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In a national survey of high school jun-
iors and seniors conducted last April, stu-
dents were asked about the nature of haz-
ing and initiation rites in American
schools. Researchers from Alfred Univer-
sity surveyed more than 1,500 students
throughout the United States to find out
the prevalence of this phenomenon and
to ask students what they would recom-
mend to prevent it. Excerpted below are
the findings, discussion and recommen-
dations from authors Nadine C. Hoover,
Ph.D., and Norman J. Pollard, Ph.D., as
reported in �Initiation Rites in American
High Schools: A National Survey,� pub-
lished at www.alfred.edu/news.

Summary of findings
Joining groups is a basic human need.
Forming a sense of identity and belong-
ing is a major developmental task for
teen-agers. Children of high school age,
however, are just learning to distinguish
between appropriate and inappropriate
behavior. They need healthy adult super-
vision, role modeling, and guidance, with-
out which initiation may easily go awry.
When groups employ humiliation and
danger to initiate new members into their
groups, it becomes hazing. Ninety-one
percent of high school students belong to
at least one group. Nearly all of them (98
percent) experienced positive activities as
part of joining these groups, and half of
them experienced only positive activities.

However, the survey also found:

Hazing is prevalent among Ameri-
can high school students.
� 48 percent of students who belong to

groups reported being subjected to
hazing activities.

� 43 percent reported being subjected to
humiliating activities.

� 30 percent reported performing poten-
tially illegal acts as part of their initia-
tion.

All high school students who join
groups are at risk of being hazed.
� Both female and male students report

high levels of hazing, although male
students are at highest risk, especially
for dangerous hazing.

� The lower a student�s grade point av-
erage the greater their risk of being
hazed.

� Almost every type of high school
group had significantly high levels of
hazing.

� Even groups usually considered safe
haze new members. For example, 24
percent of students involved in church
groups were subjected to hazing ac-
tivities.

Hazing hurts children emotionally
and physically.
� 71 percent of the students subjected

to hazing reported negative conse-
quences, such as getting into fights, be-
ing injured, fighting with parents, do-
ing poorly in school, hurting other
people, having difficulty eating, sleep-
ing, or concentrating, or feeling angry,
confused, embarrassed or guilty.

Hazing starts young and continues
through high school and college.
� 25 percent of those who reported be-

ing hazed were first hazed before the
age of 13.

� Dangerous hazing activities are as
prevalent among high school students
(22 percent) as among college athletes
(21 percent).

� Substance abuse in hazing is prevalent
in high school (23 percent) and in-
creases in college (51 percent).

Adults must share the responsibil-
ity when hazing occurs.
� Students were most likely to be hazed

if they knew an adult who was hazed.
� 36 percent of the students said that

Researchers explore initiation rites & hazing in American high schools

they would not report hazing prima-
rily because �There�s no one to tell,�
or �Adults won�t handle it right� (27
percent).

Students do not distinguish between
�fun� and hazing.
� Only 14 percent said they were hazed,

yet 48 percent said they participated
in activities that are defined as haz-
ing, and 29 percent said they did things
that are potentially illegal in order to
join a group.

� Most said they participated in humili-
ating, dangerous or potentially illegal
activities as a part of joining a group
because those activities are �fun and
exciting.�

Discussion
Initiation rites are activities expected of
someone in order to be treated as a full
member of a group. Many groups, from
executive boards to tribal societies, have
recognized the need to initiate new mem-
bers. An initiation activity may involve
learning the history and principles of the
group, engaging in recreational, team-
building or community-building games,
or overcoming some physical challenge
that requires skill or maturity. Adult el-
ders typically guide initiation rites toward
specific goals using specific means
gleaned from years of experience, insight,
and wisdom. Initiates, however, do not
know what is happening to them or what
it means; their knowledge and compre-
hension comes gradually.

Our culture, however, has relatively
few opportunities for youth to participate
in adult-guided initiations or rites of pas-
sage and subsequently few opportunities
for adults to learn to structure meaning-
ful initiations for youth. As a result of the
1999 study, a group of university coaches
was asked to offer their athletes two posi-
tive, team-building activities. They found
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it more difficult than they anticipated. One
commented, �We agreed to do two ini-
tiation activities for each team. We won-
dered if we would have enough time (to
do those activities in addition to prac-
tices), but we were not prepared for how
hard it would be to create meaningful,
engaging, effective initiations. No won-
der kids get into trouble when they try
(to devise initiation activities). It�s really
hard.� To create successful community-
building activities appears to be simple,
but they require competence, practice and
experience.

Adolescents blindly strive to be ac-
cepted and are often willing �to do any-
thing� in order to belong, including binge
drinking, sexual assault, and other forms
of hazing. If society does not provide [ap-
propriate forms of] initiation, adolescents
will attempt to do it on their own, often
to the detriment of everyone involved, as
well as the group as a whole.

Without the wisdom of experience,
young people often use humiliation,
abuse, and endangerment to produce a
story, a secret, a heightened common ex-
perience that creates the sense of bond-
ing that they seek. Yet hazing is more
destructive to human relationships than
constructive, because it relies on sub-
stance abuse and other behaviors that are
self-destructive, socially offensive, isolat-
ing, uncooperative, aggressive, hurtful, or
disruptive at the expense of civility, in-
tegrity, respect, responsibility, coopera-
tion, and compassion. The social, as well
as personal, price of hazing outweighs the
results�unnecessarily so. We can learn
to bond and challenge each other in so-
cially and personally constructive ways.

Many people ask, �But isn�t some haz-
ing good? Kids will be kids, isn�t some
of this just horsing around? Doesn�t haz-
ing help people from becoming too
proud?� Some of it may be; however,
more often than not (56 percent) of those
subjected to humiliating hazing were also
expected to engage in substance abuse,
potentially illegal, or other dangerous
acts. Humiliating hazing behaviors are a
clear warning flag that more serious haz-
ing behaviors may be involved.

Hazing is hazing, regardless of one�s
willingness to participate. Expecting

someone to do something in order to be
accepted by a group is different from en-
gaging in that behavior of one�s own
choice. For example, being told what,
when, and where to get a tattoo is differ-
ent than deciding on one�s own to get a
tattoo. The urge to belong and prove one�s
self is so strong among adolescents, that
they will submit to unreasonable and even
illegal demands imposed by others.

Based on the findings of this study,
several areas of concern arose:

1. Students often felt adults condone
hazing. Students are significantly more
apt to be involved in hazing activities if
they knew an adult who had been hazed,
and they felt hazing was socially accept-
able, an attitude they most likely acquire
from the adults with whom they interact.
Students� reasons for participating in haz-
ing included thinking, �Adults made me
feel there was no choice.� Students often
said they would not report hazing because
�There was no one to tell� or �Adults
won�t know how to handle it.�

Students� perceptions, accurate or not,
of adults� attitudes greatly influence their
behavior. It is still our responsibility as a
community to keep our high school youth
safe. We need to send them clear mes-
sages�hazing is not safe, acceptable, or
necessary. We also need to provide lead-
ership, offer examples of how we respond
to events going on around them, and pay
attention to the world that young people
find themselves in.

2. Students often do not see hazing
as a problem. Only half of the students
involved in substance abuse and illegal
acts as part of being accepted into a group
perceived their activities as hazing. Al-
though many students who were hazed re-
ported negative consequences of hazing
(71 percent) and negative feelings (73
percent), 60 percent also reported posi-
tive feelings.

The second most common reason stu-
dents would not report hazing is the �It�s
not a problem; sometimes accidents hap-
pen.� Students are not aware of anti-haz-
ing laws. Encouraging, however, is the
fact 98 percent believe that dangerous
hazing was not good and 86 percent think
that humiliating hazing was not good.
This suggests that education about haz-

ing and the danger involved might be ef-
fective.

3. Religious institutions face high
levels of hazing themselves. The level
of hazing for church groups was surpris-
ing. Not only did a quarter of the students
belonging to church groups report in-
volvement in hazing behaviors, they were
more apt to be involved with dangerous
hazing activities than students in other
groups, except gangs, fraternities, and
cheerleaders. At the same time they were
involved in more positive initiation ac-
tivities as well. This is troubling, since
our strategies to prevent hazing are to
provide alternative, positive initiation and
strong messages about the dangers of hu-
miliation, substance abuse, and violence.
Much more research into the reasons for
and dynamics of hazing in church groups
in the United States is needed.

4. Students often see hazing as �fun
and exciting.� The primary reason stu-
dents gave for engaging in hazing was that
is was �fun and exciting.� America is ob-
sessed with fun. Being fun is a primary
justification for doing just about anything.
Fun equates with being worth it.

A huge entertainment industry markets
violence directly to our youth as being
�fun.� The Christian Science Monitor
(July 21, 2000) reported that the $8.9 bil-
lion video game industry has now sur-
passed the movie industry in terms of
domestic revenue. They note: �A study
that appeared in the April issue of The
Journal of Personality and Social Psy-
chology found that violent video game
play is related to aggressive behavior and
delinquency. It also suggested that the
games may be more harmful to adoles-
cents than either violent TV shows or
movies, because players identify with the
aggressor, actively participate in the vio-
lence, and become seemingly addicted to
the games.� Hazing, particularly danger-
ous hazing, includes aggressive behav-
iors.

As a society we invest billions of dol-
lars in selling pain-free experiences of
violence to youth under the label of �fun.�
Our youth gain a highly cultivated reper-
toire of violence in the process.

5. Hazing begins young and can con-
tinue throughout life. Many students are
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exposed to hazing at a young age. Six
percent of all students responding and a
quarter of the students who perceived that
they were hazed in high school (24.3 per-
cent) indicated they were hazed before
they were teen-agers. Nearly half reported
being subjected to some form of hazing
activities in high school and nearly a third
reported being subjected to potentially
illegal hazing activities in high school.

Although humiliation and substance
abuse increase dramatically from high
school to college athletes, dangerous haz-
ing is well established before college: 22
percent of all high school students re-
ported involvement in these behaviors as
opposed to 21 percent of college athletes.
This basic level of dangerous hazing
meets with significantly elevated levels
of substance abuse hazing in college and
a deadly combination is created.

6.  Adults working with youth
should keep in mind that hazing expe-
riences go with the student through-
out life. Over half of the students in any
organized high school group have prob-
ably experienced hazing for some group
in their life (50-72 percent) and a third or
more have been expected to commit po-
tentially illegal acts in order to be part of
a group (30-50 percent). These experi-
ence shape students� attitudes and expec-
tations about groups.

Student perceptions on prevention
Most students felt that adults needed to
intervene to stop it. Students rated strong,
disciplinary measures for known hazing
incidents (61 percent) and police investi-
gation and prosecution of hazing cases
(50 percent) as the best prevention strat-
egies. In addition, students felt that posi-
tive bonding (43 percent), educational ac-
tivities (37 percent), and challenging
activities (30 percent) would help to pre-
vent hazing. Asked for �other� preven-
tion strategies, students responded :
� Only drastic changes in culture can
prevent it. Over a quarter referred to haz-
ing as an integral part of tradition and cul-
ture and therefore extremely difficult to
prevent. Students said it would take a
�breakdown of tradition� to stop it. One
student said there is �no way (to prevent
hazing) without drastically changing our

Prevention Strategy                                                   Percent of
                                                                             students who agree

Strong discipline for hazing 61
Police investigation & prosecution of hazing 50
Positive, bonding activities 43
Education about positive initiation and hazing 37
Adults who support positive  initiation activities 34
Physically challenging activities 30
Adults who say hazing in not acceptable 27
Good behavior required to join the group  2
A �no hazing� agreement would be  signed by students 23
Other 10

How Would Students Prevent Hazing?

culture.�
� Commitment to civility, community,
and equality: School officials must say
it�s not acceptable and stress equality,
self-respect, and respect for others. There
need to be good role models, parenting,
and early learning, with support and re-
wards for good behavior and those stu-
dents who speak out against hazing. Stu-
dents need to improve their self-esteem,
grow up, learn to be mature, talk about it
with other students, and put peer pressure
out against it. Several students made state-
ments such as: �The people who do it
have to want to stop. Otherwise it will
continue.� �Only those involved can
change these things.� And �Make kids un-
derstand that they do have a choice, that
it�s okay to refuse to go along with it.�
� Increased awareness: Students sug-
gested providing more information on
hazing, including the harm it can cause,
be provided through classes. They also
mentioned making students aware of pre-
vious hazing accidents, �something simi-
lar to the mock car crashes they do for
drunk driving.� As one student put it,
�Tell the gory stories�they hit the heart
harder!!� Many of these students said
parents need to be informed about all ini-
tiations, as well as school policy on haz-
ing issues. Parents should be asked to help
prevent it. One student noted that writ-
ten, signed agreements don�t help. �They
have to be real.� A few students noted the
dangers of publicizing incidents, suggest-
ing, �the less people that know, the less
will think it�s cool,� and �Don�t make a

big deal about it over TV.�
� Intentionally designed activities: Stu-
dents suggested mentally challenging ac-
tivities; more programs for teens; things
to do around town; positive extracurricu-
lar activities; and spiritual or church in-
volvement.
� Strict rules with enforcement: Students
recommended expulsion, jail time, or gen-
erally �harsh punishment.� Others sug-
gested making illegal; terminating the
group if it is caught hazing; adopting a zero-
tolerance policy; removing students from
a group if they are hazing others; imple-
menting alcohol/drug testing for some
groups; rewarding students for �turning in�
those who haze; implementing strict rules
to belong to a club or social group; having
schools adopt a safe-school act; increas-
ing adult supervision; and �making people
look stupid for hazing.�
� Don�t prevent it: These students
thought it is the student�s choice: �I don�t
think it�s wrong as long as the person is
willing and it�s out of good intentions.�
Students suggested making hazing an
option and supervising it. Others said,
�There�s nothing wrong with it; it�s fun.�
One student said, �It was done to us, now
it�s their turn.�
� One student said, �Less encourage-
ment for sexual hazing.�

For more information, contact  Susan
C. Goetschius, Alfred University, Direc-
tor of Communication, One Saxon Drive,
Alfred, N.Y. 14802-1205, 607-871-2170.
Printed copies of the report are available
free to school personnel upon request.
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10 strategies for zero indifference for sexual harassment

The following recommendations were excerpted from an article by Nan Stein, published in the Wellesley Centers
for Women Research Report, Fall/Winter 2000, Volume 22, Number 1, pages 18-20. In �Sexual Harassment in an
Era of Zero Tolerance,� Dr. Stein closes her commentary with these 10 strategies for �zero indifference� towards
sexual harassment in schools. By calling these zero indifference (as opposed to zero tolerance), Dr. Stein encour-
ages the school community to take notice of the negative behaviors, comment on them, intervene, and make
corrections accordingly.

1.  Institute classroom education and curricula that are long-term, engaging, age appropriate, and fun
(not lectures by the school board attorney). The more this subject of sexual harassment, preferably connected to
�gender or sexual violence,� can be integrated into the curriculum and related to the main texts, the better. That
way, it isn�t a burden to the teachers and it makes more sense to the students since it is not added on as an
afterthought.

2.  Train all staff, including administrators, custodians, school secretaries, bus drivers, coaches, teach-
ers, guidance counselors, playground and lunchroom supervisors, and psychologists. Training should last
longer than a casual staff meeting or the early-release-day faculty inservice. A full day  training or repeated ses-
sions throughout the year would be optimal.

3.  Designate at least one man and one woman in every school building as the �ombuds.� (Students are
not going to visit school officials called �sexual harassment grievance coordinators� or �complaint managers.�)
Students could go to the �ombuds� with inquiries or concerns knowing they will act on the student�s behalf. These
individuals will need extra training and possibly release time from their course schedule to serve in this capacity.
The placement of their offices is also a matter for serious consideration, and their locations as well as the �ombuds�
names should be publicized throughout the school community.

4.  Develop school-based codes of discipline for sexual harassment that ensure due process rights for
the accused, as well as assurances that the student who makes the complaint will be protected from the harasser
and his/her friends who might consider retaliation.

5.  Develop school-based restraining orders/stay-away orders that would function to protect the student/
s who have made a complaint of harassment against other student/s. Class schedules, walking routes, bus
assignments, lunchtime and other informal locations would be covered under these restraining orders.

6.  Create multiple strategies for resolution. These may involve face-to-face meetings between the harasser
and the target, as long as they are voluntary and adults are present in the room � not forced mediation conducted
only by student mediators. These voluntary efforts, which may also include the technique �write a letter to the
harasser,� cannot take the place of punishment especially if the incident involved physical contact and/or if it was a
repeated event.

7.  Offer compassionate responses to the harasser in the form of counseling in an individual or group
setting. Brookline High School in the Boston area, through a National Institute of Justice/COPS grant, offers many
support groups to both boys and girls. The boys are those who have harassed girls; the girls join typically because
they want to talk about the abusive relationships that they repeatedly enter into. Some schools offer counseling
groups run by staff from the local domestic violence or sexual assault center. SafePlace in Austin, Texas, which has
been running groups in Austin schools for nearly 12 years, reaches hundreds of young people each year.

8.  Parents need to be involved through open community forums as well as in private discussions,
especially if their children are involved in incidents of sexual harassment. One technique is to have parents do the
classroom lessons and assignments on sexual harassment and also view the students� work.

9.  Administer sexual harassment surveys that include inquiries about the relationship between the ha-
rasser and the target, such as: were they in a dating relationship? Did one person want to date the other, who
wasn�t interested? Is this harassment due to a romance (mutual or otherwise) that went sour?

  10.  Incorporate subjects such as dating violence and student-to-student sexual harassment into college
teacher preparation courses as well as courses required for recertification.

�Sexual harassment meets Zero Tolerance: Life in K-12 schools� will appear in the forthcoming book, Zero Toler-
ance: Resisting the Drive for Punishment: A handbook for parents, students, educators and citizens, edited by
Williams Ayers, Bernadine Dohrn, and Richard Ayers (New Press, 2001).
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COPS In Schools:  Bravery and trust averted school tragedy

An armed junior high student wanted Of-
ficer Webb. �If anyone else walks into the
classroom,� the student said, �I�m go-
ing to shoot.�

Police Officer Michael T. Webb was
called but when he arrived he remained
in the hallway. He crouched just outside
the classroom door, gun held at his side,
hugging the wall, peering into the class-
room, showing only his head as he nego-
tiated for 20 minutes with the student. The
Monday morning incident last fall ended
without injury. On December 18, the U.S.
Department of Justice, Office of Commu-
nity Oriented Policing Services (COPS)
in Washington, DC, honored Officer
Webb for his skill, his persistence, and
his calm under pressure.

Except for the student, Officer Webb,
and a back-up team, the school was
empty. It had been evacuated in accor-
dance with emergency procedures set up
months before in an extensive training
program conducted through a partnership
with the Springfield Township Police
Department and the Mount Healthy
School District in Ohio, just outside Cin-
cinnati. The student, apparently distraught
because his brother had been indicted on
a murder charge, had fired into the ceil-
ing of his math class at Mount Healthy
Junior High School.

Officer Webb is a school resource of-
ficer assigned to the school district as part
of $125,000 grant to the local police de-
partment. Over the last two years, COPS
has awarded more than $350 million for
3,200 school resource officers through-
out the country.

After firing the gun, the student or-
dered his classmates to leave the room.
However, he forced the math teacher to
stay. Another teacher heard the shot and
the commotion and came into the class-
room. The math teacher left. The second
teacher then became the hostage.

Shortly after the exchange of hostages,
School Principal Eugene E. Blalock, Jr.
walked slowly into the classroom. �I
tapped the teacher on the shoulder and
said, �I�ll take it from here.� The teacher
left. �My main concern was for my staff,�
Blalock said during the awards ceremony

at the COPS Office.
He said the school is without metal

detectors, adding however that as a pre-
caution against the hiding of weapons,
school policy precludes the use of book
bags and the wearing of coats in school.
The student, Blalock said, hid a .380 cali-
ber semiautomatic in the waistband of his
pants, covered by his loose shirt.

The incident �would have had a tragic,
tragic, tragic ending without Officer
Webb,� Blalock said. The student told
Blalock that he wanted to speak to Of-
ficer Webb and no one else. Blalock

support them.�
The father of three children, two of

them teenagers, Officer Webb continued
to talk quietly to the student from the hall-
way: �You have made a bad choice to-
day, but it�s no reason for this to end tragi-
cally. ...You and I have talked in the past.
...You say you trust me. You have a choice
now to do the right thing.� He talked for
20 minutes. All that time in a crouched
position? �Yes, I work out. I�m in good
shape. I didn�t tire.�

The student held his gun during the
negotiations, but never threatened Webb

quoted the student: �If anyone else walks
into the classroom, I�m going to shoot.�
When Webb showed up, Blalock left.
Blalock praised the partnership, fostered
by the COPS grant, between the Spring-
field Township Police Department and the
Mount Healthy School District. He said
the school district had practiced dozens
of �what if� situations. He said a crisis
plan outlining evacuation procedures,
bomb threats, hostage procedures �sits on
the corner of each teacher�s desk.�

But on the morning of September 18,
it was the crucial relationship that Officer
Webb had built with students that was
responsible for averting a tragedy. Webb
also built a relationship based on �trust
and respect� with the school staff �who
treat him as a colleague,� Blalock said.
�I call Officer Webb in to mediate many
different situations, freeing me to concen-
trate on other administrative duties.� Be-
cause of Officer Webb�s relationship with
staff and students, �lives were saved.�

[Former] COPS Director Thomas C.
Frazier said at the ceremony that �the
bravery and good judgement� shown by
Blalock and Webb �are a great example
of the value of a strong federal-local part-
nership. They are a testament to the im-
portance of the COPS in Schools pro-
gram, and I�m glad we were able to

with it. Once, when the student saw one
of the backups in the hallway, he swept
the gun toward the door, but briefly and
apparently without intent to fire, Webb
said. Finally, at Webb�s gentle insistence,
the student took the magazine out of the
gun, ejected the one round in the cham-
ber, put the weapon on the desk and
stepped back, turned to face away from
the door, but his hands behind his head,
as instructed by Webb. The student was
arrested and taken to a juvenile justice
center.

Springfield Township Police Chief
David J. Heimpold said that the student�s
�full intention was to shoot a teacher.�
Heimpold noted that the student called
specifically and repeatedly for Officer
Webb. The chief said the COPS grant
�helped save a life, and you can put no
money figure on that.�

Reprinted with permission from Com-
munity Policing Exchange, November/
December 2000, Phase VII, #33, Page
8. The National School Safety Center is
currently involved in the COPS in
Schools initiative, having developed and
now implementing the curriculum for the
3-day team-based training that is re-
quired of  school administrators and their
school resource officers who were de-
ployed under COPS in Schools funding.

�... on the morning of September 18, it was the crucial rela-
tionship that Officer Webb had built with students that was
responsible for averting a tragedy.�
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Parental misconduct in youth sports: lessons taught

Mothers Against Drunk Driving (MADD)
has developed a new elementary school
alcohol use prevention program: Protect-
ing You/ Protecting Me. The innovative
program, based on cutting-edge brain re-
search, is the only school curriculum that
not only educates about the dangers of
underage alcohol consumption, but also
teaches children how to protect them-
selves in tough, real-life situations such
as what to do when faced with riding with
an adult drinking driver.

In an effort to expand the program to
reach children across the nation, on Feb-
ruary 20, 2001, Governor�s spouses and
staff from eight states along with repre-
sentatives from the National Highway
Traffic Safety Administration and the Na-
tional Institute on Alcohol Abuse and Al-
coholism participated in a discussion and
training on the MADD Protecting You/
Protecting Me curriculum and observed
lessons taught by Dallas� Bryan Adams
High School students to Reinhardt El-
ementary School students in the first, sec-
ond, third and fifth grades.

The program starts amidst staggering
recent research indicating that two of ev-
ery three children who die in alcohol-re-
lated car crashes died while riding as pas-
sengers in vehicles driven by intoxicated
adult drivers.

Many times young people don�t know
how to handle tough situations. They are

not only faced with their own decisions
about alcohol but are also faced to make
difficult decisions about their own safety
when riding with intoxicated adults. This
program will help them to be better pre-
pared and will help keep children safe.

According to recent statistics, almost
700,000 Texas school children use alco-
hol. In 1998, the Texas Commission on
Alcohol and Drug Abuse released a sur-
vey showing the average age of first use
of beer was 12.3 and 13.3 for liquor. Re-
search shows that the risk for alcohol and
other drug use skyrockets when children
enter the 6th grade between the ages of
12 and 13. To be effective in preventing
alcohol use by teenagers, MADD�s pur-
pose is to reach out and educate children
in grades one through five.

Protecting You/Protecting Me helps
reach children before they have fully
shaped their attitudes and opinions about
alcohol use by youth and their role in pre-
venting it. The curriculum focuses on the
effects of alcohol on the developing brain
during the first 21 years of life. The les-
sons reinforce the fact that the brains of
children and adolescents are still matur-
ing and respond to alcohol in a dramati-
cally different fashion than adults, put-
ting children at a much higher risk. The
curriculum provides a series of 42 les-
sons, eight lessons for each grade one
through four and 10 lessons for grade five.

The Protecting You/Protecting Me
curriculum is MADD�s latest nationwide
effort to prevent alcohol use by youth. The
Peer Assistance Network of America
(PAN America) is partnering with MADD
to pilot the curriculum in Texas, utilizing
high school students to teach the curricu-
lum to elementary school students. Gen-
eral Motors funded the development of
the program.

Protecting You/Protecting Me has
been tested in Texas, Montana, New
Mexico, Michigan, Connecticut, Califor-
nia and Guam. Results of the test indi-
cated the program increased the students�
knowledge of vehicle-related risks and
the effects alcohol has on the brain. The
tests also revealed that the curriculum
changed the students� attitudes about un-
derage alcohol consumption. The elemen-
tary students indicated that they enjoyed
having the high school students teach the
lessons, and thought the students were
well prepared and presented the informa-
tion effectively.

Nationally headquartered in Irving,
TX, MADD is a nonprofit organization
with approximately 2 million members
and 600 affiliates nationwide. MADD�s
mission is to stop drunk driving, support
the victims of this violent crime and pre-
vent underage drinking. For additional in-
formation about MADD, Protecting You/
Protecting Me, call (214) 744-MADD.

Elementary school curriculum launched to educate students about alcohol issues

By Leonard D. Zaichkowshy, Ph.D. (De-
velopmental Studies and Counseling,
Boston University)  with the assistance
of Ryan Hedstom, Tim Herzog, Lee Igel.
Reprinted with permission of the Na-
tional Youth Sports Safety Foundation,
Inc.  From Sidelines Volume 10, No. 1,
Fall/Winter 2000. This article is first part
of a two-part series. Visit  www.nyssf.org
for more information.

One of the desirable outcomes of par-
ticipation in youth sports is the develop-
ment of sound character. Multiple media
reports suggest parental misconduct at
youth sporting events may allow children

to learn that antisocial behavior is accept-
able.

Consider the following incidents:
� January� Staten Island, NY � Follow-

ing a hockey game for 11- and 12-
year-old boys, a father struck his son�s
coach in the face with two hockey
sticks. The father was indicted for as-
sault and criminal possession of a
weapon.

� April � Naperville, IL � The spring
baseball season of third- and fourth-
grade boys was cancelled due to bad
parental behavior.

� July � Reading, MA � A fight about
rough play broke out between two

hockey parents in which a 40-year-old
father of four was beaten to death.

� September � S. Brunswick, NJ � A
tied soccer game between 8- and 9-
year-old girls ended in a brawl among
the parents after a disagreement over
where a coach was standing.

The obvious questions that arise from
these examples are:
� Will children imitate violent behav-

ior?
� What are the psychological effects on

the children who witness such atroci-
ties?

� How do we get this violence to stop?
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Will children become violent?
One concern with this recent upswing of
parental violence is not only the worry of
what kids are learning from it, but also
the possibility that it is creating a cycle
of violence. Bandura�s classic study in
1961 first demonstrated how young chil-
dren often imitate violent behavior, a con-
cept called modeling. Since that time,
Bandura�s book titled, �Aggression: A
Social Learning Analysis� examines
many of the different aspects of violent
modeled behavior. This research shows
one can extrapolate how children that
witness adults� violent behavior are go-
ing to be affected by that violence. For
the purposes of this article, we will dis-
cuss violence in the sport of hockey as an
example of the subculture of sport in gen-
eral. The sport of hockey is violent in
nature and aggressive behaviors are gen-
erally supported. People like to see fights.
Dads go crazy for it in the stands as they
live vicariously through their children.
Interestingly, utility of violence has been
shown to be more important than morals
and values.

Bandura�s research shows three ma-
jor effects of modeling behavior:
� Observers acquire new patterns of be-
havior through observation. For example,
youth sports participants, after viewing
fighting by spectators, may see violence
as an acceptable way to react to a dis-
agreement between people.
� Modeling strengthens an already
learned behavior. The media has many
examples of violent behavior. Children
are exposed to these images and words
of aggressive acts and if these types of
acts are reinforced in real life, the aggres-
sive behavior has a good chance to be
learned.

These types of behaviors may be in-
hibited if in real life the player does not
see the aggressive behavior rewarded.
The catalyst for determining whether in-
hibitions are strengthened or weakened
is what the consequences for the model
are. If the aggressive parent is praised by
adults and peers for hurting another per-
son and suffers little or no consequence,
then the players and spectators are more
likely to take similar action when experi-
encing feelings of aggression.

� How much attention is paid to the be-
havior is significant. The players may see
fighting as instrumental in solving prob-
lems, releasing feelings of aggression, and
for receiving social praise, but the degree
to which the modeled aggressor is re-
spected is also significant. If the parent
that harmed someone is perceived as
somebody who is �cool� to the young-
sters on the team, the behavior becomes
more influential. If on the other hand, the
aggressor is thought of (by the kids) as
someone �not cool,� they are less likely
to commit such acts of violence them-
selves.

In summary, the observer will often
display a composite of such behaviors. If
someone has similar behaviors modeled
continuously, the modeled behavior has
a greater influence. For example, if a
hockey player has parents, teachers, and
friends who exhibit peaceful ways of
dealing with aggression, the influence
of witnessing some television violence
and a horrific episode between parents
is not as great. It has been determined
that the degree to which the modeled
violence is remembered is of great im-
portance. One of the biggest predictors
of whether a child will become violent
or not is familial modeling and rein-
forcement. Research has shown that
abused children are much more in-
clined to use abusive behavior in the
future than non-abused children are.

Given all of these factors, it becomes
a little clearer under which circumstances
a young athlete is like to imitate the vio-
lent behavior that is being modeled for
him. We do not know exactly what will
trigger acts of violence, but we do know
some of the common ingredients.

Psychological effects
The National Institute of Mental Health
reports that viewing violent or tragic
events could lead to several reactions.
Bad memories or worries about the event
could stay with a child. Other responses
could include fear, anxiety, depression,
or withdrawal. These reactions could oc-
cur directly after an event or surface at a
later time.

Research has substantiated that chil-
dren who witness a violent act, such as

parental aggression in sports, have nega-
tive and possible long-term reactions. A
study investigating the impact of witness-
ing violence found that individuals who
had witnessed physical conflict reported
more negative psychological symptoms
than those who did not. These reactions
included lowered sense of social support,
attachment, and social involvement. Fur-
ther research regarding the impact of vio-
lence has found that both boys and girls
exhibit behavior problems after viewing
a violent act or traumatic event.

Children who have strong reactions to
viewing violence or aggression could de-
velop posttraumatic stress disorder
(PTSD). The National Institute of Men-
tal Health has defined PTSD as exhibit-
ing the following symptoms for longer
than one month:
� Re-experiencing the event through

play or in trauma-specific nightmares
or flashbacks, or distress over events
that resemble or symbolize the trauma.

� Routine avoidance of reminders of the
event or a general lack of responsive-
ness.

� Increased sleep disturbances, irritabil-
ity, poor concentration, startle reac-
tion, and regressive behavior.

Imagine how these reactions could in-
hibit a child. Associating a traumatic
event with sports can greatly affect the
young athlete. Traumatized youth suffer-
ing from PTSD could attempt to avoid
sports or related activities. They may be-
come anxious or nervous around athlet-
ics and not wish to continue their involve-
ment with sports.

Research suggests that a child�s age
could greatly determine his or her reac-
tion to violence witnessed at sporting
events. The Institute of Mental Health re-
ports that young children often react to
violence by exhibiting regressive behav-
ior such as crying, whimpering, clinging,
thumb-sucking, among others. Older chil-
dren, ages 6-11, may display disruptive
behaviors, irritability, outbursts of anger,
or refusal to attend school or sporting ac-
tivities. Adolescents react in these same
ways, but are also likely to resort to sub-
stance abuse, suicidal tendencies, or other
antisocial behaviors.
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Typical day of teen includes intimidation and physical abuse

While the horror of a school shooting
makes national headlines, teens� daily ex-
periences with intimidation and physical
abuse are largely ignored, with schools
and parents offering little support, accord-
ing to a new national survey of 477 teens
and 456 parents of teens. The study was
commissioned by The Empower Pro-
gram, sponsored by Liz Claiborne Inc.,
and conducted by Knowledge Networks.

According to the poll�s findings, in-
timidation and physical abuse are just
typical parts of a school day for many
American teenagers. Of the 14-17 year-
olds surveyed, more than two-thirds re-
port that there is a group of students at
their school that sometimes or frequently
intimidates others, often with no or few
consequences. While many victims re-
spond by isolating themselves, almost a
third of respondents said victims usually
plan ways to get back at the intimidators.

Teens often feel that their schools pro-
vide little in the way of support. Only a
third of students believe the school pe-
nalizes students who engage in intimida-
tion. And less than a third of victims re-
port the behavior to someone at school.
This finding is significant because it re-
flects what teens perceive the climate in
their school to be.

Teens also experience intimidation in
their dating relationships.   Nearly a quar-
ter of the teens surveyed knew at least

one student at their school who had been
physically struck by a person they were
dating. Only 8 percent of the parents sur-
veyed knew of a student that had experi-
enced such abuse.

Most teens are unwilling to turn to the
adults in their lives for help. Seventy-eight
percent said they would turn to a peer if
confronted with a dating partner who was
trying to control, insult, or physically
abuse them. Only half of the teens say
they would turn to their parents. School
staff fared the worst. Only 16 percent
would speak with a teacher and 22 per-
cent with a guidance counselor or school
administrator.

While teens frequently witness violent
behavior, they rarely try to stop it. Only
16 percent of teens said that other stu-
dents intercede when a fellow student is
being intimidated or embarrassed. Simi-
larly, when teens witness a peer being
verbally abused by someone they are dat-
ing, they rarely if ever intervene. The most
common reason sited was that teens sim-
ply don�t know what to do.

The Empower Program works with
young people and educators to overcome
the accepted notion that violence is a rite
of passage. Empower addresses violence
as a spectrum of behavior encompassing
everything from bullying and dating vio-
lence to sexual harassment and gay bash-
ing. Please visit www.empowered.org.

�Express Yourself! A Teenager�s Guide to Fitting In, Getting Involved, Finding
Yourself,� available in both English and Spanish, is a booklet that youth organi-
zations, schools, parents, and others can share with young  people ages 12-15.
A colorful and visually appealing pocket-size pamphlet, �Express Yourself...�
� Describes both the positive and challenging changes teenagers may

experience during adolescence;
� Offers young people ideas about organizations that can offer them support

and opportunities; and
� Provides youth with guidelines for identifying adults and peers who have

their best interests at heart.

�Express Yourself,� was produced by the National Clearinghouse on Fami-
lies & Youth for the  Family and Youth Services Bureau, U.S. Department of
Health and Human Services. Contact NCFY via E-mail (info@ncfy.com) to
request up to 50 copies of the booklet for distribution to young people. Visit
www.ncfy.com/pubs to preview �Express Yourself!�

A new resource for young people


