-
thority figures.

� Demonstrating and expressing a desire
or need for control, attention, respect,
admiration, confrontation, or other
needs.

� Demonstrating or failing to demon-
strate empathy with the feelings and
experiences of others.

� Demonstrating his or her attitude to-
ward others. (For example, does the
student view others as inferior or with
disrespect?)

Assessors who have not been able to
observe a student firsthand should seek
information from those who knew the stu-
dent before he or she made a threat.

Family Dynamics
Family dynamics are patterns of behav-
ior, thinking, beliefs, traditions, roles,
customs, and values that exist in a fam-
ily. When a student has made a threat,
knowledge of the dynamics within the
student�s family�and how those dynam-
ics are perceived by both the student and
the parent � is a key factor in understand-
ing circumstances and stresses in the
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student�s life that could play a  role  in
any  decision to carry out the threat.

School Dynamics
The relationship between school dynam-
ics and threat assessment has not been
empirically established and therefore its
level of significance can either increase
or decrease depending on additional re-
search into these cases. While it may be
difficult for educators/assessors to �cri-
tique� their own school, it is necessary to
have some level of understanding of the
particular dynamics in their school be-
cause their school can ultimately become
the scene of the crime.

School dynamics are patterns of be-
havior, thinking, beliefs, customs, tradi-
tions, roles, and values that exist in a
school�s culture. Some of these patterns
can be obvious, and others subtle.

Identifying those behaviors which are
formally or informally valued and re-
warded in a school helps explain why

some students get more approval and at-
tention from school authorities and have
more prestige among their fellow stu-
dents. It can also explain the �role� a par-
ticular student is given by the school�s
culture, and how the student may see him-
self or herself fitting in, or failing to fit
in, with the school�s value system.

Students and staff may have very dif-
ferent perceptions of the culture, customs,
and values in their school. Assessors need
to be aware of how a school�s dynamics
are seen by students. A big discrepancy
between students� perceptions and the
administration�s can itself be a significant
piece of information for the assessor.

Social Dynamics
Social dynamics are patterns of behav-
ior, thinking, beliefs, customs, traditions,
and roles that exist in the larger commu-
nity where students live. These patterns
also have an impact on students� behav-
ior, their feelings about themselves, their

outlook on life, attitudes, perceived  op-
tions, and life-style practices. An
adolescent�s beliefs and opinions, his
choices of friends, activities, entertain-
ment, and reading material, and his atti-
tudes toward such  things as drugs, alco-
hol, and weapons will all reflect in some
fashion the social dynamics of the com-
munity where he lives and goes to school.

Within the larger community, an
adolescent�s peer group plays an espe-
cially crucial role in influencing attitudes
and behavior. Information about a
student�s choice of friends and relations
with his peers can provide valuable clues
to his attitudes, sense of identity, and pos-
sible decisions about acting or not acting
on a threat.

Excerpted from School Shooter: A
Threat Assessment Perspective. The com-
plete report is available from the FBI on
line at www.fbi.gov/library/school/
school2.pdf.

The National School Safety Center
presents

School SafetyLeadership
Training 2000

December 5-6  Westlake Village, CA

Participants who successfully complete this two-day program will receive NSSC's School Safety
Leadership Curriculum Guide and a certificate of completion. Registration fee of $595 per person
includes the training materials, instruction and  program meals (continental breakfast and lunch
each day). Program is limited to 60 participants. A $100 nonrefundable deposit will reserve your
space at the program. Call 805/373-9977 for more information and registration materials.

Changing Climate for Public Education
Developing a Safe School Plan
Conducting a School Site Assessment
Guidelines for Policy Development
Crime Prevention Through Environmental Design
School Safety and the Law

Information Sharing
Search and Seizure
IDEA
Third Party Liability
School/Law Enforcement Partnerships
Crisis Prevention and Response

Featured Topics
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This summer, Governor George Pataki
invited NSSC�s Executive Director,
Ronald Stephens, to come to New York
to help announce the passage of the
State�s comprehensive plan to promote a
safer and more effective learning envi-
ronment within New York�s schools. The
school violence prevention bill, titled
Project SAVE, reflects the work of the
Governor�s Task Force on School Vio-
lence. Specific provisions of the legisla-
tion include:

Standards, Coordination & Reporting
1. Codes of Conduct: Requires schools
to adopt codes of conduct for the mainte-
nance of order on school grounds and to
file them with the State Education Depart-
ment. Items shall include:

� appropriate dress and language;
� security issues
� removal from the classroom
� discipline procedures
� procedures for detention, suspen-

sion, and teacher removal of dis-
ruptive pupils

� procedures for reporting and deter-
mining code violations and impos-
ing penalties

Also requires the development of a
process for reporting violent incidents to
law enforcement and for school districts
to establish committees to review actions
relating to the code.

2. Violent Incident Reporting System:
Requires the Commissioner of Education
and the Department of Criminal Justice
Services to develop a statewide system
of reporting violent incidents on school
grounds. Schools would report at a mini-
mum:

� the number and types of violent
incidents

� the number of suspensions and
other forms of discipline

� actions taken by the school
� age and grade of disciplined pupils
Also requires an annual report to the

Governor and the Legislature regarding
the prevalence of violent incidents on
school grounds, and inclusion of such in-
formation on school report cards.

Comprehensive legislation to make New York�s schools safer

3. School Safety Plan: Requires local
schools and law enforcement to develop
and adopt districtwide school safety plans
and building-level emergency response
plans for crisis response and management.
Schools will develop such plans in con-
junction with law enforcement officials,
where appropriate.

4. Court Notification: Requires Family
and Criminal courts to notify schools
about juvenile adjudications and crimi-
nal convictions under certain circum-
stances. Also requires better coordination
between the juvenile justice system and
schools, so that students can reintegrate
into school successfully.

Discipline & Suspension
5. Disruptive Pupil Removal: Allows
teachers to remove disruptive pupils from
the classroom, consistent with district
codes of conduct, with appropriate pro-
cedural safeguards for affected students.

6. Suspending Authority: Adds princi-
pals to those empowered to suspend pu-
pils from school entirely, without specific
board delegation of that authority. Also
requires districts to establish minimum
periods of suspension for violent or re-
peatedly disruptive pupils.

Penalties
7. Assaults on Teachers: Assaults on
teachers or school personnel that results
in injury will be increased from a misde-
meanor to a Class D Felony (punishable
by a maximum of up to 7 years in prison).

8. Assaults by Non-Students: Increases
from a misdemeanor to a felony an as-
sault by a nonstudent that results in an
injury to a student while on school
grounds.

School Faculty & Staff
9. Whistleblower Protection: Provides
protections for those employees who re-
port violent incidents, whereby an em-
ployee may not be disciplined or fired for
reporting these incidents and is protected
from any civil liability.

10. Teacher Discipline: Provides for a
range of discipline measures for teach-
ers,  consistent with the other professions
regulated by the state.

Prevention Initiatives
11. Character Education/Health Cur-
riculum/Interpersonal Violence Pre-
vention: Provides for a character educa-
tion curriculum and a review of the health
curriculum for inclusion of violence pre-
vention themes. Also requires the Com-
missioner of Education to develop and
distribute an interpersonal violence pre-
vention package for distribution to
schools for use in health and other related
curricula. The package would include stu-
dent pamphlets, parent pamphlets, video-
tapes, or other materials.

12. Omnibus School Violence Preven-
tion Grants: Provides for extended day
activities and school safety activities.
Funding for these activities are already
provided under the State�s extended day/
school violence prevention grants.

Fingerprinting &
Criminal Background Checks
13. Prospective Employees and Appli-
cants for Certification: Requires pro-
spective school district employees and
applicants for teacher certification to be
fingerprinted for a criminal history back-
ground check in order to be cleared for
employment at a school.

14. Child Abuse in an Educational Set-
ting: Defines child abuse in an educa-
tional setting, and requires school em-
ployees to report such abuse to school
authorities and law enforcement.

15. Silent Resignations: Ends the prac-
tice of �silent resignations� whereby
school authorities allow a person to re-
sign rather than bringing disciplinary ac-
tions through the Commissioner of Edu-
cation and law enforcement for suspected
abuse of a child. If a superintendent al-
lows this action, it is punishable as a class
E felony (punishable by up to a maximum
of 4 years in prison).
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County prosecutor takes affirmative action for safe schools

Schools should be places for learning, not
crime and violence. Students cannot learn
and teachers cannot teach when they have
fears about crime and violence. In par-
ticular, there are far too many incidents
of students terrorizing and assaulting
other students, and of students terroriz-
ing and assaulting teachers and other
school staff.

A recent national survey showed that
the fears of students and teachers are in-
creasing. In recent years, heightened pub-
lic awareness has helped to make domes-
tic violence and child abuse a higher
priority for law enforcement and the
criminal justice system. Today�s increased
public attention to school-related crime
and violence provides a similar opportu-
nity for communities to respond more ef-
fectively to this problem.

The Safe Schools Initiative is designed
as a coordinated, measured response to
the reality that crime, violence, and fear
remain at unacceptable levels in the class-
rooms and hallways of our schools. At
stake is nothing less than the safety and
education of children and young people
in our communities.

The Hennepin County Attorney�s Of-
fice is responsible for prosecuting all ju-
venile crimes in the county. Each year,
the County Attorney�s Office charges
more than 7,000 misdemeanor and felony
offenses involving juveniles. More than
10 percent of all juvenile crimes in
Hennepin County are school-related.
With this Safe Schools Initiative, the
County Attorney�s Office is working to
ensure a more timely and serious response
to all school-related crimes in Hennepin
County,

The Safe Schools Initiative is target-
ing all violations of the law that occur on
school grounds or school buses. The
County Attorney�s Office continues to ag-
gressively prosecute serious felony-level
juvenile crimes�including crimes
against school personnel, weapons of-
fenses, and drug violations. But the Ini-
tiative is also focusing on the full range
of misdemeanor offenses, such as theft,
damage to property, and alcohol posses-
sion. These lower-level offenses are be-
ing prosecuted on a more timely basis,

The Safe Schools Initiative is an effort by the Hennepin
County Attorney�s Office, in cooperation with local school
districts and law enforcement agencies, to help ensure that
students throughout the county will have a safe, orderly
environment for learning in their schools.

and the offenders are subject to more
meaningful sanctions.

With close cooperation among
schools, police, and prosecutors, the Safe
Schools Initiative seeks to improve the
learning environment in schools and to
help ensure that they are safe places for
students, teachers, and staff.

The Safe Schools Initiative includes
two major strategies:

More Timely, Serious Responses
to School-Related Crimes
The County Attorney�s Office is now han-
dling all school-related crime cases, in-
cluding all misdemeanors, on a �rush�
basis � with same-day review and charg-
ing of cases when received by prosecu-
tors. Juveniles arrested on felony-level as-
sault, weapons, or drug charges are
immediately referred to the Juvenile De-
tention Center. For non-detention cases,
police are advised to indicate �school
crime� on the front of referral forms and
citations so these cases can be immedi-
ately transferred to the rush processing
system. The County Attorney�s Office is
also working with schools and police de-
partments to ensure more timely referrals
of school-related crimes for prosecution.

First-time juvenile offenders arrested
for school-related misdemeanors are now
screened more intensively and subjected
to closer monitoring for compliance with
case plans. Whenever possible, these of-
fenders are required to fulfill work squad
or community service assignments with
supervised projects on school grounds
and other public sites.

For more serious felony-level of-
fenses, such as assaulting a teacher or
bringing a weapon to school, the County
Attorney�s Office is aggressively pros-
ecuting these cases and seeking appro-

priate penalties.

Partnerships among Prosecutors,
Police, and Schools
Effective enforcement of the law depends
on close cooperation among schools, po-
lice, and prosecutors. With the Safe
Schools Initiative, the County Attorney�s

Office has assigned prosecutors from the
Juvenile Division to serve as liaisons with
every secondary school in the county.
Each attorney serves as a resource per-
son for a particular high school, includ-
ing the alternative schools and junior
high/middle schools that relate to the high
school. The attorney regularly visits the
schools and meets with police liaison of-
ficers and school officials. They are also
available throughout the school year for
ongoing advice and consultation about
legal issues relating to juveniles and
school-related crime.

The County Attorney�s Office is also
providing training on school-related
crime issues for police-school liaison of-
ficers and other police officers assigned
to juvenile law enforcement. This train-
ing includes information and guidance on
writing crime reports, current school
search law, and expedited investigations
of school-related crimes.

The County Attorney�s Office is also
working with school and police officials
on policies to improve information shar-
ing about juvenile offenders and school-
related crimes. In addition, the Truancy
Intervention Project strives to improve
school attendance by working with stu-
dents, parents, schools, and the commu-
nity to ensure a faster, more effective re-
sponse to truancy problems.

For more information, contact Pete
Cahill, Managing Attorney, Juvenile
Prosecution Division, 612/348-9748.
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New resource for families of children with disabilities

The Families and Advocates Partnership
for Education (FAPE) is a federally
funded project created to inform and edu-
cate families and advocates about the In-
dividuals with Disabilities Act of 1997
(IDEA 97).

IDEA 97 is the federal law that gov-
erns the special education process and
special education services. Previously,
federal law guaranteed access to educa-
tion for children with disabilities. IDEA
97 goes beyond this to focus on improved
educational results for the more than 6
million children who are eligible for spe-
cial education. Federal law now supports
the achievement of high standards for
children with disabilities� the same high
standards held for non-disabled children.

In order for children to reach their full
potential, it is important for parents to
learn about the changes to the law and
how the changes will affect their children.
However, when faced with the challenge
of negotiating the special education sys-
tem, many parents do not know where to
turn for information or support.

FAPE is a partnership with 11 core
partners and over 20 community partners.
Core partners include: Academy for Edu-
cational Development, Center for Law
and Education, Family Voices, Federation
of Families for Children�s Mental Health,
National Association for Parents of the
Visually Impaired; National Council on

Each year, the National School Safety Center and many of the nation�s state
governors sponsor America�s Safe Schools Week to focus national and local
attention on promoting safe and nurturing learning environments for our
nation�s school children. America�s Safe Schools Week, now in its 17th year
of celebration, will be observed October 15-21, 2000. Proclaiming State Safe
Schools Week 2000 are: Lincoln Almond, Governor Rhode Island; George W.
Bush, Governor of Texas; Thomas R. Carper, Governor of Delaware; Gray
Davis, Governor of California; M. J. �Mike� Foster Jr., Governor of Louisiana;
James S. Gilmore III, Governor of Virginia; Jim Hodges, Governor of South
Carolina; Jane Dee Hull, Governor of Arizona; Mike Johanns, Governor of
Nebraska; Gary E. Johnson, Governor of New Mexico;  Angus S. King Jr.,
Governor of Maine; Tony Knowles, Governor of Alaska; Ronnie Musgrove,
Governor of Mississippi ; Frank O�Bannon, Governor of Indiana; Bill Owens,
Governor of Colorado; George E. Pataki, Governor of New York; Tom Ridge,
Governor of Pennsylvania; and Jeanne Shaheen, Governor of New Hampshire.

Independent Learning, National Down
Syndrome Congress, National Coalition
for Parent Involvement in Education,
National Indian Child Welfare Associa-
tion, National  Fiesta Educativa, Alliance
North East�Parent Information Center
(New Hampshire), Alliance Mid West�
Ohio Coalition for the Education of Chil-
dren with Disabilities, Alliance South�
Partners Resource Network, Inc. (Texas),
and  Alliance West�Matrix Parent Net-
work and Resource Center (California).

FAPE offers parents many free ser-
vices including:
� a toll-free number for technical assis-

tance on IDEA 97 (Parents may have
questions answered by calling 1-800/
248-0822 or through e-mail at
FAPE@pacer.org.);

� written information about IDEA 97;
� a web site with information about

IDEA 97, including Spanish and
Hmong translations for some of the
materials;

� training sessions on IDEA 97;
� referrals to national, state, and local

disability organizations and advocates;
� referrals to a nationwide network of

parent training and information cen-
ters and community parent resource
centers.
If you would like more information

about FAPE, please visit the web site at
www.fape.org or call 1-800/248-0822.

October 15-21, 2000:  America�s Safe Schools Week

A report released last month shows
that there are 100 times more guns
in the hands of children attending
American schools than principals
have been reporting to Congress.
According to The George Washing-
ton University�s Hamilton Fish In-
stitute on School and Community
Violence, such reporting is required
of every school in America through
the 1994 Gun-Free Schools Act. The
Institute found the large discrepancy
when they compared what principals
report with what students indicate
through anonymous surveys. The
following are possible explanations
for the discrepancies:
� Administrators have difficulty

finding the guns that are present
in their schools.

� Students often know about the
presence of guns in schools, but
do not report them.

� Mechanisms for anonymous re-
porting by students who see guns
are not widely available.

� Schools have not installed effec-
tive monitoring systems for
school gun incidents.

� Administrators don�t understand
reporting requirements.

According to the Institute,  in re-
cent years schools have depended on
�cookie-cutter� discipline and safety
measures, such as zero tolerance,
police in schools, and highly visible
hardware (e.g., metal detectors), to
assure parents that they are tough on
guns. However, more effective mea-
sures of keeping guns out of the
hands of unsupervised minors, in-
cluding changes to the school facil-
ity design, counseling, alternative
education, and antiviolence pro-
grams, are needed.

The Hamilton Fish Institute was
established by Congress in 1997 to
research and develop effective safe
school strategies.  For the full report,
�School-based Surveillance of Vio-
lence, Injury, and Disciplinary Ac-
tions,�  visit www.hamfish.org.

Guns in schools
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Improve the communications� both high tech and personal

In the wake of school tragedies that have
stunned our nation, administrators across
the country are searching for important
answers. It is apparent that traditional
safety measures have fallen short in many
school districts. But how can a school dis-
trict upgrade its security without resort-
ing to draconian, penitentiary-like con-
ditions?  One school system feels that
time-worn traditional approaches mixed
with new technology provides an inno-
vative solution to making schools safer.

Columbia School District in Colum-
bia, Missouri, has seen explosive growth
over the last five years. With this growth,
the district has had to struggle with over-
crowding and its inevitable disciplinary
problems and shifts in student population.

Columbia School District has worked
hard to improve its classroom environ-
ment. Over the past several years, plans
have come together for upgrading tech-
nology access as well as for improving
security and communications. These
plans have included introducing addi-
tional safety personnel, installing video
surveillance, and upgrading network and
phone systems in the schools.

First, the district identified which
schools were in greatest need of commu-
nications infrastructure; next, they tack-
led the problem of personnel. With local
grants, they placed school resource of-
ficers in the two main high schools. The
SROs also work with students in 13 other
grammar and middle schools throughout
the district creating a bond between the
officers and the students that will last
through high school.

Schools in the district, as part of tech-
nology and safety upgrades, have in-
stalled a number of video cameras in the
hallway.

Other advances at Hickman High
School, a 74-year-old facility, were the
installation of high-speed networks and
a complete phone system. To add to the
security, the new phone system affordably
allowed the school to install a phone ex-
tension in every classroom in the school.
The system, manufactured by Sphere
Communications, runs over the new net-
work connections to each classroom, es-
sentially giving each room a phone �for

free� over the network while also provid-
ing Internet access.

Direct communications from the class-
rooms makes it easy for school adminis-
trators and school resource officers to
contact teachers about students and, more
importantly, for teachers to reach the
SROs right from the classroom.

As a further protection, one �hot line�
phone extension sits in the main office as
an incoming emergency line only�teach-
ers dial this extension from their classes
for an instant response in the office.

The phone system also carries En-
hanced 911. As a special feature of the
phone network, whenever 911 is dialed
from a classroom or remote extension, the
911 dispatcher is given exact geographi-
cal information about the origin of the
call, such as �Hickman High School, west
wing, second floor, room 217.�

Columbia School District plans to add
the network and phone service to every
classroom in its district by the end of
2002. This communications upgrade will
actually save the district money.

The district has negotiated a contract
with the city to lease the city�s excess fi-
ber lines. On the fiber alone, the district
will save hundreds of thousands of dol-
lars versus leasing lines to each school.
In addition, the use of the Sphericall
phone system will allow a phone and
voice mail to every classroom and for
every teacher and save money as well.
Estimates indicate a savings of about
$97,000 a year.

By providing voice mail and teacher
phones extensions in every class, teach-
ers have immediate access to security, ad-
ministration, and even more importantly,
to parents. Closer ties to parents are es-
sential to creating a safer, more secure en-
vironment.

With fiber to every school, network
connections and phones to every class-
room, video cameras on the entrances,
and dedicated, student-centered school
resource officers in the schools them-
selves, Columbia School District has truly
blended the best of old and new in creat-
ing a more secure school system. Im-
proved communication�both high tech
and personal�is the key.


