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Understanding, preventing and responding to bullying

Bullying and you
Memories of school bullying are as dif-
ferent as the people who recall them. You
may remember bullying as something
that always happened to someone else.
Maybe you were the bully, using your size
physical strength, sharp tongue, or rela-
tionships to terrorize others. Or perhaps
you experienced the fear of humiliation
and unfairness of being a target of school
bullying.

Educators and law enforcement offic-
ers assigned to schools have a respon-
sibility and an opportunity to join others
in their school community to prevent or
reduce school bullying and its conse-
quences.

School staff members, school re-
source officers, students and parents who
do not tolerate bullying:
� validate and promote the dignity and

worth of every student.
� model respect and concern for others.
� take a stand against injury and vio-

lence.
� promote a safe and effective school.

Understanding bullying
Over time, most students are involved
with teasing or aggressive behaviors as
either a perpetrator or a target. The preva-
lent and intermittent nature of this fact
feeds the notion for many people that
school bullying is a natural part of grow-
ing up.

It is important to distinguish between
occasional taunts, aggressive behaviors,
and injured feelings that sometimes hap-
pen in the course of a school day and the
pattern of negative and repeated behav-
iors that define the problem we know to-
day as bullying.

What is bullying?
Bullying is any hurtful or aggressive act
toward an individual or group that is in-
tentional and repeated. There is typically
a real or perceived imbalance of physi-
cal power, a social network, or verbal
skills that favor the perpetrator/s.

Dr. Ken Rigby, a researcher in the area
of school bullying, proposes a more spe-
cific definition to leave no doubt about the
kinds of behaviors being addressed when
the term bullying is used:

�Bullying involves: a desire to hurt
+ hurtful action + a power imbal-
ance + (typically) repetition + an
unjust use of power + evident en-
joyment by the aggressor and a
sense of being oppressed on the
part of the victim.�

What do bullies do?
Bullying behaviors fall into two basic cat-
egories, direct or indirect. Direct bullying
behavior is more physical or verbal in
nature than indirect bullying behavior. The
following behaviors fit this category:
� Punching, poking, pinching, shoving,

hitting
� Choking, biting, spitting
� Ganging up or cornering
� Calling names or insults, threatening
� Playing mean or embarrassing tricks

or telling cruel jokes
� Touching, propositioning, or assault-

ing in sexual ways
� Taunting and teasing about race, reli-

gion, disabilities, or social status.

Indirect bullying behavior is more emo-
tional or passive-aggressive in nature
than direct bully behavior. The following
behaviors fit this category:
� Isolating, rejecting, excluding, or

blackmailing
� Ranking or rating
� Giving hateful looks
� Using  indecent gestures
� Passing insulting or humiliating notes
� Writing hateful graffiti
� Spreading hurtful rumors or gossip
� Manipulating peer relationships
� Demanding servitude, money or prop-

erty.

Why do bullies bully?
Students who bully are typically more
aggressive in nature. They tend to be
more impulsive and tolerant of violence.
Their bravado is fueled by physical
strength or a strong social position. Bul-
lies fully recognize and use their physi-
cal, social or emotional power over oth-
ers.

Boys or young men tend to be involved
with bullying more often than girls. They
can either be perpetrators or targets.

Of course, for every rule there is an
exception, and for that reason it�s impor-
tant to remember that bullies come in both
genders and all shapes and sizes. Even
a student who is small in stature can ma-
nipulate others to bully with or for him, if
he has the right skills and social power
or position. There is probably no one fac-
tor alone that determines the behaviors
of a bully. There are, however, a number
of influences that could be a part of the
bigger picture of why some students bully.

Families play a role as they model the
first relationships in a child�s life. A family
that tolerates and uses bullying as a re-
lationship style, teaches a child that bul-
lying is an acceptable way to relate to
others and to get what one wants or
needs.

Media images and messages contrib-
ute to the idea that bullying humor is both
popular and acceptable. �Real TV� and
entertainment programming, shock radio
jocks, and popular movie and video game
characters are often admired for the ways
they embarrass, humiliate, or destroy oth-

Bullying in the Real World

Investigations and accounts of
recent and extreme acts of
school violence have often iden-
tified bullying as part of the sce-
nario.

Bullying and Gender

¨ Both boys and girls bully.
¨ Boys bully and are targets of

bullying more often than
girls

¨ Boys bully in more direct
ways.

¨ Girls tend to bully in indirect
ways.
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ers. Images of violence in the media fre-
quently condone violent and abusive be-
haviors in real-life relationships.

Peer norms are a negative influence
when they promote the idea, actively or
passively, that bullying is �no big deal �
and acceptable to others. Most peers, un-
less they are taught otherwise, will stand
by and, through their silence, conspire
with those who bully.

What about targets of bullying?
The negative emotions associated with
being a target of bullying are:
� Fear
� Anger or frustration
� Helplessness
� Humiliation
� Rejection, isolation or persecution
� Loneliness
� Hopelessness
� Anxiety

The short-responses and long-term ef-
fects of students who are the targets of
school bullying are well documented.
Some of the immediate responses might
be:
� Failing school work
� Becoming ill
� Displaying unexpected mood swings

or withdrawal
� Having trouble concentrating or los-

ing interest in school
� Arguing or fighting
� Changing friends or social groups
� Reporting harassment
� Displaying suspicious bruises or

scratches
� Frequently losing money or property
� Avoiding lunch time, recess, social

activities or specific students or groups

Over time, the effects of bullying might
result in:
� Diminished interest in school
� Depression
� Truancy or dropping out
� Discipline problems

� Withdrawal
� Lowered self-esteem or loss of pride
� Personal blame
� Bullying others
� Plans for retaliation or acts of revenge
� Violence against others
� Running away
� Attempted or successful suicide

What happens to students who bully?
As time passes, a bully can progress to-
ward a number of ends:
� A bully might be identified by a caring

adult and mentored in the attitudes
and relationship skills that curb or re-
place bullying behaviors.

� A bully�s behaviors may be short-cir-
cuited by a school-based bullying pre-
vention program, peer norms that do
not tolerate bullying and a system of
social support.

� The lack of school programs or sup-
port systems to help a bully could re-
sult in a lifetime of bullying behaviors
or even criminal activity.

� For the bully who is motivated by se-
vere mental health problems, the fail-
ure to be identified, diagnosed and
treated could mean serious trouble
and consequences for the entire
school community.

How can school bullying be prevented
or diminished?
Most experts agree that the following list
of elements is part of any successful pro-
gram that prevents or responds to school
bullying:
� A school community committed to pro-

moting a safe and welcoming school
for all students

� Partnerships with key stakeholders.
� District policies that define and pro-

mote bully-free schools
� School site safety assessment
� School and classroom rules against

bullying
� Teacher and staff training
� Awareness building activities for stu-

dents and families
� A classroom anti-bullying curriculum

(prevention, intervention and advo-
cacy)

� Support programs for both students
who are targets of bullying and bullies

� Mental health services and resources
� Law enforcement services and re-

sources.

Can talking about bullying help?
Conversations about bullying can help
when they are used to:
� assess the problem of bullying at a

school site
� build awareness about bullying and its

consequences
� promote a school community�s value

for a bully-free school
� teach students, staff and parents about

bullying and its consequences
� build student norms that value a bully-

free school
� solve problems that are a part of bul-

lying
� communicate rules against bullying
� communicate and enforce laws that

relate to bullying
� intervene on acts of bullying
� support students who are targets of

bullying
� intervene on the bullying behaviors of

perpetrators, as well as identify, refer,
diagnose and prescribe treatment in
severe cases

� model respectful and tolerant attitudes
and words

� build partnership to prevent and re-
spond to bullying.

Bullying and the Law
Acts of bullying break the law
when they become:
¨ Extortion
¨ Theft
¨ Assault
¨ Battery
¨Weapons possession
¨ Murder
¨ Arson
¨ Hate crimes
¨ Hazing
¨ Sexual abuse
¨ Sexual harassment
¨ Rape
¨ A violation of civil rights

Bullying Quick Facts
¨ The majority of bullying happens at school.
¨ One out of every seven students is either a perpetrator or a

target of bullying.
¨ About 10 percent to 15 percent of all children report being bul-

lied.
¨ One in 10 students is bullied on a regular basis.
¨ Many schools underestimate the prevalence and conse-

quences of bullying.
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Classroom Chalk Talk: Talking About Bullying (Grades 4-6)

Using the following �Chalk Talk� lesson,
a teacher or a school resource officer
can open, lead and guide viable discus-
sions that will promote a bully-free school
for all students.

Time: 45-50 Minutes

Materials:
� Student Activity Sheet (See page 4.)
� Chalk and chalkboard

Purpose of the Chalk Talk:
To provide students with the opportunity to:
� define and build an understanding of

bullying and its consequences
� build empathy for their classmates

who are bullied
� explore peer norms regarding bully-

ing behaviors
� deliver a no-bullying message
� promote reporting of bullying
� identify sources of support and help
� identify the rewards of having a bully-

free school
� help students to advocated for a bully-

free school

Step 1
Students build knowledge and
understanding about bullying
and its consequences.

Ask: What is teasing? (Write the
word �teasing� on the board.)
Summarize:

� Teasing makes fun of a person or
something about them. It can hurt a
person�s feelings. Kids who tease
might say they didn�t mean it or they
were just playing or kidding around.
Some kids will that teasing is no big
deal. Most kids are sorry for the kind
of teasing that hurts someone�s feel-
ings.

� Teasing, when it doesn�t hurt feelings,
can be a way of showing friendship
or that you like someone and want to
get their attention.

Ask: What is bullying? (Write the
word �bullying on the board.)
Summarize:

� Sometimes ideas about teasing and
bullying get mixed up.

� Bullying is different and more serious
than teasing. When a person teases
someone, they mean to hurt that per-
son. They also bully them over and
over. They know they are stronger

than the other person. They may be
bigger, older or have friends who will
bully with them. They might have a
place or time they bully because they
know that no one will be around who
will stop them.

Ask: What do bullies do to others?
Summarize:

� Bullies can use their bodies to hit,
shove, pinch, kick, trip, pull hair, or
corner a person. They can use their
words to threaten a person, to say
mean or cruel things, use put-downs,
start rumors or spread gossip. They
can even use mean looks or silence
to make a person feel unwelcome or
left out.

Ask: How might a person who is
being bullied feel? (List feelings on
board)
Summarize:

� They might feel hurt, sad, embar-
rassed, afraid.

� They might feel alone or like no once
cares about what is happening to
them.

� The might feel like they are unsafe or
don�t belong at school.

Ask: Why do you think people bully
others?
Summarize:

� Bullies do what they do for different
reasons. They may not like someone
who is different. They might like us-
ing or showing off their power. They
may have been bullied or are being
forced to bully by others. They may
not know bullying is wrong.

Step 2
Students explore peer norms re-
garding bullying.

Ask: What do you think about bul-
lying?
Summarize:

� The majority of kids believe that bul-
lying is unfair and disrespectful.

� Some kids will say  that a person who
is bullied deserves what they get. If
this is how they think, they are only
making excuses for something that is
wrong to do to others.

� Some kids may deny bullying is a
problem.

� Often kids may not say anything be-
cause they are being bullied or are

bullying others.

Step 3
Students receive the message:
�Bullying is wrong and not al-
lowed at this school.�

State:
� Every student has the right to be safe

and feel welcomed at this school. Bul-
lying is disrespectful and wrong. �Bul-
lying is wrong and not allowed at
this school.� (Write this message on
the board.)

� When bullying becomes stealing, ra-
cial slurs, attacks or threats that in-
volve weapons or other serious acts,
it breaks the law.

� At this school, kids who bully will be
told to stop and they can be disci-
plined. In very serious cases, they can
be suspended or expelled, placed on
probation, placed in juvenile deten-
tion or be made to pay serious fines.

� �Bullying is wrong and not allowed
at this school.�

Step 4
Students learn to act to prevent
or report bullying.

Ask: What are somethings you can
do to avoid or stop bullying at this
school?
Summarize:

� Think ahead and steer clear.  Avoid
situations where you might be bullied.

� Choose not to bully others. Let oth-
ers know you think bullying is wrong.

� Ask for help. Report bullying when it
happens to you or others.

State:
� Asking for help with a bullying prob-

lem is sometimes a hard thing to do.
You may feel embarrassed, or maybe
someone has threatened you not to
tell. Asking for help is the safe and
smart thing to do. Until bullying is re-
ported, nothing can be done about it.

Step 5
Students identify sources of
support and help for bullying
problems.

Ask: Where can you go for help
with a bullying problem? (List stu-
dent ideas on the board.)
Summarize:
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tell others about it. This is called �ad-
vocating.� Share that they are going
to have the chance to advocate for a
bully-free school.

� Give each student a copy of the Bully-
Free School activity sheet. Use the
directions to help them complete the
sheet.

� Help the class choose a place to post
their sheets for other students to read.

Step 8
Summarize the Chalk Talk

� Using the notes on the chalk board,
review key points of discussion.

� A friend
� Your parents
� A teacher or other caring adult at this

school.

State:
� You can come to me. I will help you

to be safe and respected at this
school.

Step 6
Students identify the rewards of
having a bully-free school.

Ask: What would be the rewards of
having a bully-free school? (List

student ideas on the board.)
Summarize:

� Kids would feel safe.
� Kids would feel like they belonged.
� Kids would feel comfortable enough

to learn and try new things.
� Kids would learn how to treat others

now and in the future.

Step 7
Students advocate for a bully-
free school.

Create and Share:
� Explain that when a person believes

in something, it�s natural to want to

Student Activity Sheet:   A Bully-Free School

________________________________ wants a bully-free school.

I think bullying is wrong for these 3 reasons.
1. ____________________________________________________________________________________
2. ____________________________________________________________________________________
3. ____________________________________________________________________________________

When a person is bullied, it can make them feel:
____________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________

When a school is bully-free, it is a place where kids
____________________________________________________________________________________________
_____________________________________________________________________________________________
___________________________________________________________________________________________

Three things you can do with me to help me make this school bully-free.
1. ____________________________________________________________________________
2._____________________________________________________________________________
3. ____________________________________________________________________________

(your name)

The answer is  yes. Talking about key
safety issues and challenges can em-
phasize their importance and build
awareness. It can also influence the
resolution of safety problems. Commu-
nication among children, youth and
adults can help build understanding, rap-
port, and ultimately partnerships that can
help make a school safe, welcoming and
effective for all students.

Statistics show that children and youth

who communicate with parents, teach-
ers and caring adults are less likely to
become victims of school violence. The
same statistics show that those who are
victims say they feel isolated from re-
sponsible adults.

While young people are likely to share
what it is like to not be talked to, listened
to or understood, these are not problems
that are uniquely theirs. Our own personal
sense of community and connection is

Can �talking� promote safe and effective schools?

challenged when we lose touch with oth-
ers, their knowledge, their perspectives
and their basic wants and needs.

Chalk talks (conversations or informal
presentations about key social issues)
respond to the need for dynamic dia-
logue about school safety issues. For
school resource officer, chalk talks can
be used in the classroom setting with stu-
dents or as presentations for staff train-
ing and parent outreach.
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Chalk Talk for School Staff or Parents: Talking About Bullying

Using the following �Chalk Talk� lesson,
an educator or school resource officer
can open, lead and guide viable discus-
sions with parents or the school staff that
will promote a bully-free school for all stu-
dents. This presentation is an outreach
piece, a companion  to the Chalk Talk for
Students presented on pages 3 and 4.
The message that �Bullying is wrong
and not allowed at this school� will be
stronger if the entire school community
is educated and committed to providing
a safe school.

Time: 45-50 Minutes

Materials:
Bully Fact Sheets for School Staff or Par-
ents
Chalk, chalkboard

Purposes of the Chalk Talk
To provide a school staff or parent com-
munity the opportunity and support to:
� personalize the topic and feelings as-

sociated with bullying
� define and build an understanding of

bullying and its consequences
� deliver a no-bullying message
� build empathy for a student who is

bullied
� identify reasons why a student or child

bullies
� identify current and future practices to

prevent and respond to bullying
� identify the rewards of having a bully-

free school

Step 1
The audience personalizes the
topic and feelings of being bul-
lied.

Ask: Can you remember a time
when you were bullied or a time
when someone hurt your feelings,
embarrassed or humiliated you, or
perhaps threatened and scared you?

Summarize:
� The feelings you remembered are the

same kinds of feelings that kids have
today when they are bullied.

� The feelings become stronger when
a child is hurt in physical ways.

� The feelings become overwhelming
when a child is threatened not to tell.

� The feelings become more serious
when a child feels like no one cares
about what is happening or that they

don�t belong at a school.

Step 2
The audience builds their knowl-
edge and understanding about
bullying and its causes and con-
sequences.

Ask: What is bullying? (Write the
word �bullying� and the formula on
the board as you present the points
that follow.)

Summarize:
� Sometimes ideas about teasing and

bullying get mixed up.
� Bullying is different and more serious

than teasing. When a person bullies
someone they:
� Intend to hurt the person.
� Know they are stronger than the

person they want to hurt. They
might be bigger, older or have
friends who will bully with them

� Take action.
� Typically hurt a person over and

over again.
� Sometimes do it in places or in

ways they won�t get caught.

Intent to hurt + Power to hurt + Hurtful
action + Repetition (most of the time)
+ Secrecy (most of the time)

State:
� Feeling scared, humiliated, or unsafe

at school is not right, fair, or healthy
for any child.

� One of the most important things
teachers, a school staff or parents can
do is to think seriously about bullying.
If we think that bullying is harmless fun
or is �just a part of growing up,� we
need to change our ideas about bully-
ing into thoughts that make it un-
healthy, unsafe and unacceptable at
this school or anywhere.

Ask: What do bullies do to others?
(Write responses on the board.)

Summarize:
� Bullies can bully in directly and indi-

rectly.
� Bullies can use their bodies to hit,

shove, pinch, kick, trip, pull hair or cor-
ner a person. They can use words to
threaten a person, to say mean or
cruel things, use put-downs, start ru-
mors or spread gossip. They can even

use mean looks or silence to make a
person feel unwelcome or left out.

Ask: How might a child who is be-
ing bullied feel? (List feelings on
board)

Summarize:
� They might feel hurt, sad, embar-

rassed, afraid.
� They might feel alone or like no once

cares about what is happening to
them.

� They might feel like they are unsafe
or don�t belong at school.

* You can add: depressed, anxious,
restless, unsure, confused, distracted,
ashamed, upset, furious, miserable

Ask: Why do you think people bully
others?

Summarize:
� Bullies do what they do for different

reasons. They may not like someone
who is different, They might like using
or showing off their power. They may
have been bullied or are being forced
to bully by others. They may not know
bullying is wrong.

Addit ional  summary points for
school staff regarding why people
bully
� No school or classroom rules exist

that specifically ban bullying.
� Rules banning bullying may not be

clearly communicated to staff, stu-
dents, or parents.

� Existing rules are not consistently en-
forced.

� Students have not been educated
about the topic of bullying.

� Not all staff members intervene on or
report bullying behaviors.

� Students may be exhibiting bullying
behaviors as part of a more serious
problem.

Additional summary points for par-
ents regarding why people bully
� A child may not be aware that bullying

is wrong or unacceptable.
� A child may need help coping with an

academic or social problem.
� A child may be the target of bullying

and is bullying back.
� A child may need help understanding

and respecting others who are differ-
ent.
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(Write responses on the board.)

Summarize:
� Students that are safe, accepted and

respected.
� Students are able to concentrate and

do their best.
� A school that has a reputation for be-

ing safe and effective.
� Students who need special help are

identified and served.

Step 4
Close the presentation and dis-
tribute the Bullying Fact Sheet.

Summarize:
Using the notes on the chalkboard,
review key points of the discussion.

State:
One of the most powerful ways we
can deliver the message that bully-
ing is wrong and unacceptable is by
modeling respectful behaviors every-
day in our own relationships with our
children or students and other adults.

Share:
� Chalk Talk Presentations about bul-

lying are available and will be pro-
vided to students, parents and school
staff.

� Distribute a Bullying Fact Sheet for
School Staff or Parents that you can
develop based on the information
contained in this Chalk Talk.

Ask: What are some of the conse-
quences of bullying when it hap-
pens in a school?

Summarize:
� Students are not comfortable to learn

and do their best.
� Students may feel unsafe and begin

to avoid school.
� Parents want solutions.
� A school may gain a reputation for its

bullying problems.
� A bullying problem may escalate into

very serious consequences.

State:
It�s important to know that bullying
breaks the law when it becomes: ex-
tortion, theft, verbal assault, battery,
weapons, possession, murder, arson,
hate acts or crimes, hazing, sexual
abuse or harassment, rape or a viola-
tion of civil rights.

Step 3
The audience identifies existing
and future practices that will
help prevent and respond to bul-
lying.

Ask:  What things are you doing
now that help prevent and respond
to bullying? (List responses on the
board.)

Ask: What are some things you
would like to start doing to prevent

or respond to bullying? (List re-
sponses on the board.)

Summary points for school staff
You may already be doing or want to do
the following:
� Communicating and consistently en-

forcing rules regarding bullying.
� Presenting programs and activities

that teach students about bullying.
� Providing bullying education programs

for parents.
� Providing support programs for stu-

dents who are targets of bullying.
� Providing intervention programs for

students who bully.
� Having a system of identification and

referral for serious cases.
� Promoting awareness and under-

standing that every staff member on a
site can intervene and report bullying.

Summary points for parents
You may already be doing or want to do
the following:
� Teaching your child about bullying and

its consequences.
� Thinking about the relationships styles

in your family.
� Keeping open communications with

your child about their school day and
experiences.

� Communicating with the schools re-
garding bullying problems.

Ask: What are  the rewards of hav-
ing a school that is bully-free?

Due to the nature of their standing
within the school and the local com-
munity, school resource officers have
a variety of roles, actions and voices
that can be used to promote a bully-
free and safe school for all students.
Examples of such actions include:

The SRO as an Educator
n Use teachable moments to de-

liver no-bullying messages.
n Offer and accept classroom invi-

tations to teach and talk about
bullying to students, staff and
parents.

n Promote the message that: �Bul-
lying is disrespectful, unsafe
and not allowed at this
school.�

What can an SRO Do to Promote a Bully-Free School?

The SRO as a Role Model
n Model the attitudes, words and

actions of a respectful and toler-
ant person.

n Promote the message that: �I be-
lieve that every student has the
right to be safe and welcome
at school.�

The SRO as a Youth Advocate
n Become a vigilant observer of the

relationships between students
and between students and staff.

n Work to build an awareness of
bullying and its consequences.

n Promote the message that: �If
you come to me, I will help you
be safe and respected at this
school.�

The SRO as an Enforcer of School
Rules and Law
n Be aware of the education codes

and district policies that govern
your school and address bully-
ing.

n Protect the rights of all students.
n Enforce the law when bullying

becomes a criminal activity.

The SRO as a Community Liaison
n Offer and apply your law en-

forcement training and experi-
ence to help create a bully-free
school.

n Promote the message that: �I
will work to help keep your
children safe and your
schools bully-free.�
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Police officers and their jobs are more ac-
curately portrayed in children�s literature
than by popular television shows, says a
Ball State University study.

A review of 19 books published in the
1990s, which had police officers as a cen-
tral theme or as main characters, found
the majority portrayed officers or their
jobs in a positive and accurate manner,
said James Hendricks, a criminal justice
professor.

�Reading stories that accurately por-
tray the roles and responsibilities of po-
lice officers can influence children to
view policing in a positive manner,� he
said. �The books that were read and ana-
lyzed attempted not only to portray po-
lice officers in a positive manner, but to
also accurately educate children about
police and the roles and responsibilities
of police officers.�

In the review, nine books focused on
law enforcement while eight books por-
trayed the duties of police officers. Two
books focused on the public safety aspect
of policing.

The books were also examined for
story lines with eight books weaving in-
formation about policing and officers
through plots including children visiting
a police station, a stolen bike, a police
lecture, a bank robbery/bombing and in-
vestigation of a murder using bones. Eight
books avoided a story line, simply ex-
plaining a police officer�s duties and how
the officer spends the day. The remain-
ing three books were based on canine
units.

�Officers were portrayed as hard-
working dedicated officers whose job is
to protect and serve,� Hendricks said.
�All seemed to portray police roles and
responsibilities accurately, although some
were limited in their coverage of the vari-
ous aspects of police work.�

Children are better able to understand
the role of police officers from books as
opposed to fictional television shows and
movies. On the big and small screens,
police officers are often inaccurately por-
trayed as crime fighters and not as prob-
lem solvers.

Children�s literature more accurate when it comes to police

�These shows would not be on the air-
ways very long if 15 to 20 minutes of each
half-hour show were dedicated to a real-
istic portrayal of what police actually do,�
Hendricks said. �Yet, the crime fighter im-
age exists even though it is harmful to the
public, police departments and individual
officers.�

This image does not accurately depict
the daily roles and responsibilities of of-
ficers, leaving young children with con-
flicting information, he said.

Correcting the image of what police
officers do on a daily basis is one of the
goals of community policing programs
because research has shown minority
populations and people with low socio-
economic status have more negative atti-
tudes toward police, Hendricks said.

Through community policing pro-
grams, officers regularly meet with
youngsters on a one-on-one basis to read
books and share information.

�Young children are impressionable
and if a child learns something, it will stay
with him or her forever,� Hendricks said.

A majority of U.S. teens say they used
violence in the past year, and one in five
high school-age boys took a weapon to
school, according to a new survey con-
ducted by the California-based Institute
of Ethics.

Today�s teens, especially boys, have a
high propensity to use violence when they
are angry, they have easy access to guns,
drugs and alcohol, and a disturbing num-
ber take weapons to school,�� said Insti-
tute of Ethics President Michael Joseph-
son, who also heads the institute�s
�Character Counts� initiative dedicated
to teaching character-building skills to
young people.

According to the findings of the sur-
vey:
� More than one in three students (39

percent of middle schoolers and 36
percent of high schoolers) say they
don�t feel safe at school.

� 43 percent of high school and 37 per-

cent of middle school boys believe it
is OK to hit or threaten a person who
makes them angry. Nearly one in five
(19 percent) of the girls agree.

� An even higher percentage actually re-
sorts to violence: 75 percent of all boys
and over 60 percent of girls surveyed
said they hit someone in the past 12
months because they were angry.

� More than one in five (21 percent) high
school boys and 15 percent of middle
school males took a weapon to school
at least once in the past year.

� 60 percent of high school and 31 per-
cent middle school boys said they
could get a gun if they wanted to.

� 69 percent of high school and 27 per-
cent of middle school boys said they
could get drugs if they wanted to.

� 19 percent of high school and 9 per-
cent of middle school boys admit they
were drunk at school at least once in
the past year.

The data are based on written surveys
that were administered nationally by ran-
domly selected schools throughout the
nation in 2000. The survey included re-
sponses from 15,877 middle and high
school students. Results from the eight-
year-old biennial survey did not change
significantly from one taken in 1998.

Josephson concludes: �Kids are as
much the victims as the perpetrators of
the societal trends and pressures demon-
strated in the survey. Metal detectors and
gun regulation can�t solve this problem
alone. We have to work on the character
of youngsters, changing their attitudes
about violence and fortifying their abil-
ity to deal with anger and feelings of alien-
ation.�

For more information about the �Jo-
sephson Institute of Ethics Report Card
on the Ethics of American Youth 2000
Report #1: Violence, Guns and Alcohol,�
visit www.charactercounts.org.

Survey reveals students� unhealthy attitudes about violence
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Although extreme acts of violence, such
as school shootings seem to be common
in schools recently, it is actually less ex-
treme acts such as verbal threats, name
calling and insults that can be heard more
often in the hallways of many of our
nation�s schools. Research has shown
many of the warning signs of violence,
but with that comes the next step�what
to do about it.

In a study published in the April issue
of Children and Schools, a journal from
the National Association of Social Work-
ers (NASW), Debra Woody, LMSW-
ACP, Ph.D. and assistant professor at
University of Texas at Arlington, explains
that conflict resolution curbs these less
extreme acts of violence. Training about
conflict resolution curbs these less ex-
treme acts of violence. Training about
conflict resolution increased students
knowledge of nonviolent means to re-
solve conflict; facilitated a more positive
attitude about nonviolent conflict resolu-
tion methods; and reduced the frequency
of violent confrontations in the school.

Woody says that while there are other
models of conflict resolution being
taught, what made this model successful
was that it included everyone. Every stu-
dent, every teacher, every administrator
and every secretary received the training
and were required to use the skills.

This model included school-wide par-
ticipation and the program was conducted
throughout the entire school year. With
ongoing training, it increased the likeli-
hood that students actually internalized
the skills, and therefore maximized the
long-term effects of managing anger and
resolving conflict.

The conflict resolution program was
broken up into three phases. The first en-

Conflict resolution training found to curb school violence

compassed four-hour training sessions
with no more than 20 students at a time.
They were taught skills in communica-
tion enhancement and conflict resolutions
through negotiation. Acceptance of and
appreciation for diversity were stressed
at these training sessions.

The second phase included training
both faculty and staff. They received the
same conflict resolution training as stu-
dents but were also taught how to utilize
this training on a daily basis.

Phase three consisted of daily follow-
up training.  In home-room classes, teach-
ers reviewed and facilitated discussions
about a particular concept presented in
the training and each day, students re-
ceived a daily �booster.� All new students,
faculty and staff received mandatory
training as well.

At the end of the school year, students
were tested on resolution skills and the
ability to apply these skills. Results in-
cluded:  a more cooperative atmosphere
throughout the school year; no physically
violent altercations; students seemed less
aggressive and were more assertive in re-
solving conflict through nonviolent means.

Woody stresses that conflict is ines-
capable and conflict resolution programs
are essential in today�s environment. She
adds that resolving conflict is the respon-
sibility of all the members of the school
community. The next phases will be to
add parents into the loop.

For more information on conflict reso-
lution in schools, Debra Woody can be
reached at debwoody@uta.edu. For a
copy of the complete article, �A compre-
hensive school-based conflict resolution
model,� Children and Schools, Vol. 24,
No. 2 , please contact NASW Public Af-
fairs at 202/336-8228


