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A Metropolitan Life Survey found that
2 out of 10 students feel safer in their
neighborhoods without adult
supervision than in their school
buildings. Studies by Hazler, Hoover
and Oliver affirm that 20 percent of the
student population are frightened much
of the school day. Reason: peer
bullying!

In 1999, two Columbine High School
students in Colorado, allegedly
retaliating for peer bullying, went on a
killing spree that left 13 dead and 23
severely wounded. News stories
heighten the fears of school-aged
children about attending school. They
also force educators to acknowledge
the correlation between such school
violence and bullying.

At a forum, sponsored by the
National Press Club of Washington,
January 16, 2002, five experts — an
educator-writer, a clinical psychologist,
a former senator, a state attorney
general, and a Montessori teacher
trainer — offered their views on school
violence and bullying. Although each
approached the subject from different
perspectives, four out of five agreed
that environmental conditions
contribute to a child’s antisocial
behavior. All five agreed that
intervention should begin at the first
sign of an antisocial pattern. And one
believed behavior patterns are
outgrowths of character formation.

Forum Committee Moderator Joe
David, former public school teacher and
author of The Fire Within and Teacher
of the Year, kicked off the discussion by
stating, “Two factors contribute to
school violence and bullying: a
permissive classroom environment
without firm limits, and an absence of
educationally sound programs to
stimulate the intellectual growth of the
child.”

Delaware’s approach
While some states talk about the
lawless permissiveness in the schools,
Delaware is doing something about it,
and it’s working. Representing
Delaware was Attorney General Jane
Brady, the state’s leading advocate for
victims rights. Since 1999, her office has
had measurable success with her
program for bully-proofing the schools.

Among the techniques Delaware
uses:
•  Leadership: “We provide a

consistent road map to teachers,
administrators, and students about
what conduct is expected.”

• Information: “We provide students,
teachers, and parents with sufficient
information on how to recognize and
respond to situations occurring in
and outside their schools.”

• Education: “We train teachers about
what behavior is acceptable and
what isn’t; we encourage children to
view their behavior from the victim’s
viewpoint in order to get them to
understand the situation.”

• Tell-an-adult: “We encourage
children to express their fears and
concerns to adults, and when a
student learns that a classmate has
done something wrong, we stress to
them that telling an adult is
responsible behavior, not
peer disloyalty.”

• Cooperation: “We work together
(PTA, law enforcement, parents, the
attorney general’s office, and the
state department of education) to
intervene when a situation requires
it.”

Other techniques: Delaware trains
teachers to address the causes of
bullying from both sides; it provides an
ombudsman for parents, teachers, and
students for reviewing unresolved

school problems; and it involves
students in creating an environment
that will make them feel safe.

For difficult children, Delaware uses
Dr. Stanton Samenow’s approach of
“adjusting the child’s thinking and
attitude by encouraging him to make an
analysis of what he might think and feel
in hypothetical situations.”

Brady observed that problem
children aren’t doing things with their
lives; consequently, they don’t value
themselves. “I don’t know any happy
person committing violent crimes.” She
recommends giving such children
something positive to do, like volunteer
work. “It’s hard to feel bad about
yourself when you are making someone
else feel good.”

Early intervention
Clinical Psychologist Dr. Stanton
Samenow, author of Before It’s Too
Late, has worked in prisons, clinics, and
halfway houses for 30 years. He is
convinced that “patterns of antisocial
behavior usually are outgrowths of
character formation, not products of a
specific situation.”

David, who taught for 10 years in the
public schools, disagreed. “You can’t
convince me or other teachers that the
environment — and that includes the
schools — doesn’t play an important
role in shaping a child. If it were true
that outside influences didn’t strongly
affect behavior, rehabilitating children
would be impossible.”

Samenow conceded that the
environment can grease the wheels for
antisocial behavior, but he stressed that
certain thinking patterns identify the
antisocial child. Such children see the
world as a chess game to be controlled
for control’s sake. They seek out
forbidden excitement. They have an
uncompromising attitude: Their way or

Keeping Schools Safe: Insights from Experts



School Safety Update
The Newsletter of the National School Safety Center                                  February 2002
2

no one’s. They lie, and their lies
intensify over time. They aren’t
interdependent. And they have no
concept of injury to others.

Samenow believes corrective
measures must begin as early as
possible: “It is important that adults are
firm, consistent disciplinarians who
work with and hold problem children
accountable for their behavior when
they show early antisocial patterns.”

Teachers shouldn’t be saddled with
this responsibility. He went on to say,
teachers who recognize the patterns
should refer the child to people who are
trained “to work with children with
thinking patterns that get them into
trouble.”

Focusing on cognitive development
Retiring from politics in 1994, Former
Secretary of Labor and Senator Bill
Brock now heads Bridges Learning
Center, a company he founded to
develop cognitive and perceptual
abilities in children. The programs,
which Bridges uses to achieve this end,
have reduced behavioral problems,
referrals to special education, and
increased academic achievement with
its diagnostic and developmental tools
to address learning difficulties.

Because Bridges’ purpose has been
academic gain, “We didn’t expect to
benefit also with such extraordinary
change in behavior patterns,” he said.
“We attribute this change to students
becoming more competent at keeping
up; as a result, more excited about
learning, and like other kids, less fearful,
frightened, and aggressive, because
they were taught to reason, to draw
conclusions, and to measure risks.”

Although academic programs can
improve cognitive development, Brock
went onto say that more has to be
done. Pre- and postnatal nutrition, child
abuse, poverty, and a number of other
circumstances, he noted, also
contribute to inadequate cognitive
development. “Unless such matters are
addressed quickly,” he said, “children
will come to school with a lot of
damage.”

Brock believes the schools must

reach out to the child as soon as
possible. If a child is struggling, a
teacher should use testing to find out
why  — not to rank or classify or
segregate, but to diagnose different
intellectual and perceptual competen-
cies — so that they can provide
appropriate developmental exercises to
improve the child’s weaknesses.

”You will get rid of a lot of anger,
frustration, hurt, and fear this way,” he
said. “No child comes to kindergarten
with the sole purpose of driving a
teacher crazy. He comes there wanting
to be a part of something. There is
excitement. But instead of treating him
like an individual, educators expect
children to learn the same thing, at the
same pace, at the same time, and when
they don’t, they are classified as
dumb.”

He finds it strange that educators
agree children need cognitive and
perceptual development, yet place them
in large classes with all young teachers
who have no experience in discipline or
class management.

Fulfilling the child’s needs
Former school principal Greg
MacDonald,  now a Montessori
Elementary Teacher Trainer with  the
Association Montessori Internationale,
took up the theme: “License is what we
shouldn’t give children; total freedom
we can give them within guidelines that
allow them freedom to follow their own
paths.”

Montessori teachers believe problem
behavior begins when children aren’t
getting what they need. Sometimes they
give clue to this with a demand,
sometimes with a you’re-not-giving-me-
something-I-need look. What
Montessori offers children is what they

need when they need it.
In a Montessori classroom, no

differentiation is made between work
and play. For Montessori when children
play, they are really at work developing
themselves as human beings. They may
be doing this by developing their motor
skills, or their view of the world. What-
ever it is, it is all called work and
children are free to select the work that
most fascinates them — and pursue it
for as long as they like. As they focus
and concentrate on it, their negative
behavior slowly disappears, and their
work becomes a healing process for
them.

Many of the intervention techniques
that have been recommended by the
other panelists are common practices in
a Montessori classroom. Montessori
teachers work with parents of children
encouraging them to come to school
and listen to what they have to say.
There is a conscious attempt to provide
kids with proper ways to interact with
each other, to share, and to communi-
cate. “As a result, you end up with a
cooperative community,” MacDonald
said. “The experienced student is free
to help the less experienced, which they
naturally do—when their needs are
met.”

MacDonald believes educators must
ask themselves, are these children
learning bullying from their environ-
ment? Young children tend to absorb
what they see. “The answer to bullying
isn’t just intervention. Society must
step back and observe itself as a whole
and address the situation as a group
from an adult perspective.”

Submitted by Joe David, author
and member of the Forum Committee,
the Washington National Press Club of
Washington.

School Safety Leadership Training
 May 15-16, 2002 — Westlake Village, CA
Call 805/373-9977 or visit www.nssc1.org
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Terrorism: How should our schools prepare?

Throughout the Middle East and in
other parts of the world, schools have
been the focus of terrorist activity in
the past. Although we are not currently
aware of specific threats against
schools in the United States, intuitively,
we believe that circumstances warrant
that school administrators and their
security personnel adopt a heightened
state of awareness. Purely from a
terrorist’s perspective, there would be
no more effective way to crush the
heart of America than to target our
children where they should be the
safest.

Without doubt, school administra-
tors and security officials are examining
their emergency preparedness and
response plans for holes.  Minimally,
written plans should be reviewed for
adequacy and revised where necessary.
All persons who play a key role in the
plan should be periodically trained and
updated regarding the nature of their
roles and the expectations and tasks
assigned to their specific roles. These
actions will help schools be well
prepared to react and respond to an
actual crisis or a crisis that is
impending.

What, however, can school officials
do to be proactive? What can be done
to detect signs of trouble early on or to
potentially avert a crisis?

 Following are some precautions that
school officials should consider.

Review employment screening policies
and procedures.
• Make sure that your screening

process includes educational staff,
volunteers, cafeteria workers,
maintenance workers, mechanics,
bus drivers, and security.

• Your screening procedures should
allow for actual courthouse searches
rather than criminal database
searches. (With the exception of
sexual crime databases, criminal
databases are generally not current.)
Direct your background screening
agency to conduct searches on

applicants using their Social Security
numbers to help determine where
criminal court searches need to be
conducted.

• Your school district should screen
contract workers who visit your
schools regularly.

• Make sure that outside contractors
screen their employees using
industry standard procedures.
Contract agencies should be
forthcoming in telling you what
procedures they use to screen their
employees.

• In addition to I-9 verification, check
the Social Security number and date
of birth of all newly hired employees
through the Social Security
Administration. This is a free service
available to employers on a post-hire
basis and will help identify
employees who have falsified
documentation.

Review the security of school buses,
bus yards, and garages.
• Are fenced areas gated, locked, and

well illuminated at night?
• Are vehicle garages alarmed, and are

alarm systems working? Test signals
to central stations and to he police
department.

 • Make sure that drivers routinely
conduct a visual inspection of their
vehicles. This inspection of the
interior and undercarriage should be
done before placing the vehicle into
service each day and again each time
the vehicle has been left idle and
unattended.  Drivers should be
trained to know what to look for and
what action to take if something
suspicious is found. Your local
police can assist with this training.

• Make certain that bus drivers are
equipped with two-way radios or cell
phones.

• Train school bus drivers to be aware
of and to report suspicious vehicles
that appear to be following their
busses during their routes.

• Maintain a student roster for each

bus route that includes the names,
addresses, parental contact
numbers, and medical authorization
information for each student.

Review the adequacy of physical
security in and around campus
buildings.
• Make sure alarm systems have been

tested recently. Conduct a walk-
through with your alarm service
provider to make sure that all
detection devices are working
properly. This should include main
campus buildings as well as
maintenance and storage facilities.

• Make sure that exterior lighting and
interior (night) lighting are working
and that illumination is adequate.

Review access control procedures and
heighten employee awareness.
• Review the adequacy of key control

for each campus building.
• Make sure that educational staff and

other key employees are aware of
doors that must remain locked from
the outside during the day. Train all
staff to checks these doors
periodically.  Specific individuals
should be assigned to check doors
throughout the day.

• Implement a visitor ID log and badge
system, if one is not already in place.

Train staff to report suspicious activity
on or about school property.
• Train all staff members to approach

and “assist” visitors/strangers of
any age who are observed on
campus. They should report anyone
who has difficulty explaining his or
her presence on campus.

• Be alert for strangers taking pictures
or filming campus activities.
Question their intent and report
those who have no authorization to
do so.

• Be alert for suspicious vehicles that
seem to have no apparent purpose
for being on campus, or that arrive,
leave, and then reappear with no
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apparent purpose.
• Assign specific individuals to

inspect the perimeter of campus
buildings throughout the day.

• Train all staff members to report
unattended or otherwise suspicious
vehicles or packages found
anywhere on campus. Develop a set
plan to handle suspicious parcels or
activities. Train personnel what to
do if a suspicious package or item is
found. Place this specific issue on
routine checklists for janitorial and
maintenance personnel.

Train mail-room and other key
personnel to recognize suspicious
packages.
• Your county police, local police, or

your Postal Inspector will be able to
provide you with the basic
awareness materials necessary to
train your staff to know when a
package should be considered
suspicious; or visit the FBI Website
at www.fbi.gov, and download the
current FBI Advisory on suspicious
letters and packages.

• Watch for mail that:
• lacks a return address;
• has a return address from foreign

locations from which you
typically do not receive mail;

• with a return address that does
not match the postmark;

• includes restricted delivery
instructions, such as “Personal”
or “Confidential;”

• is addressed using misspelled
words;

• is addressed to someone’s title
only, such as “Chairman;”

• has the wrong title for the person
to which it is addressed;

• has too much postage applied;
• has a strange odor coming from

the letter or package;
• contains oily stains, discolora-

tions, crystallization, or other
strange substances on the
wrapper;

• has excessive taping or string;
• has protruding wires; and
• is lopsided or uneven in

appearance.

• If a threat is identified: If a school
administrator has reason to believe
that the suspicious package
contains a bomb, evacuate
immediately, and call 911. If you
suspect that a package contains a
biological or chemical hazard, isolate
the package, do not handle it, call
911, and have everyone who has
handled the package wash their
hands with soap and warm water.

Implement a tipline program that
allows users to report concerns
anonymously.
• Develop and implement a “no-joke”

policy for verbal threats.  Inform all
members of the school community
that any threat, or information about
a potential threat, must be taken

seriously and must be reported.
Work closely with the local law
enforcement.
• Local law enforcement agencies

receive information and special
bulletins from the Federal Bureau of
Investigation that could potentially
result in heightened states of alert.
Develop constructive relationships
with local law enforcement agencies
that will appropriately support the
flow of information that you need to
be placed on proper alert.

These recommendations are not
intended to represent or to replace a
comprehensive safe school program.
Many of these procedures are routine
in districts with full-time security
operations. Even where this is the case,
these recommendations can be used to
build a renewed and increased level of
awareness at a time when it is needed
most. In school districts without full-
time security operations or in those
having minimal security resources,
these recommendations may be used as
a springboard to build a sense of
awareness and develop a specific plan
for dealing with terrorism.

Submitted by Bill Dolphin, a
veteran security consultant with Texas-
based, Asset Control Inc., and co-
developer of ChooseToCare.com, an
innovative web-based student/faculty
tipline program. Please address
questions or comments about this
article to bill@assetcontrol.net.

In the spirit of hoping for the best but
preparing for the worst, North Carolina
schools are assembling spare keys, im-
portant phone numbers and security
codes, blueprints, evacuation routes,
helicopter coordinates, and action plans
in the event of a school shooting or
similar emergency.

The state attorney general is coordi-
nating the effort to put a crisis kit in
each of the state’s 2,100 public schools.
Packages include a video dramatization

North Carolina Schools Assemble Crisis Kits

of a shooting scenario and a brochure
outlining the appropriate response of
school personnel and law enforcement
officials.

“We all know what happened at Col-
umbine,” said state Attorney General
Roy Cooper, referring to the 1999 shoot-
ing rampage in a Jefferson County,
Colorado, high school that left 15
people dead. “We hope and pray and
believe that will never occur in North
Carolina, but we owe it to our students

and teachers to be ready for such an
occurrence in the event that it hap-
pens.”

Mr. Cooper’s office is organizing
meetings with superintendents and
principals throughout the state to help
them prepare their kits. In most cases,
the kits will be kept in principals’ of-
fices, where command centers are to be
set up in the event of a crisis. The kits
will cost each school about $50.

--Education Weekly, January 16, 2002
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The problems and challenges facing
young people today are well
documented. Rates of alcohol, drug
and other substance abuse, teen
pregnancy, delinquency, violence,
dropouts and suicide attempts are
unacceptably high. At a time when
young people should be realizing their
potential in one of history’s most
prosperous societies, far too many
emerge as casualties.

By the early 1990s, the community
of East Hartford mirrored many of the
challenges that society had begun to
face. It had witnessed the emergence of
gangs, an increase in violence, drug
abuse, and tension among racial
groups. Because of the limited
availability of social services and
funds, these problems strained the high
school’s philosophy of providing a
safe and supportive environment. As a
result East Hartford High School
developed a Student Assistance Center
under the leadership of Ken Gwozdz,
Director of the SAC, in an attempt to
protect and enhance this positive
learning environment.

The Student Assistance Center
(SAC) helps students rise above the
statistics by providing a safe and
supportive environment where they
may seek a variety of services. The
Peer Mediation Program offers student-
directed, neutral mediation to decrease
conflict and violence, and promote
communication and resolution.
Students who are referred for
additional educational and emotional
support are paired with one of the 25
faculty members of the Student
Assistance Team. The Drug and
Alcohol Counseling and Conflict
Resolution programs tackle acute
problems with individual and group
counseling. Twenty selected juniors
and seniors participate in Career
Beginnings, a partnership program that
offers mentoring and counseling on
educational and career opportunities.
The SAC successfully works together
with the students, faculty, and the

community to establish and maintain a
positive learning environment at East
Hartford High School.

Interns from counseling, education,
and social work programs around
Connecticut staff the SAC. The interns
provide services under Gwozdz’s
supervision.

The core of the SAC is comprised of

engagement of student indicates that
the program is wanted and needed.
Other statistical data compiled about
SAC since its inception shows that the
number of mediations conducted has
risen from 100 in 1993 to 1,000 in 2000-
01. While student enrollment has nearly
doubled at East Hartford High (from
1,500 in 1992-93 to 2,200 in 2000-01), the

Student Assistance at East Hartford High

The East Hartford High School staff has unselfishly as-
sisted over 1,000 districts across the United States plan
and implement their own Student Assistance Centers.
Representatives from more than 350 institutions have
visited East Hartford High School to see firsthand the
program in action.

the conflict resolution and peer
mediation programs. The Center’s
mediation services are aimed at
disputes over rumors, insults, and
failed friendships that occur during the
school day and conflicts that students
have with boyfriends, girlfriends,
parents, peers, and siblings that
happen off school grounds. Students
trained in peer mediation help solve
minor problems while school staff
members handle more serious trouble.

The Student Assistance Center
successfully works together with
students, faculty, and community
organizations. Among these
organizations are: The State
Department of Children and Families,
United Way, The CT Education
Association, East of the River Alcohol
and Substance Elimination and the CT
Regional Education Council. These
organizations not only provide
guidance and support to the Center,
they also provide funding, which
allows the SAC to train students,
conduct workshops, and pay for
transportation fees.

Since the SAC’s implementation in
1993, the number of students involved
in the offered programs has grown from
1,000 to 12,000. This active, positive

total number of suspensions,
detentions, and infractions has
remained about the same (2,570 in 1992-
93 compared to 2,832 in 2000-01).

Supported by a comprehensive
network of services for students, the
SAC is a unique program providing a
practical model for coping with many
daunting personal and social problems
that are becoming more prevalent in our
schools

Kenneth Gwozdz, Mary Maggie and
Steven Edwards have co-authored a
book called  Conflict Resolution: A
Blueprint for Preventing School
Violence (© 2001 by the Solomon
Press). This carefully crafted book
offers procedures and guidance for
starting and implementing a Student
Assistance Center, based on the
pioneering experiences at East Hartford
High School.

Written by Beth Bruno, a school
psychologist and author of WILD
TULIPS, a collection of entertaining
stories about family life, available on
amazon.com. For more information or
a copy of Conflict Resolution: A Blue-
print for Preventing School Violence,
contact: East Hartford High School,
869 Forbes Street East Hartford, CT
06118; 860/282-7138
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Sligo Creek Elementary School: Safety First, Right from the Start

Transportation safety is important for
every school. At a new school, how-
ever, it’s just one of many issues vying
for attention in the flurry of activity be-
fore and during the inaugural year. This
is a story of how concerted efforts on
the part of local high school students,
community members, the PTA, and the
school’s principal and faculty made get-
ting to school safely a high priority
from the very beginning at Sligo Creek
Elementary School in Silver Spring, MD.

Identifying the Problem; Taking Action
Sligo Creek Elementary opened its
doors on September 1, 1999.  As the
newest elementary school in the
county, it faced all of the challenges of
any new school. But it also faced addi-
tional issues that arose from the fact
that the school is located in a building
that was originally a high school. When
the high school moved to a new, larger
facility in 1998, the county renovated
and converted the building to accom-
modate both an elementary school
(Sligo Creek) and a middle school (Sil-
ver Spring International).

In the fall of 1997 (the last year that
the high school occupied the building),
three tenth-graders began working on a
“Change Project” as part of their High
School Communications Arts Program.
Their project focused on getting a side-
walk built along the major road border-
ing the school property. Their personal
experience of trying to walk along this
busy, winding road had convinced them
that it would be too dangerous for el-
ementary and middle school students
unless there was a sidewalk.

To accomplish their objective, the
students first conducted a petition
drive among their neighbors to deter-
mine the level of support (it was enthu-
siastically received by everyone). They
also spoke with a member of the neigh-
borhood association, who told them
about the pitfalls of previous efforts to
get a sidewalk built. After practicing
how to make a business call, they con-
tacted the Montgomery County Depart-

ment of Public Works and Transporta-
tion (DPWT) to set up a meeting with
the person in charge of sidewalk con-
struction. They prepared for the meet-
ing by making maps of the neighbor-
hood, making lists and taking photo-
graphs of dangerous spots for
pedestrians, and rehearsing their argu-
ments. When they presented their case
to the county official in March 1998,
she agreed immediately that a sidewalk
was needed. Shortly thereafter, the stu-
dents received a letter from the county
stating that their proposal had been ap-
proved. However, the letter noted that
construction might not begin for sev-
eral years due to high demand for new
sidewalks and the need for planning
studies.

Enter the PTA
Parents whose children would be attend-
ing the new elementary school formed a
provisional PTA in January 1998. This al-
lowed for building a cohesive community,
monitoring the renovation, and preparing
for the opening of the school. A high pri-
ority for many parents was creating a
safe route for children to walk to
school. A parent who had a strong per-
sonal interest in the sidewalk issue
agreed to serve as co-chair of the Facili-
ties Committee and to coordinate the
PTA’s efforts in this area.

In May 1998, shortly after the high
school students had obtained provi-
sional approval for the sidewalk, the
PTA began sending letters and making
phone calls to all parties involved in
creating a safe route for walkers. These
included the Montgomery County Pub-
lic Schools (MCPS), the DPWT, and the
Montgomery County Council.

In November 1998, at the PTA’s re-
quest, representatives of the school
system, the county transportation of-
fices, and the PTA met at the street that
runs in front of the new elementary
school. They discussed construction of
the sidewalk and identified several
other issues, including the need for a
new traffic pattern and stop sign. This

meeting led to the county and the
school system developing detailed
transportation plans for the new el-
ementary and middle schools.

The PTA’s persistent efforts were in-
strumental in getting the school system
and the county transportation agencies
to communicate directly about issues
pertaining to the new sidewalk, which in
turn enabled them to resolve problems
that were causing delays. For example,
the DPWT could not finalize construc-
tion plans for the sidewalk until it re-
ceived statistics from the school system
regarding how many students would be
walking to the school and from which
direction. Once the two offices commu-
nicated directly, the school system pro-
vided the information to DPWT so that
construction planning could proceed.

Concrete Results
To the delight of everyone, construc-
tion of a sidewalk began in the summer
of 1999. The first section was completed
in time for children to walk to school on
the opening day. The sidewalk was ap-
proximately half of the distance pro-
posed by the high school students and
the PTA. The county stated that right-
of-way and terrain issues were making it
difficult to construct the remainder of
the proposed sidewalk. However, after
continued communications from the
PTA, the county council, and others in
the community, the county announced
in May 2000 that it would extend the
sidewalk several blocks further, with
construction scheduled for the fall. The
PTA will continue to lobby for the side-
walk to extend at least as far as the
school boundary line so that all chil-
dren who are expected to walk to school
can do so safely.

Partners in the School
The community’s concern for transpor-
tation safety is shared by the principal
and staff of Sligo Creek elementary.
Since the school has opened, the impor-
tance of safety has been consistently
stressed to students, staff, and parents.
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Partnership Helps Keeps Kids Safe in Santa Anna

The Unified School District of Santa
Ana County, California, has developed
a partnership with the Pediatric Injury
Prevention Research Group at the Uni-
versity of California at Irvine to create a
safer environment for children to get to
school.

The cornerstone of their efforts was
bringing together the schools and par-
ent-teacher organizations with local
police and city traffic engineers to cre-
ate the Santa Ana Pedestrian Safety
Task Force. One component of the Task
Force addresses safe routes to schools.

One of its first activities was to help
organize a “Walk to School Day” event
to collect data.

“The children were already walking
to school for the most part so the focus
of our events was on safety,” said
Bernadette Vargus, program coordinator
of the Santa Ana Pedestrian Safety
Project at UC Irvine. As part of their
Walk to School Day effort, parents and
children completed a walkability assess-
ment to identity, in a systemic way,
where the danger spots were located. It
served as a starting point to get parents
and volunteers to rally around the
cause of pedestrian safety.

“People felt that it wasn’t safe to
walk to school, but had not taken any
action,” Vargus said. “It was a great
way to get people to be proactive and
part of the solution.”

The Task Force developed a number
of solutions to deal with identified
concerns. It worked with local police to
promote increased enforcement around
retail outlets located near schools that
were selling alcohol. Another concern
involved a dangerous alley near one
school. Drivers were using the alley to

cut through traffic, and the alley led to a
blind intersection where it exited to a
sidewalk that children used to get to
school. The Task Force worked with the
city to shut down the alley to traffic.
Another benefit of this action was to rid
the alley of drug trafficking. Task Force
members also worked with the city
traffic engineer on environmental
changes, such as enhanced street light-
ing and installing signal lights at a busy
intersection.

Involving parents and children in
every step of the process was one of
the keys to their success, Vargus said.
To get approval from the city to install a
signal light at an intersection near the
school, the fourth- and fifth-grade stu-
dents at Pio Pico elementary school
collected data. They counted the num-
ber of vehicles and pedestrians using
the intersection. They were trained by
the police in how to use radar guns and
then documented vehicle speeds at the
intersection. The students compiled
their findings and made presentations
to the Task Force, government agen-
cies, and local media outlets. Their
efforts helped pave the way for suc-
cessfully gaining approval to get the
signal light installed. The students were
also involved in producing an 8-minute
pedestrian safety video in English and
Spanish for use in classrooms.

The Task Force developed a guide,
the “Santa Ana Pedestrian Safety Tool-
kit,” to help schools and parents get
organized. It includes a “Guide to Start-
ing a Neighborhood Traffic Safety
Team” and a “Walk to School Day Plan-
ning Guide.” Safety handouts in En-
glish and Spanish on pedestrian safety
were also developed for pedestrians,
drivers, and parents.

For more information or for a copy of
the “Santa Ana Pedestrian Safety Tool-
kit,” contact Bernadette Vargus, Project
Coordinator, Santa Ana Pedestrian
Safety Project, UC Irvine, Center for
Health Policy and Research, 100
Theory, Suite 110, Irvine, CA 9269,
vargasb@uci.edu or 949/824-5371.

The school principal sets a strong
example by personally supervising
the arrival and departure of students
each day.

A guidance counselor coordi-
nates the school’s partnership with
the Montgomery County Police De-
partment. Through this partnership,
one county officer trains student
safety patrols on how to keep chil-
dren safe when they walk to school
or ride the bus, and another officer
visits classrooms to discuss a wide
range of safety issues, including
transportation safety. The county
police department also provides a
crossing guard at the busy intersec-
tions and it helped plan and conduct
the school’s first bike rally.

Teachers actively promote safety
on a daily basis. They help maintain
an orderly atmosphere when stu-
dents get on and off the school bus,
and they have conducted evacua-
tion drills to help students under-
stand the importance of safety on
the bus and what to do in an emer-
gency. They also supervise the
safety patrols.

A survey was conducted to as-
sess transportation safety during the
school’s inaugural year so that fu-
ture years can be even better.

To learn more about the Sligo
Creek PTA’s efforts to improve pe-
destrian safety near the school, con-
tact Gordon Stoner, co-chair of the
Facilities Committee, at 301/565-9559.
For information on how the elemen-
tary school promotes transportation
safety, contact Dr. Michael
Martirano at 301/562-2722. For infor-
mation about the Communications
Art Program at Montgomery Blair
High School, contact Dr. Dolores
D’Angelo at 301/649-2854.

The case studies on these two pages are two of several included
in Getting to School Safely Community Action Kit offered by the
U.S. Department of Transportation, National Highway Traffic
Safety Administration. The community action kit and other re-
sources are available on-line via NHTAS’s web page at http://
www.nhtsa.dot.gov.
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How does the nation’s second largest
school district address a serious and
immense issue like youth violence? The
Los Angeles Unified School District
takes a proactive approach to violence
prevention by training staff and
students in two programs that empower
youth: Skills for Managing Anger and
Program for Young Negotiators, both
available from SERA Learning.

Skills for Managing Anger is a 12-
session, interactive, video-based
program that teaches youth aged 12 to
24 how to deal with aggression and
violent behavior. Program for Young
Negotiators empowers middle school-
aged youth to resolve their problems
and conflicts on their own without
resorting to violence.

In March of 2000, the Los Angeles
County Office of Education (LACOE)
implemented Skills for Managing
Anger within LACOE Juvenile Court
and Community Schools (JCCS), the
largest juvenile court school system in
the country.

Soon after the implementation of
anger management curriculum in the
juvenile court and community schools,
Los Angeles Unified School District’s
Educational Options schools, or
alternative schools, began implement-
ing it as well.

The positive results from the
alternative schools motivated LAUSD
to expand the use of these SERA
Learning programs into traditional
middle and high schools.

This past summer, SERA Learning
trained teachers at Belmont High

School and Virgil, Berendo, Compton
and Gompers middle schools to deliver
Skills for Managing Anger to stu-
dents.

Gompers Middle School had already
used Program for Young Negotiators.
Since 1999, more than 300 sixth-graders
completed the program, most participat-
ing in the course during their social
studies classes.

Conceptual frameworks for Program
for Young Negotiators were developed
at Harvard University and the Program
on Negotiation at Harvard Law School.
More than 30,000 students use the
program’s negotiation and conflict
resolution concepts —collaboration,
empathy, goal achievement—as a real
and compelling alternative to fighting
or “giving in.”

The U.S. Departments of Justice and
Education have recognized Program
for Young Negotiators as one of the
nation’s leading conflict-resolution
programs for schools, youth-serving
organizations, and community and
juvenile justice settings.

In high schools and middle schools
across the country, the anecdotal
results of these programs are extremely
encouraging. Formal evaluation results
citing Los Angeles Unified School
District’s successes with Skills for
Managing Anger and Program for
Young Negotiators will be available
during 2002.

For more information, contact
SERA Learning at 800/741-9473 or
visit http://www.sera.com.

Youth Empowerment: A Proactive Approach

School Safety Leadership Training
 May 15-16, 2002

Westlake Village, CA
Call 805/373-9977 or
visit www.nssc1.org


