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Beyond Cultural Competency to Cultural Fluency

Why focus on cultural fluency?
The selection of many safe school
themes and the inherent value con-
tained in their messages stand on their
own. However, when it comes to diver-
sity themes, frequently there is a reluc-
tance to acknowledge, support, or em-
brace the value and worth of the
message. Yet, the ways in which we
form and shape opinions about this
topic have a direct bearing on our
ability to develop effective safe school
plans. This issue of School Safety Up-
date focues on understanding diversity
and culture and moving beyond that
understanding to a community of prac-
tice that embraces cultural fluency —
thereby improving the quality of life for
students and educators, alike.

In the culture of Ghana in West Africa
the following symbol represents “a safe
house.” An identical symbol could be
used to represent a “safe school”— the
very same safe school that has become
the goal of today’s educators, law en-
forcement officers, other school safety
partners, and the larger community.

Things “easier said than done”
The simplicity of the safe house symbol
mimics the simplicity with which we
state goals, such as providing a safe
school, collaborating, sharing our
power with others, working as partners,
or building bridges among community
organizations to ensure a safe school.
All of these things are easier to “say
than do” for the following reasons:
• Not any one individual or organiza-

tion is a “sole source expert” regard-

ing every aspect of a school
community’s life. Creating, maintain-
ing, or recovering a safe school re-
quires that many kinds of people
from a variety of cultures sit at a safe
school planning table. The task of
coordinating the variety of perspec-
tives and experiences that team mem-
bers contribute is a considerable
challenge— but one that is well
worth the time, finesse, and energy.

• Building the bridges between insti-
tutions that intend to work together
to create a safe school — whether
the bridges support team operations
or provide for appropriate protocols
— is often easier than walking the
bridges. Institutions have their own
cultures — their own ways of see-
ing, being, and doing. They are
steeped in their own protocols, both
spoken and unspoken. It takes a
great deal of time, familiarity, and
commitment to change the way a
system works, delivers services, or
agrees to share power.

• Education, law enforcement, and
other school safety partners who are
in the business of serving people
must realize that every one of their
goals or accomplishments will be
pursued “with, through, and for”
other people. In “people” busi-
nesses such as these, the most valu-
able assets are people, and these as-
sets can only be activated through
positive and productive relation-
ships. These relationships must be
built and maintained with a genuine
sense of trust and respect.

Each of these reasons revolves
around one challenge in particular—
that of recognizing and engaging indi-
vidual, group, community, and institu-
tional cultures as a part of the safe
school planning process.

Working in diverse communities
All human beings share common wants,
needs, fears, and hopes. While we are
each unique, at the same time we are
interdependent and interrelated to each
other. The following African symbol,
entitled “Bellies Mixed Up: Two Croco-
diles Share the Same Belly, ” visually
depicts this sense of interrelatedness.
Having many ways of being, seeing,
knowing, and doing are strengths in
today’s diverse world.

No matter how much we believe that
we can separate ourselves into catego-
ries or types of people, it is impossible
to ignore our connections or relation-
ships to one another in our neighbor-
hoods, schools, communities, or even
in this world. Schools are microcosms
reflecting the nature, faces, and cultures
of their larger communities.

Cultural diversity
Cultural diversity can be defined as
follows:

Cultural diversity is a diversity
of thought, experience, belief,
posture, or opinion.

Culture is learned and is dynamic.
It changes and can evolve over time.
This is an important idea when re-
sponding to and negotiating the
needs of individuals and groups of
people.

Using this definition as a starting
point makes the idea of culture “inclu-
sive.” Often when people begin to think
and talk about diversity they immedi-
ately highlight the details that make us
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negotiate the boundaries and
barriers of culture with ease,
respect, and success.

Fluency is characterized by the ca-
pacity to operate with ease, grace, and a
sense of readiness. It brings with it the
capacity to be flexible and responsive.
Fluency is enhanced through thought-
ful practice.  The following African
symbol, entitled “Do Not Bite One
Another,” expresses the need for har-
mony and unity.

Working in culturally fluent ways
means being able to adjust one’s cur-
rent or existing knowledge and under-
standings of culture to new, different, or
difficult situations and then communi-
cating effectively at the given moment
or as time goes on. Working in this
manner enables a person or group of
people to act in ways that are respect-
ful, responsive, flexible, efficient, and
effective.

different from one another. Not enough
time is spent on the concept of culture
itself. Understanding that culture is an
integral and intimate part of every hu-
man being keeps us from erroneously
believing that culture is something
represented only by race, skin tone,
national origin, language differences,
style of dress, religious preferences, or
other obvious cultural practices. This
definition promotes the idea that every
person has a sense of culture, and it
validates the cultural experiences of all
people.

Culture as a cocoon
Think for a moment about culture as a
kind of cocoon. Most often people
respond to the idea of a cocoon as an
intimate and safe environment where
growth and change take place. The time
spent in this environment is often
equated with the things we experience
and are taught that eventually combine
to make us the people we are.

People view and define culture in a
variety of ways. Commonly referenced
ideas and synonyms include traditions,
customs, beliefs, values, religion,
music, a way of life that is handed
down from generation to generation, a
fondness for certain types of foods and
tastes, how people learn to do and say
things, and types of people, families,
communities, and experiences. Most
often the responses reflect fairly
personal or even unique aspects,
influences, and happenings from their
lives along side very typical community
experiences.

One cannot understand the idea of
culture or the culture of others without
first revisiting their own and establish-
ing a point of personal reference for the
topic. It is easy to forget the variety of
experiences, practices, beliefs, and
values that we represent and which
each of us calls “our culture.” (Page 5
offers an activity that can help individu-
als in a group explore their personal
cultures using this expanded definition
of culture and diversity.)

Cultural fluency
Cultural fluency is the ability to

Why do we stereotype?
To stereotype is to make an oversimpli-
fied assumption or generalization about
a person or a group of persons that is
not validated by specific facts or par-
ticular cases. The desire to stereotype
is natural. It is one way that people
organize, control, and respond to their
world.

In addition, people stereotype to
create a sense of belonging, unique-
ness, and power or to exclude or de-
mean others. Some people stereotype in
the absence of real knowledge or under-
standing about others.

Stereotyping runs counter to the
idea of working in culturally fluent
ways. One can generalize about others
to a point, but to work in culturally
fluent ways, we must treat people as
individuals. Culturally fluent people
find the means and resources for learn-
ing about and understanding the
people and communities they work
with.

Personal preferences
The most profound ways that individu-
als differ from one another are related
to personal preferences. When these
preferences come into conflict, we are

Enhancing your sense of cultural fluency
Understanding, accepting, and empowering others begins by understand-
ing yourself. Consider these actions:
1. Think about your own wants, needs, and perspectives. Extend this

thinking to the fact that these preferences exist as strongly for oth-
ers, too.

2. Educate yourself about groups of people in general but apply what
you know specifically. Remember that people are individuals as well
as members of a group or groups.

3. Ask more often and tell less.
4. Be aware that trust and respect are cornerstones of all positive and

productive relationships.
5. Engage a community mentor or guide who can help you enter a

specific group or culture in the appropriate way. Ask for help in fine
tuning your understanding of an individual or group’s wants, needs,
or mannerisms.

6. Remember that tolerance in new, difficult, or challenging situations
does not require you to accept the ways of others. It does, however,
require you to find or create a fair and just venue for doing your job
and doing it well.
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inspired by what they know, under-
stand, and have within in their power to
do. The following African symbol
stands for courage and determination.
Both of these traits are elements of
perseverance— an attribute that helps
us to face our challenges.

Communication is the most impor-
tant skill that contributes to cultural
fluency.  Focusing on the following
actions can improve communication
skills:
• Becoming a vigilant observer of

body language.  Being a vigilant
observer means talking less and
listening more. It means slowing
down enough or speeding up
enough to maintain rapport with
others while you communicate. It
means becoming observant of all
kinds of social interactions, not just
the ones in front of you.

• Timing: being conscious of when
you communicate. Thoughtfully
selecting timing can mean the differ-
ence between a setting that is com-
fortable and respectful for everyone
involved or a volatile one. It can
mean respecting another’s readiness
to communicate.

• Tone: being conscious of the
inflection, modulation, and
intonation of your voice and words.
Tone is the most intimate cue to
your intentions and real meaning of
the words you use.  For some
people, tone is as important as the
words.

• Tact:  being conscious of the words
with which you express yourself.
The words you choose to use must
be neutral and not get in the way of
the meaning you are trying to
convey.

In this high-tech world, it is easy to
forget the importance of “high-touch”
activities like communicating one-to-
one or in larger social settings. Positive

challenged and relationship problems
can arise. Our preferences are at the
heart of our expectations for how we
think things should be or need to be
done. The degree to which these expec-
tations are met shapes how we respond
to situations and the people who are a
part of them. Basic preferences that
dictate how we differ from one another
include the ways we communicate,
make our choices, respond to conflict,
and manage information.

Culturally fluent people are vigilant
observers of these preferences and
understand the need to remain flexible
about their own. Culturally fluent
people make the time to get to know
people. They proactively “do their
homework” as it relates to learning
about and understanding the individu-
als or groups they work with or serve.
They gather information by interview-
ing others who have experience with
the individuals or groups of people
they are working with. They befriend a
member of the target community who
can help them build responsive and
respectful relationships within that
community. They request a formal
orientation. In the process, they share
things about themselves and their
goals that will help to forge mutual
relationships of trust and respect.

Enhancing one’s ability to work in
culturally fluent ways is a fitting re-
sponse for living and working in com-
munities that are experiencing a dy-
namic and emerging sense of their own
diversity. While some communities are
undergoing direct changes in their
demographics, others are beginning to
pay attention to the diverse natures of
their communities that have existed for
some time. Such diversity may now be
enjoying or demanding a higher profile.

This fitting response itself is “pli-
able” and can shape itself to meet the
demands of new, different, or difficult
situations. It’s just as important to
work in ways that can serve today’s
needs as well as respond to those yet
to be defined.

The most important skill
People do their best work when they are

and productive communication is sup-
ported and sustained by the ability to
observe and interpret behaviors of
preference in action and to thoughtfully
select the timing, voice tone, and words
in response to those preferences.

Youth as a culture
When the definition of diversity used
here is applied to the variety of stu-
dents that fill today’s classrooms and
schools, it increases our ability to rec-
ognize and respond to their experiences
and needs in culturally fluent and re-
sponsive ways.

While there are many thoughts,
experiences, and opinions that distin-
guish individual students from one
another, there are also many influences
that shape and define a generation of
children. The unique experiences and
perceptions of today’s youth combine
to create a type of culture or subculture
of their own.

The following traits were selectively
compiled from a variety of websites that
profile today’s children, youth, and
young adults. The goals of most of
these sites are to highlight the unique
traits that will help individuals, social
causes, or commercial marketers under-
stand the interests, needs, challenges,
and strengths of these kids or young
adults.

The lists collectively paint the pic-
ture of kids who are technologically
savvy, socially aware, considerably
more diverse than previous genera-
tions, and globally conscious.
• They are roughly between the ages

of four and 22.
• They tend to be more aware than

any other generation of growing up
in a society with increasing diversity
and fragmentation.

• They are more apt to address and
cross racial lines with ease, grace,
comfort, and matter-of-factness.

• The younger the group is, the more
diverse is the population. They are
“the melting pot.”

• In the case of recently arrived immi-
grants, they often serve as a bridge
for their parents and family into the
larger society and its services, par-



School Safety Update
The Newsletter of the National School Safety Center                                     March  2002     4

The fern, an African symbol of fear-
lessness and independence, can be
used to represent these new ways of
working and applying cultural fluency.

Embracing the value of and working
in culturally fluent ways will help
achieve the goal of safe, secure, and
peaceful schools for all.

Prepared by Hilda Clarice Quiroz
and June Lane Arnette. The symbols
in this article are traditional images
from Ghana in Western Africa.
Reprinted from M. Bartok and C.
Ronan. 1993. West Africa: Ghana.
Ancient and Living Culture Stencils.
Glenview, IL: Scott, Foresman and
Company, a division of Addison-
Wesley Educational Publishers, Inc.

ticularly with regard to language
translation.

• They are more technologically
savvy than any other generation.
Two-thirds of children under 11
used their first computer before age
five. They understand the impor-
tance of staying connected to grow.
The younger the student is, the
more often and likely he or she is to
access the Internet. They are the
beneficiaries of the latest advances
in computers, communication tech-
nology, video games, music produc-
tion, and special effects.

• They will be the bulk of the popula-
tion within the next 20 years.

• As they approach adolescence, their
greatest risk behaviors center
around tobacco, alcohol and other
drug use; violence and uninten-
tional injury; HIV/STD infection and
unwanted pregnancy; and poor
body image, diet, and exercise hab-
its.

• It is predicted that many of them will
marry earlier and will raise bigger
families.

• Some people who observe this gen-
eration detect a distinct return to
spiritual values.

All in all, this generation of children
and youth is being described as
confident, passionate, optimistic, and
positive— all favorable traits as we
work “with them, for them and through
them” to help keep them safe.

Rediscovering fire
Education, law enforcement, and youth
services are  “people” businesses. The
people who do this kind of work must
exhibit commitment, caring, and com-
passion. These traits, especially in the
community setting, are expressions of
care, concern, and love. It was said
once that on the day that man finds a
way to harness the energies from this
love, he will have discovered fire for
the second time.

The discovery of fire changed the
quality of life for all mankind for all
times. Using new skills and information
requires awareness and personal com-

mitment. One must thoughtfully seek
opportunities to think about or to do
things in new, better, or different ways.

Working in culturally fluent ways
can be one approach to rediscovering
“fire” in your community. Adopting and
reflecting on the experiences, advan-
tages, or rewards of new approaches
helps build and reinforce their value.

Reporting and sharing positive expe-
riences and insights with the larger
community helps advertise the success
of new approaches and promotes buy-
in and support from others. This can be
one way to help spread the fire.

To have the attitudes, skills, and
knowledge to work in ways that can
impact the quality of life for our school
communities and youth is an opportu-
nity not to be missed.

The ideas presented here can be
used daily to reinforce, reshape, or
create the kinds of activities, relation-
ships, and services that will be respon-
sive to the needs of your communities.

The Faces of the American Classroom…

Take a moment to ask yourself about the diversity of your
school. How would you identify the students and families that
your school serves? Might these be your answers:

Girls, boys; student leaders, musicians, artists, athletes, role
models; truant kids and kids on the verge of dropping out; reli-
gious or spiritual kids; kids who are optimists, kids who are
pessimists; foster kids, children of divorce or single-parent
families, step children; blended-race kids, African Americans,
Asian Americans, Native Americans, Latin Americans, North
Americans, Pacific Islanders, Europeans, East Indians,
Middle Easterners; learning disabled kids, dyslexic kids, gifted
kids, non-readers, kids with ADD, valedictorians, average
kids; homeless kids, kids who live in poverty, kids who appear
to have it all; kids who have to work and ones who don’t; bul-
lies, the bullied and bystanders; sexually active kids and absti-
nent kids; gay or questioning youth;  concrete thinkers and ab-
stract thinkers; pregnant teens, teen parents; abused or
neglected kids, lonely kids, depressed kids, emotionally chal-
lenged kids; gang members, community volunteers; kids who
smoke; physically handicapped kids, terminally ill kids; kids
who like school, kids who don’t …and the list goes on!
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Beyond Competency to Cultural Fluency: A Team Building Activity

                                  Who Am I? Who Are You?

• When and where were you born?
• What do others notice about how you get along with people?
• Are you and your best friend alike or different?
• Tell about a time when you were scared.
• What are your favorite foods and why?
• How do you make serious decisions?
• Share something that you are proud of.
• Tell about your neighborhood.
• Has anyone ever stereotyped you?
• Share an important school memory.
• How do you deal with conflict?
• Share the words you live by.
• Share your feelings about getting older.
• In what ways do you like to communicate with others?
• Do you ever use silence to communicate strong feelings?
• How do you like to get things done?
• Tell about a custom or ritual you practice.
• Where or to whom do you go to get important information?
• How important is it to trust your feelings?
• Tell about something that has surprised you about life.
• Describe a safe school.
• What is the most important thing to do to make our safe school and why?

The following activity can be used to
build a more effective team — whether
that team is a school staff, an advisory
committee, a safe school planning team
or crisis response team. The goals of
the activity are:
• To explore and express the various

cultures of group members;
• To validate the cultural experiences

of the group members;
• To access the cultural experiences,

insights, perspectives, and re-
sources of the group members;

• To apply the cultural assets and
preferences of group members to
problem-solving, planning and
decision-making activities regarding
school safety.

Direct the participants to pair up and
use the list of questions in the box

below to guide a discussion about their
respective cultural experiences in life.
Offer the following directions:
• Quickly partner with another person

in the room.
• Introduce yourselves and answer

the first question on the list.
• Use the remaining questions on the

list in any order to prompt your
conversation. Know that you can
opt to pass on any topic. Do not
worry about answering all the
prompts or questions.

• Continue until time is called by the
facilitator.

Call time after about 15-20 minutes
and allow a few minutes for discussions
to be completed. Explain that one
cannot understand the idea of culture
or the culture of others without first

revisiting their own and establishing a
point of personal reference for the
topic. It is easy to forget the variety of
ways, experiences, practices, beliefs,
and values that each of us represent
and calls “our culture.” The activity is a
positive way to sensitize us to this.

Debrief the activity by asking and
discussing the following questions:
What did you find most interesting
about this experience? Why do you
think this was so notable or significant
for you? What conclusions are you
willing to draw about culture and its
meaning?

Be responsive to participant ideas
and questions. Allow them to contrib-
ute the insights and perspectives that
are important to people who work as
groups or teams and who share a
common vision.
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Culture belongs to each one of us. Cul-
ture tells us what to value and who or
what to trust. It tells us how to behave
and what to think of the behaviors of
others. Culture influences how we react
to threatening, dangerous, and serious
events in our lives. It shapes our per-
ceptions and beliefs. It determines our
wants, needs, and actions in times of
peace, during times of relative calm, in
crisis, and throughout the process of
healing or recovery.

Recognizing the impact of cultural
influences on a school community’s
ability to create safe, secure, and peace-
ful schools for all students is critical for
those designing safe school plans. Cul-
tural influences will directly affect the
information, strategies, and resources
that will be used to plan, create, and
promote a safe and peaceful school as
well as to prevent a school crisis.

The same cultural influences are in-
valuable to creating a plan to manage
and respond to a crisis whether it hap-
pens at school or is one that directly or
indirectly affects your school.  The plan
will be the one used to minimize harm
from a crisis and to promote a school’s
healing and recovery from that crisis.

A quick review
Culture is not just an idea or thing lim-
ited to select groups of people or only
dictated by skin color, language or a
place of birth or origin. While many of
us identify with one or more cultures,
we still exist as both individuals and as
members of such groups. Our sense of
personal culture is dynamic and even
though there may be deep historical
roots to who we are, our sense of cul-
ture evolves with each day. In the end,
we are each a unique and total sum of
our personal history, our thoughts,
opinions, and experiences. As individu-
als or groups, we communicate this
unique sum through the preferences we
express with regard to:
• how we prefer to interact or commu-

nicate with others;

• how we prefer to make decisions;
• how we manage conflict, stress, and

crisis;
• how we prefer to gather and share

information; and
• how we prefer to access help or re-

sources.

Aside from personal and group cul-
ture, there is also something called in-
stitutional culture. Your school’s mis-
sion statement, all your academic and
extracurricular programs, your school
staff, students, parent community,
school partners, and the larger commu-
nity all combine and serve to create an
integrated entity called your school cul-
ture. Your school’s safety priorities,
plans, resources, and partnerships (or
their lack thereof) serve to shape your
school’s culture as one that is prepared
or not prepared to prevent, manage, or
recover from a school crisis.

What cultures are represented?
Determining the cultural makeup of your
school may begin by looking at the de-
mographics of your school. While the
data represents a quick and simple look
at the “kinds” of students and families
your school serves, it does not reflect criti-
cal diversity details such as degrees of
acculturation, socio-economic status, re-
ligious or spiritual preferences, or special
needs. Furthermore, it will not reflect the
risk factors, immigration histories, family
size, structures or roles, levels of educa-
tion, preferred medical practices, or cul-
tural expectations in general of your
school community.

These kinds of details and informa-
tion, as well as their impact and value to
the larger school community, can only
be garnered by investing the time in
visiting with, knowing, and understand-
ing your entire school community.

Safe school planning
According to Ronald D. Stephens, Ex-
ecutive Director for the National School
Safety Center, “There are two kinds of

What is a crisis?

Webster’s Dictionary defines cri-
sis as an emotionally significant
event; an unstable or critical time
or state of affairs, the outcome
of which will make a difference.

A school crisis is one involv-
ing a major psychological impact
on the school and community.
According to school mental
health advocate, author and
trainer Marleen Wong, such a cri-
sis event is usually characterized
by:
• a temporary disruption of the

normal functioning of the
school.

• significant interference in the
ability of staff members and
students to focus on learning.

• the potential for physical and/
or psychological injury to stu-
dents and staff.

• attention from the community
and media.

Examples of crises that would af-
fect a school would include:
• natural disasters: earth-

quakes, tornadoes, floods,
hurricanes, wild fires, volcanic
threats or eruptions, Tsuna-
mis;

• serious accidents or emer-
gencies with close proxim-
ity to the school: structure
fires, chemical spills, plane
crashes, train derailments,
automobile or other motor ve-
hicle accidents;

• violent acts at or near the
school: school shootings,
suicide attempts or com-
pleted suicides, kidnapping,
gang-related or hate crimes,
rape;

• serious or fatal accidents
or sudden or unexpected
deaths

• terminal illness of a stu-
dent or staff member

• acts of war; threats of ter-
rorism; civil unrest.

Cultural Considerations:
Safe School Planning and Crisis Response
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schools: Those that have faced a crisis
and those who will.”

Today’s schools face many signifi-
cant and unique safety challenges. Re-
search tells us that approximately 16,000
crimes occur per day on or around
America’s schools. Safe and effective
schools cannot manage safety without
the welcomed help of their school con-
stituents and their school safety part-
ners in the community.

Gathering committed people who are
vested in the safety of their school is
one setting for the advance thinking,
problem solving, and the generation of
strategies and resources that can help
create and maintain a school safe.

 With this in mind, the following are
examples of the kinds of activities on a
safe school planning team’s agenda:
• Scanning and assessing the school’s

unique safety risk and protective
factors regarding physical, social,
cultural, and economic environ-
ments, characteristics of students
and staff, and the local political envi-
ronment.

• Prioritizing school safety risk factors
and concerns and then developing
school safety goals.

• Problem solving regarding safety
challenges and concerns.

• Generating potential and viable
courses of action and resources to
promote school safety and respond
to safety risks and challenges.

• Creating and monitoring plans of ac-
tion that promote school safety.

• Helping create a school crisis re-
sponse and recovery plan.

• Conducting ongoing assessment
and planning activities.

Cultural influences  &
Safe school planning
As invited members of your safe school
planning teams, your school staff, par-
ents, students and community partners
will be asked to apply the best of what
each knows and can do for the benefit
of the entire school community. These
team members will bring to the table
their different ways of knowing, seeing,
and being. Their insights, experiences,
knowledge, and wisdom will help shape

the profile of the school community and
the safe school plan that will serve it.
The planning team might discover the
following kinds of information that will
help shape the overall safe school plan
and assist in preventing a school crisis:
• unique or unknown risk factors

within the school or larger commu-
nity;

• emerging stress factors in the school
or larger community;

• community incidents that will affect
the school;

• political insights;
• specific teacher and classroom chal-

lenges and needs;
• unique or special needs of particular

students;
• cultural histories or significant ac-

tivities within groups;
• language translation issues/needs;
• attitudes toward reporting problems

and asking for help;
• differences in time orientation;
• preferred ways of gathering, sharing

and using information;
• preferred ways of problem solving or

decision making; or
• preferred ways of dealing with stress

or conflict.

Cultural influences &
Crisis response and recovery
Time in discussions and problem-solv-
ing activities with your safe school
planning team will surface information
that will be critical to your safe school
plan as well as your crisis response
plan. The team might reveal the follow-
ing kinds of information or insights that
would be helpful for responding appro-
priately to students and their families
while in the midst of a crisis and during
the recovery period following a crisis.

Responding to a crises:
• roles and responsibilities within a

family or group during times of cri-
sis;

• the relationship between past experi-
ences with violence/loss and subse-
quent events;

• the availability of critical community
resources;

• language translation needs;
• attitudes within a family or group to-

ward medical services;
• views regarding physical gestures or

displays of concern (hugs,  hand-
holding, pats on the back, shoulder
or head, handshakes);

• limits and boundaries regarding ac-
ceptable levels of personal or public
disclosure;

• helping to manage appropriate media
response;

• acceptable practices for death notifi-
cation; and

• economic status and how it affects
access to medical and mental health
services.

Recovery from a crisis:
• family size and structure and the

availability of personal support re-
sources;

• family roles and responsibilities dur-
ing times of healing or recovery;

• insights regarding commemorations,
memorials, bereavement;

• practices and expectations regarding
mourning and burials;

• preferred expressions of thanks or
appreciation;

• views regarding mental health ser-
vices or grief counseling;

• issues regarding trust, respect, and
personal or family dignity;

• religious or spiritual practices for
blessing or sanctifying sites of vio-
lence and reclaiming them for the
school and community;

• observations or celebrations of reli-
gious or national holidays that pro-

“There are two kinds of schools: Those that have faced
a crisis and those who will.”

Ronald D. Stephens
NSSC Executive Director
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Training Topics
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✔  School Safety and the Law
✔  School/Law Enforcement Partnerships

✔  Threat Assessment
✔  Crisis Prevention & Response

✔  Youth Culture and Diversity

mote unity and healing;
• preferences regarding monetary or

material gifts of support;
• attitudes, beliefs, and philosophies

regarding death and other life
events; and

• potential impressions made by com-
munication style, the age or dress of
a respondent or person representing
a school community.

Integrating cultural influences into
your safe school planning activities
Use the following actions to increase
the effectiveness and cultural represen-
tation of your school’s safe school plan
and crisis response/recovery activities:
1. Identify or expand the membership

of your safe school planning and cri-
sis response teams to include repre-
sentation from the various cultural
groups in your school community.

2. Include administrators, student ser-
vices personnel, school security of-
ficers, nurses, maintenance staff,
counselors, law enforcers, emer-
gency medical responders, students,
parents, members of faith communi-
ties, representatives of community-
based agencies, members of the
business community that employ
your students and parents, and key

leaders or spokespersons for the
various cultural groups within your
community.

3. Ask the group members to recom-
mend other possible planners or vi-
able contacts and resources for your
school.

4. Take time to build and tend the rela-
tionships within your teams.

5. Develop your safety and crisis re-
sponse plans using the information,
ideas, and input of your teams. Use
your groups for developing preven-
tion activities as well as those of cri-
sis response planning.

6. Once your plans are in place, clearly
communicate your school safety and
crisis response plans with your en-
tire school community.

7. Keep your plans current with ongo-
ing input from the broad-based, cul-
turally representative teams.

8. Keep your planning teams abreast of
new tools or strategies as well as
new developments in the theory and
practice of safe school planning and
crisis response planning.

9. Continue to build and shape your
teams in ways that represent the cul-
tural faces of your school.
Prepared by Hilda Clarice Quiroz

and Ronald D. Stephens.


